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Art and Art History Department
Assessment Plan (Studio Art)
Academic Year: 2009-2010
Mission
The mission of the Art and Art History Department is to educate students in two different disciplines, studio art
and art history, which deal with the visual arts as an expressive medium. The major in Studio Art is offered as a
pre-professional program in a liberal arts context; it intends that each student should produce artworks with
technical proficiency in a principal medium, supported by knowledge of a variety of media processes, as well as
liberal arts breadth in critical and verbal skills. In advanced classes, students focus on a body of related creative
works, locating their ideas and artworks within a contemporary cultural and theoretical context. The program is a
preparation both for students intending to apply to Master of Fine Arts programs and go on to professional work
as artists; and for students who wish to acquire a liberal arts degree which can lead to work in a wide variety of
fields in graduate school both inside and outside the world of art (such as art history, architecture, commercial art,
design, arts administration, teaching art in elementary and secondary schools, etc.).
1. Goal
To develop students’ abilities to think critically and creatively about: 1) creating art; and 2) the influences that
inform art as a discipline.
Learning Outcome
1a. Students will demonstrate creative thinking through the technical, formal and conceptual choices made in
solving visual problems.
Assessment Mechanisms
80% of students will demonstrate
excellent creative thinking in
visual terms. Their art works are
selected by individual faculty
members as the best work in their
classes ready for exhibition in the
annual student exhibition, where
they are evaluated by the
department.

Assessment Results
The faculty assessed the 2010
student art exhibition during the
annual spring assessment meeting,
discussing criteria common to all
art forms. The goal of an 80%
excellence rating was determined
to have been reached in the 2010
annual student art exhibition.

Program/Dept Improvement
The faculty decided to continue
this method of programmatic
review annually. Faculty members
present their own class work and
describe their evaluation of it. The
faculty agreed to improve their
assessment mechanism by using a
common rubric provided by the
Association of American Colleges
and Universities, the Creative
Thinking Value Rubric, to
evaluate the quality of the
individual artworks in the 2010-11
student art exhibition.

1b. Students will demonstrate an understanding of the elements of art and principles of design and knowledge
of formal analysis in a variety of media.
Assessment Mechanisms
In applicable courses, assignments
will have specific components
devoted to the formal elements of
art and principles of design which
are evaluated by individual faculty
members in accordance with their

Assessment Results
The faculty determined that the
students are being taught a
comprehensive and thorough
approach to this educational goal.

Program/Dept Improvement
All studio art faculty are teaching
the formal elements and principles
in our classes in various ways and
with different texts. We agreed,
however, to be more intentional in
our project introductions to

1

own rubrics.

Collectively, the studio art faculty
determines whether a
comprehensive and thorough
approach to this educational goal
is reached by reviewing the
annual student exhibition. A goal
of 100% of students whose works
are displayed in the student
exhibition should demonstrate an
understanding of the elements of
art and principles of design with
increasing sophistication in the
advanced classes.

Roughly 85% of the works in the
spring 2010 student exhibition
demonstrated a keen
understanding of the elements of
art and principles of design as
determined by faculty evaluation.

identify explicitly the particular
elements of art that are to be
explored in each assignment,
where appropriate.
The faculty agreed to identify
more explicitly the specific
elements of art to be explored in
assignments, where appropriate,
and incorporate them into the
syllabi for each lower-level
course. This learning outcome
will be a special initiative in the
2010-11 academic year.

2. Goal
To impart a basic knowledge of the central historical and contemporary concepts of art in global cultures
Learning Outcome
2a. Students will demonstrate knowledge of the basic theoretical frameworks in: a) studio practice; and b)
contemporary art
Assessment Mechanisms
70% of students in advanced
studio art classes will demonstrate
an understanding of contemporary
art through the ideas evidenced in
their coursework; and

Assessment Results
Because works of art, like papers
and exams, demonstrate what
students know, faculty assess each
students’ progress through
individual and group critiques and
evaluations.

b) they will receive a passing
grade in four art history classes to
graduate, including one Asian or
Latin American course and one
course in modern art.

Program/Dept Improvement
The faculty discussed how we
currently teach contemporary
issues and how we might integrate
these topics more effectively and
efficiently into the studio
classroom. We also discussed
which texts we used and shared
information about them.

2b. Students will demonstrate knowledge of contemporary approaches to art practice through written
responses to lectures, presentations, and demonstrations by visiting artists.
Assessment Mechanisms
90% of studio art majors will
attend lectures, presentations, and
demonstrations by visiting artists
and will document their
knowledge in short reports.

Assessment Results
Each faculty member requires
students to attend artist and
scholar lectures, exhibitions, and
workshops on or off campus.
Each collects student reports for
each event attended, and it is part
of their grade in most studio art
courses.

Program/Dept Improvement
The faculty agreed to develop a
departmental form for student
written reports, which may be
used at the discretion of the
faculty in their courses. In
addition, the adjunct faculty will
be encouraged to use the
departmental form or a similar
format to encourage more
substantial observations and
analysis of exhibitions and lecture
material.
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3. Goal
To provide the basis for a life of sustained intellectual and creative inquiry.
Learning Outcome
3a. Students will demonstrate the ability to create ideas anew from their own and other disciplines
Assessment Mechanisms
80% of artworks produced by art
major seniors will combine,
synthesize, juxtapose, or
superimpose interdisciplinary
ideas to create new ideas in visual
forms that are documented in the
final portfolios and projects.

Assessment Results
The faculty discussed how these
goals are evidenced in the works
of this year’s cohorts in the spring
assessment meeting and
determined that 100 percent of
this year’s senior art exhibitions
work were significantly
interdisciplinary.

Program/Dept Improvement
The faculty discussed ways to
deepen the interdisciplinary
experience.

3b. Students will demonstrate skills and professional strategies that will provide opportunities for their further
development as artists or in preparation for graduate study.
Assessment Mechanisms
80% of studio art major seniors
will graduate from Southwestern
with a final portfolio, resume and
artist’s statement that are of high
quality; and 100% will use
professional standards of
presentation.

Assessment Results
The faculty and department chair
reviewed the capstone portfolios
and determined that all of this
year’s cohorts produced high
quality work, which was
presented in a professional
manner in their capstone
portfolios. These capstone
portfolios will be kept in
permanent departmental archives.

Program/Dept Improvement
The faculty is pleased with the
capstones of this year’s seniors, as
well as their optional senior
exhibitions, and will continue to
monitor the value of this
experience.
This year, all of the seniors chose
to mount a senior exhibition, and
this places an extraordinary
burden on the faculty who sponsor
the exhibitions. We will continue
to compare the cost of voluntary
teaching time for senior
exhibitions to the value of it in
student experience.
The faculty discussed the
possibility of selected student
works from the capstone
portfolios being placed on the
departmental web page, along
with their abstracts.

Note: We still have a problem convincing our graduating seniors to complete the exit survey. We only
received two completed surveys. The comments were very positive though I doubt the validity of the results
considering the small number of respondents. I’m certain we can do better in the future and we’ll try
administering it at a much earlier date.
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Art and Art History Department
Assessment Plan (Art History)
Academic Year: 2009-2010
Mission

1. Goal

Learning Outcome
1a.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement

(See note below.)
1b.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

1c.

(See note below.)
1d.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

1e.

1f.
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2. Goal

Learning Outcome
2a.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

2b.

(See note below.)

In future years we will continue to
make every effort to collect this
information each time the
capstone is offered.

3. Goal

Learning Outcome
3a.

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Alumni survey to be administered
in Spring of 2011.
3b.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Note: Data is not available for 2009-2001 capstone projects because the responsible faculty member was
denied tenure and did not respond to requests for capstone assessment information.
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Biology Department
Assessment Plan
Academic Year: 2009-2010
Mission
The Biology Department fosters student understanding of diverse questions and concepts about living systems
and the procedures used to study them. We help develop students’ abilities in critical thinking, quantitative
reasoning and analysis, written communication and information fluency. The courses and experiences offered by
the Biology Department prepare students for postgraduate education and a variety of personal and career
objectives. The faculty members in the Department teach with rigorous academic standards and commitment to
student learning.
1. Goal
Students will understand and apply knowledge and concepts about the functioning of living systems.
Learning Outcome
1a. Students will understand and apply detailed knowledge and concepts in specific areas of cellular,
molecular, organismal, ecological, and evolutionary biology.
Assessment Mechanisms
Faculty in first-year majors
classes will evaluate student
answers to a set of questions
covering biological fundamentals
in the area of that class. The set
of answers will be evaluated on a
4-point scale (Excellent, good,
fair, poor). 75% of students
should perform at a good or
excellent level.
Faculty in representative classes
will evaluate student answers to a
set of questions on the topics in
the class. The set of answers will
be evaluated on a 4-point scale
(Excellent, good, fair, poor). 75%
of upper-level students should
perform at a good or excellent
level.

Assessment Results
This assessment mechanism will
be initiated 2010-2011.

Program/Dept Improvement
This assessment mechanism will
be initiated 2010-2011.

Upper-level: 55 % of 141
students’ performance was
excellent or good.

The Dept. will seek to obtain
more meaningful data in 20102011 through use of more
intentional focusing of the
questions on which student
responses are evaluated. Faculty
in representative classes will
evaluate student answers to a set
of questions covering the core
material of the class topic. The
set of answers will be evaluated
on a 4-point scale (Excellent,
good, fair, poor). 75% of upperlevel students should perform at a
good or excellent level. This will
better enable us to judge the
degree to which student
performance is or is not meeting
expectations.
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On the Senior Survey, we will
examine students' self-reported
mastery of 15 core topics in
Biology.

For 12 of the 15 topics, 80% or
more of students reported that
they agreed or strongly agreed
that that had attained mastery of
that topic.

Same As Above

2. Goal
Students will accurately and thoughtfully identify, evaluate and critique research and research literature on
biological phenomena.
Learning Outcome
2a. Students will accurately and thoughtfully use bibliographic resources in identifying and evaluating
research literature of potential relevance to a biological question of interest.
Assessment Mechanisms
Faculty in selected classes will
evaluate each student on a 4-point
scale. 75% of students should
perform at a good or excellent
level.

Assessment Results
Sophomores: 77% of 75 students’
performance was excellent or
good
Upper-level: 94 % of 104
students’ performance was
excellent or good

Assessment of senior writing
using Departmental writing rubric
will show 75% of students making
appropriate use of the biological
literature

Seniors: Students exhibiting an
exemplary or satisfactory
performance:
Citing literature when appropriate:
12 of 13 (92%); Appropriate
choice of literature to cite 11/12
(92%); Citations appropriately
formatted, 9/13 (69%); References
list appropriately formatted 7/13
(54%)
Seniors: 5 of 5 of students (100%) Same As Above
agreed or strongly agreed that
they had learned to use such
resources.

75% of students on the
departmental senior survey will
agree or strongly agree that they
have effectively learned to use
such resources.

Program/Dept Improvement
Student use of bibliographic
resources was largely of high
quality, and showed improvement
from sophomore to upper-level
classes. The formatting of
citations and references lists in
student papers was below desired
levels of performance, and we will
develop during summer 2010 a
departmental plan for
improvement that will be
implemented starting Fall 2010.
Same As Above

2b. Students will accurately and thoughtfully interpret, evaluate and critique biological primary research
literature.
Assessment Mechanisms
Faculty in selected classes will
evaluate each student on a 4-point
scale. 75% of upper-level
students should perform at a good
or excellent level.

Assessment Results
Sophomore: 57% of 88 students’
performance was excellent or
good
Upper-level: : 78% of 92 students’
performance was excellent or
good

Program/Dept Improvement
Student performance in this area
showed improvement from
sophomore to upper-level classes.
Student performance at the upperlevel met desired levels.
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75% of students on the
departmental senior survey will
agree or strongly agree that they
learned to critique scientific
information

Seniors: 4 of 4 (100%) of students
agreed or strongly agreed that
they had learned to do so

Same As Above

3. Goal
Students will clearly, accurately and in appropriate styles, communicate about biological phenomena and
research orally, in writing and graphically.
Learning Outcome
3a. Students will write clear, accurate and stylistically appropriate reports and will effectively present their
results to a scientifically literate audience.
Assessment Mechanisms
75% of senior students will
perform at an exemplary or
satisfactory level for each of 10
aspects of writing evaluated with
the Biology Dept. writing rubric
Faculty in selected classes will
evaluate students’ oral and written
communication skills on a 4-point
scale. 75% of upper-level
students should perform at a good
or excellent level.

Assessment Results
Seniors: For each measured aspect
of writing, greater than 85% of
students performed at an
exemplary or satisfactory level.

Program/Dept Improvement
Student writing performance met
desired levels and showed
improvement from sophomore to
upper-level classes.

Sophomore: 75% of 88 students’
performance was excellent or
good (24% excellent)

Same As Above

75% of students on the
departmental senior survey will
agree or strongly agree that they
have learned to communicate
scientific information by writing.
75% of senior students will
perform at an exemplary or
satisfactory level for each of 5
aspects of graphic data
presentation measured with the
Biology Dept. writing rubric

Seniors: 5of 5 (100%) agreed or
strongly agreed that they had
learned to communicate scientific
information by writing.

Same As Above

We did not collect any data of this
kind this year.

The Departmental will consider
how important this aspect of
performance truly is to us,
considering that none of the
writing assignments used in the
writing assessment (a crosssection of the most substantial
writing assignments used in our
upper-level classes) incorporated
this aspect of presentation.

Upper-level: 82% of 120 students’
performance was excellent or
good (42% excellent)

Learning Outcome
3b. Students will make clear, accurate and stylistically appropriate oral presentations on biological topics.
Assessment Mechanisms
75% of students on the
departmental senior survey will
agree or strongly agree that they
had learned to communicate
scientific information orally.

Assessment Results
Seniors: 4 of 5 (80%) agreed or
strongly agreed that they had
learned to communicate scientific
information orally.

Program/Dept Improvement
Performance in this area met
desired levels.

8

4. Goal
Students will accurately, appropriately and safely perform physical techniques of biological investigation.
Learning Outcome
4a. Students will accurately and carefully follow laboratory protocols.
Assessment Mechanisms
Faculty in selected classes
will evaluate each student on
a 4-point scale. 75% of upperlevel students should perform
at a good or excellent level.

75% of students on the
departmental senior survey
will agree or strongly agree
that they learned to accurately
and safely follow research
protocols

Assessment Results
Sophomore: 82% of 22 students’
performance was excellent or
good
Upper-level: 81% of 83 students’
performance was excellent or
good
5 of 5 students surveyed (100 %)
agreed or strongly agreed that
they had learned to accurately and
safely follow research protocols

Program/Dept Improvement
Performance in this area met
desired levels.

Same As Above

4b. Students will accurately use standard research instruments, including pipetters, flasks, balances, calipers,
etc.
Assessment Mechanisms
Faculty in selected classes
will evaluate each student on
a 4-point scale. 75% of upperlevel students should perform
at a good or excellent level.

Assessment Results
Upper-level: 70% of 67 students’
performance was excellent or
good

75% of students on the
departmental senior survey
will agree or strongly agree
that they learned to use
standard research equipment

5 of 5 students surveyed (100 %)
agreed or strongly agreed that
they had learned to use standard
research equipment

Program/Dept Improvement
Performance in this area did not
quite meet desired levels. We will
develop during summer 2010 a
departmental plan for
improvement that will be
implemented starting Fall 2010.
Same As Above

5. Goal
Students will accurately and appropriately apply quantitative reasoning and methods to biological
problems.
Learning Outcome
5a. Students will choose and accurately conduct appropriate analytical (statistical) methods to
quantitative data.
Assessment Mechanisms
Faculty in selected classes
will evaluate each student on
a 4-point scale. 75% of upperlevel students should perform
at a good or excellent level.

Assessment Results
Sophomore: 89% of 37 students’
performance was excellent or
good
Upper-level: 88% of 16 students’
performance was excellent or
good

Program/Dept Improvement
Performance in this area met
desired levels for direct
measurements but not for the
limited amount of survey data on
student assessment of their own
performance. This survey item
was new this year and the survey
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75% of students on the
departmental senior survey
will agree or strongly agree
that they learned to
statistically analyze and
interpret data.

Seniors: 2 of 5 (40%) of students
agreed or strongly agreed that
they had learned to statistically
analyze and interpret quantitative
data

sample was very small. We will
carefully exam students’ selfreported mastery in this area for
next year to see whether a larger
sample size continues to suggest
that students do not feel that they
have attained mastery in this area.
Same As Above

5b. Students will appropriately and accurately apply quantitative approaches in laboratory and field
settings, such as calculation of concentrations to make solutions, use of standard curves to derive
measurement values, calculation of quantities from concentrations and volumes.
Assessment Mechanisms
Faculty in selected classes
will evaluate each student on
a 4-point scale. 75% of upperlevel students should perform
at a good or excellent level.

Assessment Results
Sophomore: 77% of 22 students’
performance was excellent or
good

Upper-level: 79% of 66 students’
performance was excellent or
good

Program/Dept Improvement
Performance in this area met
desired levels. Anecdotal reports
suggest that student performance
in this area does not consistently
meet desired standards, so we will
consider additional measures of
performance that might more fully
explore student learning in this
area.

Student Learning Assessment, General Findings.
Biology Department student performance was generally quite good, and met the goals for at least
one assessment mechanism for each learning objective. Overall, faculty assessment of student learning
was not as favorable as the students’ self- assessment. This was true for learning goals 1a (knowledge of
living systems), 2a (use of bibliographic resources) and 4b (use of standard research instruments). It must
be noted that the sample size for the senior survey this year was quite small (see section on senior survey
below), but surveys from previous years have also shown that students have generally reported favorably
on learning outcomes.
The one learning outcome for which student assessment was actually less favorable than faculty
assessment was 5a (statistical analysis). It may be that student performance is good in those settings in
which statistical analysis is emphasized, but that these circumstances are relatively infrequent in our
curriculum and so senior students do not feel that they have obtained mastery in this area.
For learning outcome 2a (use of bibliographic resources) faculty evaluation (as well as student
self-assessment) was largely positive, indicating only isolated deficiencies in formatting of in-text
citations and reference lists. It may prove relatively simple to address these deficiencies with a little extra
attention. Similarly, for learning outcome 4b (use of standard research instruments) faculty evaluation
showed student performance close to meeting goals, and making up this deficiency may require only a
little extra attention.
The largest discrepancy between goals and observed student performance was for outcome 1a
(knowledge of living systems). On the one hand it is disappointing that only 55% of students in upperlevel classes showed excellent or good mastery of the content of these courses. On the other hand, this
may not be surprising. If we relate these assessments to grades, we would have 30% excellent (A), 25%
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good (B), 37% Fair (C) and 9% Poor (D or F). A distribution such as this may well be typical nationally
for upper-level biology classes. This does not mean that we should not seek to improve student learning
in this area; we strive for this on a daily basis. It may mean however that there are not simple answers to
how to accomplish this. We will initiate more detailed studies of the issues involved in order to examine
what approaches might prove effective.
Departmental plan, 2010-2011
Based on the student outcomes observed in our assessment, the Department will take several
steps. These will begin with a Departmental retreat in June 2010 in which we will begin developing
detailed plans in several areas. Specifically, our intention from now until the end of the 2010-2011
academic year is to:
•
•
•

•

Develop during summer 2010 a Departmental plan for improvement of student formatting of literature
citations and references lists (outcome 2a). This plan will be implemented in the curriculum starting Fall
2010.
Develop during summer 2010 a Departmental plan for improvement of student performance in use of
standard research equipment (outcome 4b). This plan will be implemented in the curriculum starting Fall
2010.
Develop during summer 2010 a Departmental plan for detailed analysis of possible reasons for
deficiencies in student learning of knowledge and concepts about the functioning of living systems
(outcome 1a). We will begin this analysis during summer 2010, continuing through the 2010-2011
academic year.
Evaluate senior student perceptions of their mastery of statistical approaches in biology (through senior
survey; outcome 5a).
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Chemistry and Biochemistry Department
Assessment Plan
Academic Year: 2009-2010
Mission
The goal of the Chemistry and Biochemistry Department is to present the discipline of chemistry as a dynamic
and challenging field of study that will serve students either as the primary area of expertise used to fulfill a Lifelong career or as a necessary supplement to another area of study that requires the knowledge of chemistry.
1. Goal
Chemistry and biochemistry students will have a mastery of the central concepts within core areas (analytical,
biochemistry, organic, inorganic, and physical chemistry) of our discipline.
Learning Outcome
1a. Students will demonstrate a high-level of understanding within core courses in our curriculum. These
courses include Quantitative Methods of Analysis (analytical), Biochemistry I and II, General Chemistry I
and II, Organic Chemistry I and II, Intermediate Inorganic Chemistry, and Physical Chemistry I and II.
Assessment Mechanisms
American Chemical Society
standardized final exams will be
administered in all courses for
chemistry and biochemistry
majors (when exams are
available). Class averages should
be at least at the 70th percentile
nationally (collect data annually,
assess every 5 years with
submission of ACS accreditation
report to Committee on
Professional Training).

Assessment Results
Fall 2009 results: One General
Chemistry I section had mean
scores at the 79th percentile, the
second was at the 76th percentile,
and the third had a mean at the
47th percentile; Accelerated
General Chemistry had a mean
percentile score of 81.
Spring 2010 results: The two
General Chemistry II sections had
average percentiles of 68.
Quantitative Analysis had a mean
percentile score of 65;
Biochemistry II had an average
percentile score of 87; Organic
Chemistry II had a mean in the
91st percentile. The Physical
Chemistry exam has not yet been
standardized nationally, so results
are not currently reported.

Program/Dept Improvement
Due to declines in the average
ACS exam scores in our General
Chemistry sections over the last
several years, we added a section
of General Chemistry in Fall 2009
that was specifically designed for
students with weaker backgrounds
in math. The class included a
recitation section (meeting for one
additional hour per week), a
smaller class size, and course
content comparable to the other
sections. Students were placed
into the course using the results
from an on-line exam
administered the previous summer
in combination with their math
SAT scores.
Because of this change in the
General Chemistry I sections, two
of the classes had significantly
higher mean ACS exam scores
than previous years while the new
section had a much lower mean
(by 30 percentile points).
Although the mean ACS score for
the new section was lower, we
were pleased with having a higher
number of students overall who
passed within all sections. In the
fall, we will place students into
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the General Chemistry sections
based solely on math SAT scores
because of the difficulty in
administering and interpreting the
results of the on-line exam. The
department plans to track the
success of the students in the new
General Chemistry section to
determine if the course is helping
to prepare students who may not
otherwise succeed in chemistry
and to determine if our placement
techniques are effective.
The ACS standardized exam
scores in our upper-level courses
are consistently excellent and well
above the 70th percentile goal.
2. Goal
Majors will have competency in conducting chemical or biochemical research.
Learning Outcome
2a. All chemistry and biochemistry majors will develop competency in: conducting chemical/biochemical
research; using the library and/or electronic resources for their research; writing a scientific manuscript; and,
presenting their results to the scientific community.
Assessment Mechanisms
100% of all majors will be rated
as fair to excellent in various
components of the research
process; the primary advisor will
provide ratings following student
participation in a substantive
(minimum 8-week) summer
research experience (see attached
rubric for Chemistry research
capstone course).

Assessment Results
In 2010, 9 of our 10 graduates
completed their substantive
research experience during our
Welch Summer Research
Program, participating in at least 8
weeks of summer research in
addition to an Introduction to
Research course during the
academic year. One of our
graduates completed her research
experience using results from a
year-long research project in a
chemistry laboratory at Texas
State University.

Program/Dept Improvement
Because some previous students
did not have adequate research
preparation, our department set a
minimum number of required
research hours for chemistry and
biochemistry majors who do not
participate in a summer research
program. One of our 2010
graduates completed her research
at a nearby university using these
new criteria and the quality of her
capstone was very good. We have
added the new research
requirements for the major to the
course catalog and will continue
to monitor whether the minimum
number of research hours will
need to be adjusted in the future.
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All majors will achieve the
experience level necessary to
successfully complete a capstone
course which requires them to
write a scientific paper based on
their substantive research
experience, and present their work
to other faculty and students.
Students will be evaluated by
faculty based on a set of criteria
established by the department (see
attached rubric for Chemistry
research capstone course).
A senior exit survey will be
administered to all chemistry and
biochemistry majors. 75% of
graduates will rate themselves as
very confident (1) or somewhat
confident (2) in research-related
skills. The survey will employ a
Lickert-style scale where not very
confident (3) and not confident at
all (4) will be the other response
options.

75% of our graduates’ research
projects will be reviewed by
faculty at an excellent level, high
enough for presentation at a
regional or national scientific
conference.

At least one graduate a year will
co-author a peer-reviewed
scientific article with her/his
faculty mentor.

In 2010, all 10 graduates
successfully completed the
chemistry research capstone
course.

Although all of our graduates
successfully completed the
capstone course, we are still
refining our departmental criteria
for evaluating students. In
particular, we plan to focus on
more closely linking our rubric to
the syllabus and overall grading
for the course, and developing
new learning outcomes that
specifically address writing and
presentation skills.

Results from the 2010 senior exit
survey (n = 10) indicate that our
graduates: feel very confident in
reading and understanding an
article from the primary literature
(avg. = 1.1), working safely in the
laboratory (avg. = 1.0), using
library resources to investigate a
problem related to chemistry (avg.
= 1.1), conducting chemical
research (avg. = 1.2), and giving a
scientific presentation (avg. =
1.1). Although less so, students
also indicated they were confident
in writing a scientific manuscript
(avg. = 1.4), using analytical
instrumentation (avg. = 1.5), and
carrying out a detailed synthesis
(avg. = 1.7).
In 2010, 8 of 10 graduates
presented their research at the
American Chemical Society
National Meeting.

We were very pleased with the
results from our 2010 senior
survey. Overall, our students
indicated that they were very
confident in a number of researchrelated skills and we saw
improvement in the results when
compared to the previous year.
This improvement may be due to
most of our students participating
in multi-year research projects
through the Welch Summer
Research Program.

In 2010, one graduate (Eileen
Kwee) co-authored an article with
a faculty mentor in a scientific
journal.

The department has decided that
we will add an assessment
mechanism next year where the
faculty will rate each senior on the
same set of research-based skills.
Standard met, continue to
monitor. Interestingly, 7 of these
8 students noted on the senior exit
survey that presenting at the
American Chemical Society
National Meeting was one of the
highlights of their educational
experience in our department.
Standard met, continue to
monitor.
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Classics Area
Assessment Plan
Academic Year: 2009-2010
Mission
Through the study of primary material (Latin and Greek texts, in the original or in translation; archaeological and
art historical artifacts), students gain an appreciation for ancient societies that continue to illuminate our own.
Students must not only master basic factual material, but also learn how to synthesize sometimes disparate
material. The program provides a serious intellectual foundation for work in any field and for life-long learning.
1. Goal
To attain a deep understanding of classical languages.
Learning Outcome
1a. Students will be able to read, translate and interpret ancient Greek and Latin texts at an advanced level.
Assessment Mechanisms
All advanced students will
complete rigorous and accurate
translation and interpretation
activities during cross-institutional
Sunoikisis experiences. A
collaborative team of interinstitutional faculty will assess
student work.
All students demonstrate an indepth understanding of classical
language through successful
completion of the capstone
experience.

Assessment Results
100% of majors have completed
at least one Sunoikisis
experience. As indicated by
results of Sunoikisis course
examination results, students
have demonstrated clear ability to
do accurate translation at an
advanced level.
Most students have completed a
Capstone that reflects a clear,
focused theses representing full
understanding of the topic,
sophisticated insights;
presentation and defense of
excellent arguments; recognition
of multiple dimensions and/or
perspectives with elaboration and
depth

Program/Dept Improvement
Classics majors will be required to
take at least one Sunoikisis
literature course.

Every capstone project will have
as an explicit requirement
extensive reading in the original.

2. Goal
To develop a broad understanding of classical culture, placed within a global environment.
Learning Outcome
2a. Students will be able to research, synthesize, and draw reasoned arguments from the evidence of
literature, history, philosophy, art and archaeology.
Assessment Mechanisms
All students will be rated good or
excellent on required papers and
exams covering civilization,
history, philosophy, and art
history courses.

Assessment Results
All majors have earned ratings of
at least good or excellent in the
required work.

Program/Dept Improvement
No improvements are indicated or
required.
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All students will successfully
demonstrate a broad
understanding of classical culture
in the capstone experience.

Most students have completed a
Capstone that reflects a clear,
focused theses representing full
understanding of the topic,
sophisticated insights;
presentation and defense of
excellent arguments; recognition
of multiple dimensions and/or
perspectives with elaboration and
depth

In addition to a significant
original language component, all
capstone projects must
incorporate a significant cultural
element.

2b. A majority of students will experience antiquity first-hand by successfully completing an optional
overseas study academic experiences (EX: College Year in Athens, Intercollegiate enter for Classical Studies
at Rome)
Assessment Mechanisms
Most students will attend College
Year in Athens or the
Intercollegiate Center for
Classical Studies in Rome, both
programs broadly recognized as
offering highly rigorous curricula.

Assessment Results
The Study Abroad office is
currently constructing a survey for
all participants. The director of
the study abroad program will
require Classics students to
complete the survey.

Program/Dept Improvement
Incorporating the results of the
survey conducted by the Study
Abroad office, plan next year for
improvements.

3. Goal
To participate in independent research.
Learning Outcome
3a. Students will develop a sophisticated understanding of advanced research
Assessment Mechanisms
All advanced students will submit
abstracts to the Sunoikisis
Undergraduate Research
Symposium to be
accepted/rejected based on blind
review. A majority of submitted
abstracts will be accepted.
Advanced research projects will
be prepared under the guidance of
a faculty mentor, from abstract
preparation through presentation.

Assessment Results
There were no students in 20092010 sufficiently advanced to
participate in the Undergraduate
Research Symposium.

Program/Dept Improvement
Continue to insist that all students
submit abstracts for the
Symposium.

There were no students in 20092010 sufficiently advanced to
participate in the Undergraduate
Research Symposium

Provide closer monitoring by
faculty mentor of all phases of
project.
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Communication Studies Department
Assessment Plan
Academic Year: 2009-2010
Mission

1. Goal

Learning Outcome
1a.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

1b.

2. Goal

Learning Outcome
2a. Students will gain practical mastery of a range of critical methodologies designed to identify , gather,
synthesize, analyze, and produce communication texts, events, artifacts and performances.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Results

Program/Dept Improvement

3. Goal

Learning Outcome
3a.
Assessment Mechanisms
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3b.

Assessment Mechanisms

Assessment Results

Program/Dept Improvement
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Economics and Business Department
Assessment Plan (Economics)
Academic Year: 2009-2010
Mission
The mission of the Economics and Business Department is threefold: to provide students with a broad
understanding of the nature of economic forces and institutions; to prepare students with skills needed for entry
into the job market; and to equip students with the knowledge and skills needed for success in graduate school.
1. Goal
Students obtain an understanding of economic theory.
Learning Outcome
1a. Students demonstrate an in-depth understanding and application of the theories of microeconomics and
macroeconomics.
Assessment Mechanisms
80 percent of students in
Intermediate Microeconomics
pass the microeconomic theory
assessment exam (which includes
theoretical applications) at a
proficiency of above standard
mastery.
By survey of Intermediate
Microeconomic students, 80 %
report they are confident in their
understanding of the learning
objectives of the course.
80 percent of students in
Intermediate Macroeconomics
pass the macroeconomic theory
assessment exam (which includes
theoretical applications) at a
proficiency of above standard
mastery.
By survey of Intermediate
Macroeconomic students, 80
percent report that the course’s
learning objective “I learned about
current macroeconomic events,”
was “achieved” or “mostly
achieved.”
In a survey of capstone students*
80% agree or strongly agree to:
1) I am confident in my
understanding of microeconomic
theory.
2) I am confident in my
understanding of macroeconomic

Assessment Results
13 of 18 students (72 percent)
passed the microeconomic theory
assessment exam.

Program/Dept Improvement
Assessment mechanisms were met
in 2008/2009, but were not in
2009/2010. These concepts will
be highlighted in our Principles
and our Intermediate
Microeconomics courses.

Standard achieved in all areas
except in understanding of how
governments can intervene in
markets and justifications for
intervention.
Visiting instructor did not
administer the test.

Will add more content on
government intervention in
Intermediate Microeconomics.

It is rare that an adjunct or visitor
would teach this course, but this
happened last year. In the future
when a visitor teaches this course,
we will communicate our
expectations more fully.

Standard achieved. 100 percent.

Standard met.
1) 100% of students agreed or
strongly agreed
2) 100% of students agreed or
strongly agreed
3) 86% of students agreed or
strongly agreed

Beginning in 2011 we will also
survey capstone students
concerning their self-reported
understanding of how economics
relates to the environment,
diversity, gender, and inequality.
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theory.
3) I am aware of economic events.
4) I am confident in my
understanding of the economic
issues presented in publications
such as the Wall Street Journal
and the Economist magazine.

4) 86% of students agreed or
strongly agreed

2. Goal
Students develop their skills of analysis.
Learning Outcome
2a. Students demonstrate competency in research and writing about economics.
Assessment Mechanisms
Eighty percent of capstone
students will complete a
significant Economics research
paper at a proficiency of above
standard mastery.

Assessment Results
In this year’s capstone, students
wrote three related short papers
instead of one long paper. 100
percent wrote at least one paper
that was at the “proficient” level.
(See our writing rubric for the
criteria required to be proficient.)

Program/Dept Improvement
We developed a “writing rubric”
which was distributed to students
in the capstone. We will begin
extending the use of the rubric
beyond the capstone.

2b. Students demonstrate competency in the use a standard statistical package, e.g., SPSS statistical analysis
program, SAS software, and in the analysis of their results.
Assessment Mechanisms
Eighty percent of majors will
complete a significant research
project that requires the use of the
standard statistical package at a
proficiency of above standard
mastery.
In a survey of capstone students*
80 percent will agree or strongly
agree to:
1) I am confident in my ability to
analyze data using standard
econometric methods.
2) I am confident in my ability to
work with standard statistical
packages.

Assessment Results
100 percent achieved this goal.

Program/Dept Improvement

Standard achieved.
Econometrics professor will work
1) 100% of students met the
to instill confidence in students’
desired level.
ability.
2) 86% of students met the desired
level.

* Our previous assessment mechanism was to survey “graduating seniors,” which was accomplished by
surveying the capstone students. However this year’s capstone included students who were not yet
graduating. While the groups of graduates and capstone students are typically the same, the new language
will always be representative of whom we actually survey.
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Economics and Business Department
Assessment Plan (Business)
Academic Year: 2009-2010
Mission: To prepare students for the increasing demands of business in the 21st century.
1. Goal
Disciplinary Literacy
Learning Outcome
1a. Develop disciplinary literacy by understanding business theory and concepts.
Assessment mechanism
In Foundations of Business,
students will demonstrate
proficiency in knowledge and
theory by scoring 85% or more
on a comprehensive final exam.

Assessment Result
Approximately 65% of students
scored 85% or more on the final
exam.

Students will exhibit conceptual
understanding of a business subdiscipline (e.g., investments,
management, etc) on assignments
in our writing attentive course by
achieving proficiency of level 3
or above (according to the
program writing rubric) on the
final analytic brief.
In Capstone, students will
demonstrate proficiency of
business theory and concepts by
achieving proficiency of level 3
or above (according to the
program capstone rubric) on
concept A: disciplinary literacy.

90% of students met this standard.

Business Field test, an externally
administered and nationally
comparative exam, will be
administered during the student’s
capstone course. (The metric
ensures that, relative to other
institutions nationally, our
students are demonstrating high
levels of disciplinary literacy).

85th percentile.

60% of students achieved this
standard.

Program/Dept Improvement
We have seen an approximate
10% drop in test scores across
this course’s sections. This
mirrors a trend in introductory
level required courses co-listed
with Economics. Faculty are
watching to see if this decline is a
bubble or the new norm. If the
decline persists, we will analyze
it and address the causes.
Standard achieved.

This is evaluated by both
professor and students. Professor
and student scores were
significantly different. This may
indicate that the scoring rubric
may be too complex for accurate
scoring by students. We will
simplify the scoring rubric for
student use.
The mean score among SU
seniors has historically been in
the 80th percentile of institutional
means. The testing company has
announced that some parts of this
test will change in 2010-2011.
While the metric will still be
useful for nationwide
comparison, the program may not
be able to use the Business Field
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Test as an easy way to monitor
impact of the new curriculum on
student learning outcomes.
2. Goal
Research, Writing & Communication
Learning Outcome
2a. Develop business domain research and writing skills.
Assessment mechanism
In Foundations of Business will
demonstrate proficiency by
independently applying
theoretical research to a company
orally and in writing.
In “Business Research &
Writing”, students demonstrate
proficiency through an ability to
conduct independent research and
to synthesize and write about
their results in an independent
research paper.
In a Capstone group exercise,
students demonstrate proficient
research abilities, and
writing/communication abilities
according to the business writing
rubric.

Assessment Result
90% of students achieved
proficiency.

Program/Dept Improvement
Results acceptable.

75% of students achieved
proficiency.

This course will be redesigned
and next offered in spring 2011.
A writing rubric has been
developed and will be distributed
to all enrolled students beginning
with this new course’s initial
offering in Spring 2011.
Results acceptable.

90% of students achieved
proficiency.

3. Goal
Systems and Interdependencies
Learning Outcome
3a. Understand business as a set of interdependent sub-disciplines within society.
Assessment mechanism
In a Foundations of Business
exercise, students will
demonstrate an ability to
integrate major business subdisciplines (i.e., marketing,
operations, management, finance,
accounting, etc.) using a case
method to discuss the experience
of Ben & Jerry’s and will achieve
proficiency as measured by a
related exam.
In capstone, students will
demonstrate proficiency
according to the capstone rubric
in ability to analyze cause and
effect relationships between and
among multiple sub-disciplines.

Assessment Result
80% of students achieved
proficiency.

Program/Dept Improvement
Results acceptable.

90% of students achieved
proficiency.

Results acceptable.
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4. Goal
Application Experience
Learning Outcome
4a. Students can apply disciplinary theory and concepts to business situations.
Assessment mechanism
In Foundations of Business
students demonstrate proficiency
in the ability to apply theory to a
business case in a group project.
In a Business Capstone group
project, students will demonstrate
proficiency in their ability to
analyze a business, to synthesize
their insights, and to write about
their findings in a comprehensive
final project.

Assessment Result
90% of students achieved
proficiency.

Program/Dept Improvement
Results acceptable.

90% achieved proficiency.

We currently assess this activity
as a group project. We are also
interested in assessing individual
proficiency.

23

Economics and Business Department
Assessment Plan (Accounting)
Academic Year: 2009-2010
Mission
To prepare students to be exemplars of ethical professionalism
1. Goal
Students in introductory classes develop accounting literacy.
Learning Outcome
1a. Students demonstrate an ability to knowledgeably read and interpret financial statements.
Assessment Mechanisms
80% of students in Fundamentals
of Accounting courses will
demonstrate the ability to read
and interpret financial statements
at a proficiency level at or above
standard mastery.

Assessment Results
Over 80% of students in these
courses demonstrated a proficiency
level at or above standard mastery
in the newly configured four-credit
course.

Program/Dept Improvement
The new course has additional
contact hours. We will continue
to monitor student performance.
Additional emphasis on
spreadsheet analysis will be
incorporated next year.

2. Goal
Majors learn the body of knowledge common to the study of business.
Learning Outcome
2a. Majors demonstrate knowledge fundamental in the fields of Management, Marketing, Operations, and
Finance.
Assessment Mechanisms
On the Major Field Assessment
Test in Business (an examination
administered by the Educational
Testing Service), the mean score
among Southwestern University
seniors is at or above the 85th
percentile of institutional means.

Assessment Results
Achieved; actual institutional
average in spring 2010 was at or
above 85% of all institutions for
the August 2006- June 2009
period.

Program/Dept Improvement
Even though this standard was
achieved, some key Business
courses are being redesigned for
2010-2011. We will monitor the
results to insure that our success is
maintained.

3. Goal
Students learn the body of knowledge and skills common to the study of Accounting.
Learning Outcome
3a. Majors demonstrate knowledge of the theory and techniques in the fields of financial accounting,
managerial accounting, cost accounting and auditing.
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Assessment Mechanisms
On the Uniform CPA
Examination, 50% of the
graduates from our program will
pass the four examinations on any
given attempt.

Assessment Results
In the April 2009 to March 2010
period, Southwestern University
graduates attempted a total of 49
CPA examination sections and
passed 27 sections (55 percent).

Program/Dept Improvement
Even though we are exceeding
this standard, we continue to offer
a large number of electives to
provide our 5th-year students
additional opportunities for CPA
Exam preparation. Anticipating
that the topic of international
accounting will be tested in the
near future, we have offered
sections of this course for the first
time in spring 2009 and spring
2010.

4. Goal
Students cultivate the skills necessary to be exemplary professionals.
Learning Outcome
4a. Students demonstrate their critical thinking and writing skills.
Assessment Mechanisms
80% of students will complete a
research paper that provides
evidence of a proficiency level at
or above standard mastery
(according to a departmental
rubric).
80% of capstone students will
demonstrate proficiency at or
above standard mastery on their
final papers.

Assessment Results
80% of upper-level students met
this standard.

Program/Dept Improvement
The accounting program has
developed a writing rubric and
will implement it in the 20102011 academic year.

80% of capstone students met this
standard.

Same As Above

5. Goal
As professionals, Southwestern University Accounting graduates will perform according to high ethical
standards.
Learning Outcome
5a. Students will develop the ability to clearly identify an ethical issue, explore multiple perspectives
and implications, and come to a conclusion about one’s opinion.
Assessment Mechanisms
On a series of written analytical
briefs addressing Outcomes 1, 3,
and 4, 80 % of students attain a
proficiency level at or above
standard mastery (according to a
departmental rubric).

Assessment Results
85% of students met this standard.

Program/Dept Improvement
We appear to be meeting these
standards based on our assessment
mechanisms. However, when
students were surveyed at the
course’s conclusion about their
personal perceptions of their
learning, only 69% of students felt
they had “achieved” the stated
learning objective and 31% felt
they had “mostly achieved” the
objective. Members of the
department will discuss the degree
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to which we need to be more
intentional about helping students
to explicitly grasp their own
learning progress during the fall
of 2010.
5b. Students will distinguish between legal and moral rights and responsibilities.
Assessment Mechanisms
On an imbedded exam question
addressing Outcome 2 (in
Business Ethics, a required course
for students who sit for the CPA
Exam), 80 % of students attain a
proficiency level at or above
standard mastery.

Assessment Results
90% of students met this standard.

Program/Dept Improvement
We appear to be exceeding this
objective based on our assessment
mechanisms. However, when
students were surveyed at the
course’s conclusion about their
personal perceptions of their
learning, only 81% of students felt
they had “achieved” the stated
learning objective and 19% felt
they had “mostly achieved” the
objective. Members of the
department will discuss the degree
to which we need to be more
intentional about helping students
to explicitly grasp their own
learning progress during the fall
of 2010.
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Education Department
Assessment Plan (Bachlor of Science in Education)
Academic Year: 2009-2010
Mission
The mission of the Education Department is to provide both a philosophical and theoretical basis for excellence in
classroom teaching, graduate school, and related work in the education field. The teacher certification programs
are designed to prepare teachers with methodologies that are research-based and emphasize developmental
characteristics of the learner, learning theories, diverse learners, social justice, and meaningful assessment. The
Education Department strives to develop students’ analytic, creative, and evaluative thinking skills in order for
them to become Life-long learners who are skilled in the problem solving necessary for leadership roles in
contemporary classrooms, school districts, educational research, policy making, and other related academic and
professional fields. It is the expectation of the faculty in the Education Department that students graduating with
BSEd and a major in Education from Southwestern University will make data-based instructional decisions
grounded in a clearly articulated and well developed theoretical framework. Students graduating with a BA and a
major in Education will have developed a sophisticated academic understanding of the field Education with
expertise in an area of interest.
Please note: The goals and learning outcomes for the BA degree with a major in Education are distinguished
from those of the BSEd degree with a major in Education. The goals and learning outcomes for the BA degree
were not identified at the time this assessment plan was written but have since been added but require further
consideration. The department is dissatisfied with the current learning outcomes for the BSEd and will review
them in the coming 2010-2011 year. Clarity of learning outcomes for the two degree programs will be
emphasized in the future assessment plan.
1. Goal
Students are well prepared with pedagogical knowledge and skills and academic content knowledge in their
field(s) for entering the teaching profession.
Learning Outcome
1a. Students demonstrate professional qualities that support student learning, such as:
knowledge of subject taught.
Assessment Mechanisms
80% of the students who are
authorized by Southwestern
University to take the state teacher
exam receive a 240 scaled score
or better (passing) on the
Elementary Generalist and/or all
level or secondary Content Area
state exam (TExES).

Assessment Results
In the 2009-2010 academic year
100% of of the students taking the
content area or elementary
comprehensive exam passed on
their first attempt.

Program/Dept Improvement
Standard exceeded. Using a
preassessment process, one
student was identified for 1:1
intervention in collaboration with
the Math department and this
student successfully passed the
content exam on the initial
attempt.
We will continue monitoring our
pass rates. We will continue
using preassessments to identify
students at risk and work closely
with those content areas for which
students seem to require
additional support.
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80% of the students completing
the capstone experience (student
teaching) receive an an
Acceptable (at least 3 out of 5) on
the Knowledge of Subject Taught
item (#1) in the Professional
Qualities section of the Student
Teaching Evaluation, as scored by
the Cooperating Teacher.

100% of students received a 3 or
higher. Average score was 4.1

Standard exceeded. Student
teachers were assessed by their
cooperating teachers and
University supervisors as
Acceptable or better in knowledge
of subject in their final evaluation.
Students receive midpoint
evaluations that guide the focus
for improved performance up to
the final evaluation. We will
monitor any change between the
midpoint and final evaluation to
ensure that growth is evident.
Additionally, student teachers are
observed, typically on a weekly
basis, and given feedback (oral
and written) by the university
supervisor and cooperating
teacher on the application of
content knowledge in the design
and implementation of instruction.
This feedback is given directly to
the student and is maintained in
the student teachers’ certification
file.
The department is dissatisfied
with the current instrument used
in student teaching evaluations
and will review it in the coming
2010-2011 year. The impact of
this review will be a revision of
the department’s stated learner
outcomes for our graduates.
The weekly written feedback
during student teaching and the
mid-point and final evaluations do
not reflect the full range of
assessments conducted throughout
the two years students are in the
Teacher Certification Program
(TCP). For example, students are
assessed using learning
conferences, Lesson Study, peer
critiques, videotape critiques, self
reflection, team evaluations
related to the identified learner
outcomes. The department needs
to be more intentional in how
these assessments connect,
especially in light of the intended
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revision of learner outcomes, and
to ensure the connection between
all assessments over the course of
the two year program once a
student is admitted to the TCP.
It should be noted that student
teachers seeking Music Education
EC-12 are supervised by faculty
in the Music Education
department using a different
evaluation process.
1b. Students demonstrate effective assessment, planning, and teaching techniques.
Assessment Mechanisms
80% of the students who are
authorized by Southwestern
University to take the state
teacher exam receive a 240 SS or
better on the Elementary and/or
all-level or Secondary
Professional and Professional
Responsibilities (PPR) state exam
(TExES).

Assessment Results
In the 2009-2010 academic year
100% of of the students taking the
Professional and Professional
Responsibilities (PPR) state exam
(TExES) passed on tehir first
attempt.

Program/Dept Improvement
Standard exceeded.
We will continue monitoring our
passing rates. We will continue
using preassessments to identify
students at risk and work
collaboratively within our
department to determine gaps in
our curriculum related to PPR
educator standards.

1c. Students demonstrate effective assessment techniques.
Assessment Mechanisms
Assessment Results
80% of the students completing
100% of students received a 3 or
student teaching receive an an
higher. Average score was 4.1
Acceptable (at least 3) on the
assessment item (#1) in the
Techniques and Results of
Teaching section of the Student
Teaching Evaluation, as scored by
the Cooperating Teacher.

Program/Dept Improvement
Standard exceeded. Student
teachers were assessed by their
cooperating teacher and
University supervisor as
Acceptable or better in
demonstrating effective
assessment techniques on the final
evaluation.
Students receive midpoint
evaluations that guide the focus
for improved performance. We
will monitor any change between
the midpoint and final evaluation
to ensure that growth is evident.
Student teachers are observed,
typically on a weekly basis, and
given feedback (oral and written)
by the university supervisor and
cooperating teacher on the
application of assessment
strategies and the use of
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assessment data in the design of
instruction. This feedback is
given directly to the student and is
maintained in the student
teachers’ certification file.
The department is dissatisfied
with the current instrument used
in student teaching evaluations
and will review it in the coming
2010-2011 year. The impact of
this review will be a revision of
the department’s stated learner
outcomes for our graduates.
It should be noted that student
teachers seeking Music Education
EC-12 are supervised by faculty
in the Music Education
department using a different
evaluation process.
1d. Students demonstrate effective planning techniques.
Assessment Mechanisms
Assessment Results
80% of the students completing
100% of students received a 3 or
student teaching receive an an
higher. Average score was 4.0
Acceptable (at least 3) on the
planning item (#2) in the
Techniques and Results of
Teaching section of the Student
Teaching Evaluation, as scored by
the Cooperating Teacher.

Program/Dept Improvement
Standard exceeded.
Student teachers were assessed by
their cooperating teacher and
University supervisor as
Acceptable or better in
demonstrating effective planning
techniques in the final evaluation.
Students receive midpoint
evaluations that guide the focus
for improved performance. We
will monitor any change between
the midpoint and final evaluation
to ensure that growth is evident.
Additionally, student teachers are
observed, typically on a weekly
basis, and given feedback (oral
and written) by the university
supervisor and cooperating
teacher on their instructional
planning. This feedback is given
directly to the student and is
maintained in the student
teachers’ certification file.
The department is dissatisfied
with the current instrument used
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Assessment Mechanisms

Assessment Results

Program/Dept Improvement
in student teaching evaluations
and will review it in the coming
2010-2011 year. The impact of
this review will be a revision of
the department’s stated learner
outcomes for our graduates.
It should be noted that student
teachers seeking Music Education
EC-12 are supervised by faculty
in the Music Education
department using a different
evaluation process.

1e. Students demonstrate effective teaching techniques.
Assessment Mechanisms
Assessment Results
80% of the students completing
100% of students received a 3 or
student teaching receive an an
higher. Average score was 4.3
Acceptable (at least 3) on the
teaching items (#3, 4, 5) in the
Techniques and Results of
Teaching section of the Student
Teaching Evaluation, as scored by
the Cooperating Teacher.

Program/Dept Improvement
Standard exceeded. Student
teachers were assessed by their
cooperating teacher and
University supervisor as
Acceptable or better in
demonstrating effective teaching
techniques in the final evaluation.
Students receive midpoint
evaluations that guide the focus
for improved performance. We
will monitor any change between
the midpoint and final evaluation
to ensure that growth is evident.
Additionally, student teachers are
observed, typically on a weekly
basis, and given feedback (oral
and written) by the university
supervisor and cooperating
teacher on their instructional
planning. This feedback is given
directly to the student and is
maintained in the student
teachers’ certification file.
The department is dissatisfied
with the current instrument used
in student teaching evaluations
and will review it in the coming
2010-2011 year. The impact of
this review will be a revision of
the department’s stated learner
outcomes for our graduates.
It should be noted that student
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Assessment Mechanisms

Assessment Results

Program/Dept Improvement
teachers seeking Music Education
EC-12 are supervised by faculty
in the Music Education
department using a different
evaluation process.

2. Goal
Students participate in a developmental sequence of field experiences building to the field-based semester and
student teaching.
Learning Outcome
2a. Students demonstrate increasing confidence and improving competencies in planning and
implementing lessons.
Assessment Mechanisms
Assessment Results
80% of the students completing
100% of students received a 3 or
student teaching receive an
higher. Average score was 4.6
Acceptable (at least 3) on items 2,
3, and 4 in the Professional
Qualities section of the Student
Teaching Evaluation, as scored by
the Cooperating Teacher

Program/Dept Improvement
Standard exceeded. Student
teachers were assessed by their
cooperating teacher and
University supervisor as
Acceptable or better in
demonstrating effective teaching
techniques in the final evaluation.
Students receive midpoint
evaluations that guide the focus
for improved performance. We
will monitor any change between
the midpoint and final evaluation
to ensure that growth is evident.
Additionally, student teachers are
observed, typically on a weekly
basis, and given feedback (oral
and written) by the university
supervisor and cooperating
teacher on their instructional
planning. This feedback is given
directly to the student and is
maintained in the student
teachers’ certification file.
Another assessment used to
evaluate students is our
disposition evaluation based on
the INTASC model and which
emphasizes values, commitments,
and professional ethics that
influence teacher behaviors and
affect student learning,
motivation, and
Development, as well as the
educator’s own professional
growth. This assessment is
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Assessment Mechanisms

Assessment Results

Program/Dept Improvement
conducted during the fall of the
senior year by a field-based
program supervisor (tenured
faculty member). The department
needs to connect the disposition
evaluation to the students’
performance during student
teacher as assessed by the Student
Teaching Evaluation.
Finally, the department is
dissatisfied with the current
instrument used in student
teaching evaluations and will
review it in the coming 20102011 year. The impact of this
review will be a revision of the
department’s stated learner
outcomes for our graduates. For
example, though participation is a
criticial component of our
program, the focus needs to be on
the developmental nature of the
programs’ learner outcomes from
field experiences. Additionally,
the goal statement emphasizes the
development of confidence and
competencies in lesson planning
over the course of field-based and
student teaching so the data needs
to account for expected growth
over the two years, from
admission to the TCP through
student teaching.

80% of first-year teachers
participating in the Semester of
Support Program will indicate
that they were well-prepared in
terms of planning and
implementing lessons.

The results are qualitative and
anecdotal at this point. Students
typically report that they are better
prepared than other first-year
teachers.

It should be noted that student
teachers seeking Music Education
EC-12 are supervised by faculty
in the Music Education
department using a different
evaluation process.
The department has several years
of anecdotal data, including 20092010 that indicate students
consistently report being wellprepared in terms of planning and
implementing lessons. However,
the department needs to develop
more systematic data collection in
order to more accurately assess
what our first-year teachers report
(e.g., survey data).
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2b. Students demonstrate confidence and competence in teaching.
Assessment Mechanisms
Assessment Results
80% of the students completing
100% of students received a 3 or
student teaching receive an
higher. Average score was 4.4
Acceptable (at least 3) on the
Self-confidence and Initiative
item (#2) in the Personal
Qualities section of the Student
Teaching Evaluation, as scored by
the Cooperating Teacher
indicators of the Student
Teaching Evaluation, as scored by
the Cooperating Teacher.

Program/Dept Improvement
Standard exceeded. Student
teachers were assessed by their
cooperating teacher and
University supervisor as
Acceptable or better in
demonstrating effective teaching
techniques in the final evaluation.
Students receive midpoint
evaluations that guide the focus
for improved performance. We
will monitor any change between
the midpoint and final evaluation
to ensure that growth is evident.
Additionally, student teachers are
observed, typically on a weekly
basis, and given feedback (oral
and written) by the university
supervisor and cooperating
teacher on their instructional
planning. This feedback is given
directly to the student and is
maintained in the student
teachers’ certification file.
Finally, the department is
somewhat dissatisfied with the
current instrument used in student
teaching evaluations and will
review it in the coming 20102011 year. The impact of this
review will be a revision of the
department’s stated learner
outcomes for our graduates.
It should be noted that student
teachers seeking Music Education
EC-12 are supervised by faculty
in the Music Education
department using a different
evaluation process.

3. Goal
Students are prepared to meet the needs of a diverse student population.
Learning Outcome
3a. Students demonstrate confidence and competence working with students and parents of diverse
backgrounds.
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Assessment Mechanisms
80% of first-year teachers will
indicate that they were wellprepared and confident in their
work with diverse populations.

Assessment Results
The results are qualitative and
anecdotal, and gathered during our
Semester of Support workshop
during the graduates first year of
teaching. Graduates typically
report that they are better prepared
and confident in their work with
diverse populations than other
first-year teachers.

80% of the students completing
100% of students received a 3 or
student teaching receive an
higher. Average score was 4.2
Acceptable (at least 3) on the
Provision for Individual
Differences item (#6) in the
Techniques and Results of
Teaching section of the Student
Teaching Evaluation, as scored by
the Cooperating Teacher

Program/Dept Improvement
The department has several years
of anecdotal data, including 20092010 that indicate students
consistently report being wellprepared in their work with
diverse populations. However,
the department needs to develop
more systematic data collection in
order to more accurately assess
what our first-year teachers report
(e.g., survey data).
Assessment of this goal has been
on first year teachers (program
graduates) rather than current
students. The department needs
to assess this outcome earlier in
the program in order to determine
growth in students’ competence in
working with diverse populations.
For example, prior to admission
to the Teacher Certification
Program, all candidates must
engage in an Intercultural
Experience of 20-hours that is a
significant stretch as determined
by approval of a written proposal.
Upon departmental approval,
students engage in either a
domestic or foreign experience
that requires direct contact with a
population diverse from the
individual’s previous experiences.
A final reflection of the
experience is evaluated based on a
7-component rubric. The
department maintains data on
which students complete this
requirement but we need to
improve our analysis of (a)
student performance on the 7component rubric and (b) the
impact of this experience on later
peformance.
Standard exceeded. Student
teachers were assessed by their
cooperating teacher and
University supervisor as
Acceptable or better in
demonstrating effective teaching
techniques in the final evaluation.
Students receive midpoint
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Assessment Mechanisms

Assessment Results

Program/Dept Improvement
evaluations that guide the focus
for improved performance. We
will monitor any change between
the midpoint and final evaluation
to ensure that growth is evident.
Additionally, student teachers are
observed, typically on a weekly
basis, and given feedback (oral
and written) by the university
supervisor and cooperating
teacher on their instructional
planning. This feedback is given
directly to the student and is
maintained in the student
teachers’ certification file.
Finally, the department is
dissatisfied with the current
instrument used in student
teaching evaluations and will
review it in the coming 20102011 year. The impact of this
review will be a revision of the
department’s stated learner
outcomes for our graduates.
It should be noted that student
teachers seeking Music Education
EC-12 are supervised by faculty
in the Music Education
department using a different
evaluation process.

4. Goal
The certification program maintains state acceditation and prepares certifing students that "highly qualified"
and well prepared to begin their teaching careers.
Learning Outcome
4a. State accredidation is based on both program design and student performance outcomes on state tests
Assessment Mechanisms
Accreditation rating (yearly) –
State accreditation is based on
initial and final test scores for
program completers. Scores are
disaggregated for gender and
race/ethnicity.

Assessment Results
Received "Accredited" rating for
2009-2010.

Program/Dept Improvement
Goal met for 2009-2010 based on
100% pass rate on initial test
scores and final test scores for
1999-2009.
Continue to monitor student
performance on state certification
exams and report using Texas’
Accountability System for
Educator Preparation (ASEP) for
documenting program completers.
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Assessment Mechanisms
Accreditation rating based on
program design and compliance
with the Texas Administrative
Code. Audits by Texas Education
Agency every 10 years with 5year reviews.

Assessment Results
Audit conducted Summer 09. We
received a positive (accredited)
report with several comendations
including the number of hours of
field experience and the
intercultural experience
requirement. One area of
noncompliance was in the
department’s failure to use an
advisory committee in recent
years. One suggestion for
improvement was to improve the
reporting of student teacher
evaluations to campus principals
who host each student teacher.

Program/Dept Improvement
The advisory committee has been
established with a Fall 2009 and
Spring 2010 meeting. Copies of
university supervisor and
cooperating teacher evaluations
will be distributed to each campus
principal who hosts a student
teacher beginning fall 2010.
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Education Department
Assessment Plan (Bachlor of Arts in Education)
1. Goal
Students are well prepared to engage in advanced study or seek careers based on knowledge of educational
theory, research, policy, and practice, and the relationships among them.
Learning Outcome
1a. Students demonstrate an understanding of various perspectives that contribute to solving educational
problems in the United States and around the world.
Assessment Mechanisms
To be determined.

Assessment Results
In 2009-2010 no students have
entered into this degree program.

Program/Dept Improvement
This BA in Education is a new
degree option adopted in 20092010 and, as of yet, has not had
any enrolled students.
The department will refine the
goals and learning outcomes and
develop the assessment
mechanisms for the BA degree in
Education during the 2010-2011
year.
However, one challenge faced by
the Education department is when
a student seeking an Education
major with teacher certification is
determined to be ineligible for the
teacher certification program.
This determination is a result of
the student (a) performing below
standards in one or more of the
required courses, (b) having an
overall GPA that falls below 2.5,
(c) demonstrating a disposition
that does not support the teaching
profession, or (d) choosing to
withdraw from the certification
program but continuing with a
degree in Education.
At the end of 2010, the
department has allowed one
student to switch degree programs
from the BSEd to the BA based
on the students decision not to
seek teacher certification. In this
situation, the student was assessed
through the mechanisms
identified in the BSEd up to the
point of the student’s transition in
fall 2010-2011.
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Learning Outcome
1b. Students demonstrate an understanding of the interdisciplinary nature of education.
Assessment Mechanisms
To be determined.

Assessment Results
In 2009-2010 no students have
entered into this degree program.

Program/Dept Improvement
This BA in Education is a new
degree option adopted in 20092010 and, as of yet, has not had
any enrolled students.
The department will refine the
goals and learning outcomes and
develop the assessment
mechanisms for the BA degree in
Education during the 2010-2011
year.

Learning Outcome
1c. Students demonstrate an understanding of social justice issues in education and the inequities created and
reinforced by educational practices.
Assessment Mechanisms
To be determined.

Assessment Results
In 2009-2010 no students have
entered into this degree program.

Program/Dept Improvement
This BA in Education is a new
degree option adopted in 20092010 and, as of yet, has not had
any enrolled students.
The department will refine the
goals and learning outcomes and
develop the assessment
mechanisms for the BA degree in
Education during the 2010-2011
year.

Learning Outcome
1d. Students demonstrate an understanding of both qualitative and quantitative research methods.
Assessment Mechanisms
To be determined.

Assessment Results
In 2009-2010 no students have
entered into this degree program.

Program/Dept Improvement
This BA in Education is a new
degree option adopted in 20092010 and, as of yet, has not had
any enrolled students.
The department will refine the
goals and learning outcomes and
develop the assessment
mechanisms for the BA degree in
Education during the 2010-2011
year.
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English Department
Assessment Plan
Academic Year: 2009-10
Mission
To provide: 1) a strong grounding in English and American literature to support a life of continued reading and
reflection, with the deepened understanding of human experience that this makes possible; 2) a skillful
engagement with literature through writing, research, analysis and interpretation; and 3) an understanding of the
relations among literature, culture, and history, and a familiarity with the basic questions of literary and cultural
theory.
1. Goal
To develop skills in reading literature.
Learning Outcome
1a. Students will demonstrate a strong knowledge of English and American literature.
Assessment Mechanisms
Papers and exams drawn from
relevant courses will be rated
good or excellent in addressing
the basic elements of English and
American literature. Target: 80%

Assessment Results
90% of papers and exams were
rated good or excellent based on
an evaluation rubric.

Program/Dept Improvement
No programmatic changes are
required at present.

1b. Students will demonstrate a strong knowledge of emerging literatures.
Assessment Mechanisms
On the Graduating Student
Questionnaire, majors will agree
or strongly agree with the
statement: “I feel I have received
a strong grounding in English and
American literature.” Target:
80%
A sample of selected papers and
exams drawn from relevant
courses will be assessed to
determine how well students
address the basic elements of
emergent literature. Target: 80%
rated good or excellent per
departmental rubric.

Assessment Results
100% of graduating seniors
responded that they either agreed
or strongly agreed that they had
received a strong grounding in
English and American literature.

Program/Dept Improvement
No programmatic change
necessary at this time.

80% of papers and exams were
rated good or excellent regarding
basic issues concerning emergent
literature.

We are making sure that a
sufficient number of courses
engaged with emergent literatures
are regularly offered. The
department is considering
dropping “popular culture”
courses as a means for fulfilling
the major distribution
requirement. This will heighten
focus on emergent literatures.
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On the Graduating Student
Questionnaire, majors will agree
or strongly agree with the
statement: “I feel I have received
a strong grounding in emerging
literatures.” Target: 80%

55% of respondents either agreed
or strongly agreed that they had
received a strong grounding in
emerging literatures.

Efforts to provide a more solid
grounding in emergent literatures
have resulted in: 1) the hiring of a
faculty member with an emphasis
in African American literature; 2)
the department will make sure that
courses in emergent literature a
more widely available to majors.

1c. Students will demonstrate that they have an understanding of the basic questions of literary and cultural
theory.
Assessment Mechanisms
A sample of selected papers and
exams drawn from relevant
courses will be assessed to
determine how well students
address and integrate the basic
questions and strategies of literary
and cultural theory. Target: 80%
rated good or excellent per
departmental rubric.

Assessment Results
90% of papers and exams were
rated good or excellent based on
an evaluation rubric in deploying
some of the basic questions of
theory. 70% successfully
integrated those questions into
their argument.

In reviewing final papers written
for the capstone seminar,
department faculty will determine
(using a departmental rubric) that
all papers reach or exceed the
level of acceptable regarding use
of theory.

Department faculty agreed that
80% of capstone papers
demonstrated a familiarity with
some of the basic questions of
literary and cultural theory.

On the Graduating Student
Questionnaire, 80% of majors will
agree or strongly agree with the
statement: “I feel I have received
a strong grounding in some of the
basic questions of literary and
cultural theory.”

85% of respondents either agreed
or strongly agreed that they had
received a strong grounding in
some of the basic questions of
literary and cultural theory.

Program/Dept Improvement
The department is identifying
ways in which students can more
successfully integrate theory into
their written work, beginning with
Introduction to Literary Studies
through the capstone seminar. The
4th credit assigned to department
courses will be devoted
substantially to heightened
attention to theory.
Department will review the charge
given to students enrolled in
capstone for their seminar paper
to determine whether a greater
emphasis should be placed on
integrating theory into the final
papers. The department will
consider making 10-503, Literary
Criticism/Literary Theory, a
required course for majors.
The positive response is surprising
given the survey’s repeated calls
for greater emphasis on theory. In
addition to using the 4th credit for
theory, we continue to consider
making a 10-403 a requirement
for the major.
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1d. Students will demonstrate competency in analyzing and interpreting texts.
Assessment Mechanisms
Papers and exams drawn from a
rotating array of relevant courses
will be rated good or excellent in
analyzing and interpreting literary
texts. Target: 80% per
departmental rubric

Assessment Results
85% of papers and exams were
rated good or excellent based on
an evaluation rubric.

Program/Dept Improvement
No programmatic change needed
at this time.

In reviewing final papers written
for the capstone seminar,
department faculty will determine
that papers reach or exceed the
level of acceptable as set forth in
the department evaluation rubric.
Target: 80% per departmental
rubric.

In reviewing capstone papers,
department faculty determined
that 90% of them reached or
exceeded the acceptable level in
analyzing and interpreting texts.

No programmatic change needed
at this time.

On the Graduating Student
Questionnaire, majors will agree
or strongly agree with the
statement: “I feel I have received
a strong grounding in analyzing
and interpreting texts.” Annual
Target 80%

100% of respondents either agreed Continue to provide opportunities
or strongly agreed that they had
for students to enhance their
received a strong grounding in
reading and interpretive skills.
analyzing and interpreting texts.

2. Goal
To develop literary research skills.
Learning Outcome
2a. Students will demonstrate the ability to access scholarly resources and conduct literary research.
Assessment Mechanisms
A sample of papers and exams
drawn from relevant courses will
be rated good or excellent in
identifying and integrating
appropriate scholarly resources.
Target: 80% per departmental
rubric

Assessment Results
85% of papers and exams were
rated good or excellent based on
an evaluation rubric in identifying
and integrating appropriate
scholarly resources.

Program/Dept Improvement
Follow up on the basic
introduction to scholarly resources
in Intro to Literary Studies with
more consistent emphasis on
research resources in the
department’s mid-level courses.

In faculty will assess final
capstone papers written for the
seminar to determine that all
papers reach or exceed the level of
acceptable in deploying scholarly
resources. Annual target: 100%
per departmental rubric.

In reviewing capstone papers,
department faculty found that
80% adequately deployed
scholarly resources or were
adequately grounded in literary
research.

On the Graduating Student
Questionnaire, majors will agree
or strongly agree with the
statement: “I feel I have received
a solid grounding in conducting

85% of respondents either agreed
or strongly agreed that they had
received a strong grounding in
conducting literary research.

The department is developing a
set of guidelines to assist students
in conducting literary research to
be distributed and discussed in
introductory courses, especially
introduction to literary studies,
mid-level courses, and in
capstone.
Continue to create opportunities
for research and writing from
research in upper-level courses.
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literary research.” Annual target:
80%
3. Goal
To develop writing skills.
Learning Outcome
3a. Students will be able to write effectively about literature.
Assessment Mechanisms
A sample of papers and exams
drawn from relevant courses will
be assessed according to a
departmental rubric to determine
how well students write about
literature at an appropriate and
effective level. Annual target:
80% good or excellent

Assessment Results
85% of papers and exams were
rated good or excellent.

Program/Dept Improvement
At the department retreat,
appropriate writing expectations
for the various kinds of courses in
the major are under discussion.

Faculty will assess final capstone
papers written for the seminar to
determine that all papers reach or
exceed the level of acceptable in
writing effectively about
literature. Annual target: 100%
per departmental rubric.

In reviewing spring capstone
papers, faculty reported that 85%
of the papers demonstrated that
their authors possessed the ability
to write adequately about
literature.

The department continues to
discuss and develop guidelines for
writing about literature. It will be
distributed and discussed in
introductory and mid-level
courses, and capstone.

On the Graduating Student
Questionnaire, majors will agree
or strongly agree with the
statement: “I feel my writing
skills have been enhanced through
my work as an English major.”
Annual target: 80%

95% of respondents either agreed
or strongly agreed that their
writing skills had been enhanced,
but they also noted a shortage of
creative writing opportunities.

Review and enhance writing
instruction in literature courses to
build on existing strengths.
Explore a visiting appointment in
creative writing.

3b. Students will be able to critique a brief draft essay on the basis of its rhetorical efficacy as well for
sentence-level errors.
Assessment Mechanisms
Students will critique a short
essay in capstone seminar,
focusing on argument, use of
evidence, persuasive force and
errors in grammar, etc. Critiques
will be judged acceptable or better
by department faculty according
to a departmental rubric.

Assessment Results
This exercise and evaluation
rubric is being developed.

Program/Dept Improvement
This is being developed.
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History Department
Assessment Plan
Academic Year: 2009-2010
Mission

1. Goal

Learning Outcome
1a.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

1b.

2. Goal

Learning Outcome
2a.

2b.

3. Goal

Learning Outcome
3a.
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Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

3b.

4. Goal

Learning Outcome
4a.

4b.
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Kinesiology Department
Assessment Plan
Academic Year: 2009-2010
Mission
The Kinesiology Department educates students in the broad field of movement science. The mission of the
department is to prepare students for graduate and health-related professional programs as well as careers relating
to movement science.
1. Goal: To promote the understanding of knowledge in content areas, including the physiology of exercise,
biomechanics, motor learning and control, biostatistics, human anatomy and concepts health and wellness.
Learning Outcome
1a. Students will demonstrate mastery of knowledge of content in core Kinesiology areas
Assessment Mechanisms
Students will demonstrate
knowledge of key concepts in
Kinesiology by successfully
answering questions focused on
these concepts on final exams IN
Kinesiology core courses.
Target: 80% of student answers
on exams will be rated exemplary
or competent.

Assessment Results
80% of students demonstrated
knowledge of key concepts in
Kinesiology on final exams IN
Kinesiology core courses and
capstone papers and presentations.

Program/Dept Improvement
Target met. The new curriculum
being implemented in the fall
2010 will reduce the required
courses in the major by one and
required electives will reduced to
two 4-credit courses. The
curricular change with the greatest
impact will be the revision of the
capstone course (see below).

2. Goal: To promote the development of written and oral communication skills as they relate to the study of
Kinesiology.
2a. Students will demonstrate the ability to effectively communicate their knowledge of content in
kinesiology in written form.
Assessment Mechanisms
Student capstone papers will be
rated by faculty to determine how
well knowledge of topics in
kinesiology is represented. Target:
80% of student papers will be
rated exemplary or competent.

Assessment Results
83% of student capstone papers
were rated good or excellent by
faculty.

Program/Dept Improvement
Target met. Beginning 2010, the
capstone courses have been split
into two, 2-credit curses. The first
course – to be taken in the spring
semester of the junior year will be
used to develop a present the
research proposal. The second
course – to be taken in the fall
semester of the senior year – will
be used to complete and present
the project.
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2b. Students will communicate their knowledge of Kinesiology through written works.
Assessment Mechanisms
Student’s ability to effectively
write in the discipline of
kinesiology will be assessed by
faculty. Target 80% will be rated
exemplary or competent on
rubric-based evaluations of a
selection of writings in the
discipline.

Assessment Results
80% achieved a good or better on
rubric-based evaluation of
selected writings in the discipline.

Program/Dept Improvement
Standard met – continue to
monitor. Writing and presentation
rubrics were revised and presented
to students to assist in the
development of their coursework.

2c. Students will communicate their knowledge of Kinesiology through oral presentations.
Assessment Mechanisms
Students’ ability or orally present
within the discipline of
Kinesiology will be assessed by
faculty. Target: 80% will be rated
exemplary or competent on
rubric-based evaluations of a
selection of presentations in the
discipline.

Assessment Results
80% of selected student
presentations were rated good or
excellent by faculty.

Program/Dept Improvement
Target met. A presentation rubric
has been developed for use in
these courses and will be used
beginning fall 2010.
Presentations from core context
classes will be used for
assessment.

3. Goal
To demonstrate mastery of content by applying theory and content in conducting and presenting independent
research.
Learning Outcome
3a. Students will apply theory and connect it to content by independently conducting and presenting research.
Assessment Mechanisms
Students will complete a major
research project in an advanced
Kinesiology topic as part of their
capstone course, which will be
assessed by supervising faculty
using a rubric. Target: 100% of
students will complete the
capstone course sequence with a
grade of ‘C’ or better.

Assessment Results
90% of students achieved an
evaluation of good or better based
on rubric. In advanced, noncapstone Kinesiology courses.
83% o students achieved an
evaluation of good or better on
their capstone project.
.

Program/Dept Improvement
In response to the slight drop in
number of students completing
good or better capstone projects,
the curse was split into two 2credit courses in successive
semesters to give the student
additional time to complete their
work.

3b. Students will demonstrate their ability to effectively communicate their knowledge of their independent
project in written form.
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Assessment Mechanisms
Student capstone papers will be
rated by faculty to determine how
well knowledge of topics in
kinesiology are represented.
Target: 80% of student papers will
be rated exemplary or competent
on rubric-based evaluations of all
capstone papers.

Assessment Results
83% of student capstone papers
were rated exemplary or
competent on rubric-based
evaluations by faculty.

Program/Dept Improvement
Target met. Writing and
presentation rubrics were revised
and presented to students to assist
in the development of their
coursework. Beginning 2010, the
capstone course has been split into
two, 2-credit courses. The first
course – to be taken in the spring
semester of the junior year – will
be used to develop and present the
research proposal. The second
course- to be taken in the fall
semester of the senior year. Will
be used to complete and present
the project.

3c. Students will demonstrate their ability to effectively communicate their knowledge of their independent
project in oral form.
Assessment Mechanisms
Student capstone presentations
will be rated by faculty to
determine how well knowledge of
topics in kinesiology are
represented. Target: 80% of
student papers will be rated
exemplary or competent on
rubric-based evaluations of all
capstone presentations.

Assessment Results
83% of student capstone
presentations were rated
exemplary or competent on
rubric-based evaluations by
faculty.

Program/Dept Improvement
Standard met – continue to
monitor. Writing and presentation
rubrics were revised and presented
to students to assist in the
development of their coursework.

4. Goal
To prepare students for careers in the exercise sciences.
Learning Outcome
4a. Students will demonstrate their knowledge and skills through the use of certification exams and
practical internships.
Assessment Mechanisms
100% of students who take the
certification exams (e.g., Texas
Teaching Exam; ACSM Certified
Clinical Exercise Specialist or
certified exercise physiologist;
NSCA Certified strength and
conditioning specialist) we will
receive a passing score
100% of student internship
experiences will be rated
successful by the internship
supervisor.

Assessment Results
No students sat for one of these
exams in the 2009-2010 year.

Program/Dept Improvement
Give the creation of the ESS
minor, which is designated to
house the students seeking
teaching certification in physical
education, we will no longer
consider this measure for the
Kinesiology Department.

100% of student internship
experiences were rated successful
by the internship supervisor.

Standard met – continue to
monitor.
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Mathematics and Computer Science Department
Assessment Plan
Academic Year: 2009-2010
Mission
It is the purpose of the Mathematics and Computer Science Department to develop students’ concise and logical
patterns of mathematical and algorithmic reasoning. The courses and experiences offered by the Mathematics and
Computer Science Department contribute to students’ understanding of the liberal arts and sciences and prepare
students for postgraduate education and careers. Faculty in the department teach the breadth and depth of the
mathematical and computer sciences with rigorous academic standards and a commitment to preparing students to
be life-long learners.
1. Goal
To understand the fundamental principles, operations, and applications of the core content in the
mathematical and computer sciences.
Learning Outcome
1a. Mathematics and Computer Science majors will demonstrate mastery of fundamental concepts in core
areas. (Targeted Student Learning Outcomes are included below.)
Assessment Mechanisms
The Major Field
Assessment Test (MFAT)
measures content mastery
in selected fields of study.
Targets: Southwestern
University students to
rank in upper 50% based
on average scores. (Direct
Measure)

Assessment Results
Math Fall 2009 Result: Southwestern
University average score for 11 students
was 163 (top 80th percentile for 283
institutions included in 2004-2009 data)
(Note: The average score was 166 (85th
percentile) for the 10 students who passed
their capstone/honors courses.)

Computer Science Spring 2010 Result:
Southwestern University average score
for 6 students was 159 (80th percentile for
193 institutions included in 2006-2009
data)

(Pilot Assessment
Mechanism) Embedded
exam questions were used
in selected courses to
assess student mastery of
targeted core content.
Reported data reflects
students meeting the
minimum standard on

Program/Dept Improvement
Met or exceeded all targets.
Improvements/Related
Developments: Calculus II,
Computer Science I, and
Computer Science II have all
been modified to include onehour labs to further strengthen
core mastery. Next Fall,
Linear Algebra and Computer
Organization will also include
an additional hour of contact
time. The department began
offering a second semester of
Analysis in alternating spring
semesters. In response to
earlier Alumni surveys, the
department has increased the
frequency of our Probability
course to every year and
increased its emphasis on
Mathematical Statistics.
Improvements/Related
Developments: Departmental
members participated in
several assessment-related
workshops, both internal and
external to Southwestern.
One result of these training
experiences is this pilot
assessment mechanism which
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each embedded exam
problem, as determined
by the supervising faculty
member. (Direct
Measure)
Targeted Student
Learning Outcomes for
Introductory Statistics.
(Spring 2010, 7 sections
reporting):
i) Students should be able
to perform calculations
involving the normal
distribution.
ii) Students should be
able to conduct a test of
hypothesis.
iii) Students should be
familiar with measures of
center and spread.
Targeted Student
Learning Outcomes for
Computer Science II
(Spring 2010):
i) Students should learn
how to use and
implement standard
abstract data types such
as queues, binary heap,
stacks, and binary search
trees, including both
linked and contiguous
implementations, as
appropriate.
ii) Students should learn
how to analyze the
runtime and space
complexity of algorithms,
first informally, with an
introduction to more
formal analyses.
iii) Students should
understand the following
sorting algorithms, and
their tradeoffs: selection,
insertion, heap, merge,
binary tree, quick-sort.
Targeted Student
Learning Outcomes for
Linear Algebra (Spring
2010):

i) Result: 112 of 153 students (73.2%)
met minimum standard on corresponding
final exam problem.
ii) Result: 100 of 153 students (65.4%)
met minimum standard on corresponding
final exam problem.

will be used to inform our
pedagogical emphasis and
assessment practices going
forward. We tentatively plan
to incorporate similar
embedded exam problems
targeting student-learning
outcomes in other selected
core courses on a rotating
basis, every two to three
years.

iii) Result: 116 of 153 students (75.8%)
met minimum standard on corresponding
final exam problem.

i) Result: 12 of 17 students (70.6%) met
minimum standard on corresponding final
exam problem.

ii) Result: 11 of 17 students (64.7%) met
minimum standard on corresponding final
exam problem.

iii) Result: 8 of 17 students (47%) met
minimum standard on corresponding final
exam problem.

i) Result: 9 of 10 students (90%) met
minimum standard on corresponding final
exam problem.

ii) Result: 6 of 10 students (60%) met
minimum standard on corresponding final
exam problem.
iii) Result: 9 of 10 students (90%) met
minimum standard on corresponding final
exam problem.

50

i) Students should be able
to calculate the inverse of
a matrix and use it to
solve a system of linear
equations.
ii) Students should be
able to determine whether
or not a subset of a vector
space is a subspace of the
vector space.
iii) Students should be
able to be able to
determine if a set of
vectors in a vector space
forms an orthonormal
basis for the vector space.
Math Capstone students
will indicate confidence
in their mastery of core
content areas in a survey.
Target: 80% will respond
good or excellent.
(Indirect Measure)

Math Fall 2009 Capstone: 88.8%
(8 of 9) responded good or excellent
when asked to rate their confidence in
mastery of overall core content.

Target met.

2. Goal
To demonstrate concise logical patterns of mathematical and algorithmic thinking.
Learning Outcome
2a. Students will demonstrate a facility with problem-solving skills.
Assessment Mechanisms
Capstone projects will be
rated by supervising
faculty as acceptable or
better. Target: 100% of
those who pass the
course. (Direct Measure)

Assessment Results
Program/Dept Improvement
Math Fall 2009 Result: 8 of 8 (100%) of
All targets met or exceeded.
those who passed the course had Capstone Improvements/Related
projects rated as acceptable or better by
Developments: At the request
faculty. (1 student earned a grade below
of the Provost, rubric design
the required C-). (See Appendix A1)
was discussed during
department meeting on
August 20, 2009. Several
Reasoning, Problem-Solving, Analysis
Result: 8 of 8 capstone students were rated members of the department
then participated in a
as meeting the minimum standard in this
university-wide workshop on
category.
rubrics on Oct. 2, 2009.
Subsequently, supervising
Computer Science Spring 2010 Result: 6
of 6 (100%) Capstone projects were rated faculty reviewed and
appropriately updated our
acceptable or better by faculty advisor.
capstone rubrics. (Capstone
(See Appendix A2)
Rubrics included in
Appendix A1 and A2.)
Students should be able to apply widely
recognized computer science/software
engineering concepts to practical
problems, including decomposition,
analysis and consideration of alternative
methodologies. Result: 6 of 6 capstone
students were rated as meeting the
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minimum standard.

Math Capstone students
will indicate confidence
in their problem-solving
skills in a survey by
responding good or
excellent. Target 90%
(Indirect Measure)

Students should exhibit a level of work
that is appropriately challenging for a
senior computing major. Result: 6 of 6
capstone students were rated as meeting
the minimum standard.
Math Fall 2009 Capstone: 100% (9 of 9)
respondents rated their problem-solving
skills to be either good or excellent.

Target met.

2b. Students will be able to appropriately apply current technology in their fields.
Assessment Mechanisms
Math Capstone students
surveyed will indicate
confidence in their technical
skills in a survey by
responding good or
excellent. Target: 80%
(Indirect Measure)

Assessment Results
Math Fall 2009 Capstone: 8 of 9
respondents (88.8%) indicated
confidence in their facility with
appropriate technology in the good to
excellent range.

Program/Dept Improvement
Target met.
Improvements/Related
Developments: Contact time
in Computer Science I
(required for all departmental
majors) was increased
beginning in Fall 2009.
Hosted a Mathematical
training session on April 22,
2010 directed by a
representative from Wolfram
Research and attended by 4
faculty in our department as
well as two majors (and
several faculty from other
departments).

3. Goal
To communicate the knowledge and skills of the discipline.
Learning Outcome
3a. Students will be able to communicate effectively and rigorously their understandings of core knowledge
and skills.
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Assessment Mechanisms
Capstone students will
achieve a rating of
acceptable on the
written/oral presentation of
their capstone project by the
supervising faculty. Target
100% of those who pass the
course. (Direct Measure)

Assessment Results
Math Fall Result: 8 of 8 of those who
passed the course (100%) achieved a
rating of acceptable or better on the
written/oral presentation of their
capstone project (1 student failed to
meet this standard contributing to a
grade below the required C-). (See
Appendix A1)
Mathematical Communication. Result:
8 of 8 capstone students (100%) were
rated as meeting the minimum
standard in this category.

Program/Dept Improvement
Targets met.
Improvements/Related
Developments: On November
18, 2009, faculty currently
supervising the capstones
participated in a discussion
session focusing on writing in
the discipline. It was agreed
that the capstone courses will
be identified as Writing
Attentive in the new
curriculum. (Capstone
Rubrics included in Appendix
A1 and A2.)

Mathematical Terminology and
symbols, including equations,
diagrams, graphs, tables, etc. Result: 8
of 8 capstone students (100%) were
rated as meeting the minimum
standard in this category.
General Writing. Result: 8 of 8
capstone students (100%) were rated
as meeting the minimum standard in
this category.
Computer Science Spring 2010.
Result: 6 of 6 students (100%)
achieved a rating of acceptable or
better on the written/oral presentation
of their capstone project. (See
Appendix A2)
Students should be able to exhibit
characteristics of professional writing.
Result: 6 of 6 capstone students
(100%) were rated as meeting the
minimum standard in this category.
4. Goal
To connect and deepen theoretical knowledge and practical experiences beyond the standard curriculum.
Learning Outcome
4a. Students will be able to demonstrate their knowledge and skills in regional or national level mathematics
and computer science competitions.
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Assessment Mechanisms
Each year, a group of majors
will successfully participate
in an appropriate contest
external to Southwestern.
(Direct and Indirect
Measures)

Assessment Results
Fall 2009: 10 students (3 teams)
successfully participated in the ACM
South Central Region of the
International Collegiate Programming
Contest sponsored by IBM and ACM.
Spring 2009: 1 of 2 COMAP teams was
rated as Outstanding Winner in a field
of 1675 international and national teams

Program/Dept Improvement
Target met.

Students will demonstrate
the knowledge, skills, and
quality of work required for
entry into the Southwestern
University chapters of the
Honorary Societies in
Mathematics and Computer
Science, PME and UPE,
Target 2 new honors
inductees annually. (Direct
Measure)

PME: 2009-2010: 7 new students
inducted; 2008-2009: 1 new student
inducted.
UPE: 2009-2010: 3 new students
inducted; 2008-2009: 4 new students
inducted.

Targets met.
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Modern Languages and Literatures Department
Assessment Plan (Chinese, French, German)
Academic Year: 2009-2010
Mission
The Chinese, French and German programs facilitate critical inquiry in the interrelated disciplines of language,
literature and culture. We encourage students to explore multiple perspectives, to develop informed views, and to
acquire the skills to build communities and act as agents of change. We seek to empower life-long learners who
can articulate a complex understanding of cultural differences.
1. Goal
Students completing the language requirement will be proficient in reading, listening, writing and speaking.
Learning Outcome
1a. Students will be able to demonstrate novice to intermediate-level written and oral language proficiency.
Assessment Mechanisms
Chinese: Standards-based
measurement of proficiency
(STAMP) exam will be issued to
all students upon completion of
their required language courses to
measure reading, writing and
speaking proficiency. On
average, students should
demonstrate oral and writing
proficiency levels of Novice Mid
and above.
French: Oral Proficiency
Interviews (OPIs) will be
scheduled in spring 2011 upon
completion of French IV. Selected
writing assignments will be
evaluated in 2010-2011 according
to American Council on Teaching
Foreign Language (ACTFL)
writing proficiency standards. On
average, students will demonstrate
oral proficiency of Novice High
and above, and writing
proficiency of Intermediate Low
and above.
German: OPIs will be
administered to students upon
completion of their required
language courses. Selected writing
assignments will be evaluated
according to ACTFL writing
proficiency standards. On
average, students will demonstrate
oral proficiency of Novice High

Assessment Results
100% of Chinese IV students
demonstrated appropriate
proficiencies.
Average 2009-2010 STAMP
results:
Reading: 2.6 (Novice)
Writing: 3.93 (Novice High)
Speaking: 3.45 (Novice High)

Program/Dept Improvement
Results in Chinese indicate some
average improvement in student
writing proficiency between 2009
and 2010. This result may be due
to the implementation of more
effective reviews and worksheets.
The instructor plans to continue
developing materials to further
improve writing proficiency.

In general coursework, 87% of
French IV students demonstrated
oral proficiency at the
Intermediate Low level or above
and writing proficiency at
Intermediate Low or above.

Formally and informally collected
results indicate that students have
reached higher proficiency levels
in writing than in their oral work.

100% of German IV students
demonstrated oral proficiency at
the Intermediate Low level or
above and writing proficiency at
Intermediate Low or above.

Formally and informally collected
results indicate that students have
reached higher proficiency levels
in writing than in their oral work.

The online testing program in
place since 2004 for French I-II
allows for increased class time
and sharper writing focus. Strong
writing focus throughout FRI-IV
is expected to lift students to
average writing proficiency of
Intermediate Mid and above.

Measures have been implemented
across languages to enhance
opportunities for language use
outside of the classroom (e.g.,
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and above, and writing
proficiency of Intermediate Low
and above.

language club events).
To improve assessment of oral
language proficiency, faculty
members in Chinese, French and
German participated in OPI
workshops at the 2008 and 2009
ACTFL conferences.

2. Goal
Students completing the minor will demonstrate intermediate-level reading, listening, writing, and speaking.
Learning Outcome
2a. Students will be able to understand and interpret written and spoken language on a variety of topics and
present information, concepts, and ideas to an audience of listeners or readers on a variety of topics.
Assessment Mechanisms
Chinese: On average, students
should demonstrate oral
proficiency of Novice High and
above, and writing proficiency of
Intermediate Low and above.
French: On average, students
should demonstrate oral and
writing proficiencies of
Intermediate Mid and above.

Assessment Results
Students minoring in Chinese
tested at or above expected
proficiency.

Program/Dept Improvement
We will administer STAMP
exams to students upon
completion of their courses for the
minor possibly as early as 2012.

No formal OPI results were
collected this year for students
completing the minor. Generally,
all students were performing at
the Intermediate level of written
and oral proficiency.

German: On average, students
should demonstrate oral and
writing proficiencies of
Intermediate Mid and above.

Same As Above

OPIs will be administered to
students upon completing the
courses for the minor possibly as
early as 2012. Selected writing
assignments in 300-level courses
and above will also be evaluated
according to ACTFL standards.
Same As Above

3. Goal
Students completing the major, which is offered in French and German and through special arrangement in
Chinese, will show advanced proficiency in reading, listening, writing, and speaking.
Learning Outcome
3a. Students will be able to do advanced research and writing in the target language.
Assessment Mechanisms
Chinese: 90% of students
completing a capstone project will
be evaluated as good or excellent
based on a departmental rubric
indicating their quality of
research, writing, and ability to
present their project in the target
language.

Assessment Results
100% of capstone projects were
evaluated as good or excellent.

Program/Dept Improvement
The department aims to develop a
foundational course in cultural
studies to introduce theories,
methods, models for application,
and projects for civic engagement
within language communities, in
order to help students further
understand the cultural
underpinnings of language study.
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French and German: 90% of
capstone projects will be
evaluated as good or excellent
based on a departmental rubric
indicating their quality of
research, writing, and ability to
present their project in the target
language.

French: 100% of capstone projects Same As Above
were evaluated as good or
excellent.
Updating the capstone rubric to
include a theoretical framework /
critical lens criterion aided
German: 100% of capstone
projects were evaluated as good or students in doing advanced work.
Programs are discussing
excellent.
integrating this category into
intermediate to advanced courses.

3b. Students will demonstrate advanced critical and analytical argumentative skills, orally and in writing.
Assessment Mechanisms
French and German: 80% of
students completing the capstone
will demonstrate oral proficiency
of Advanced Low or above, and
writing proficiency of Advanced
Mid or above.

Assessment Results
100% of students demonstrated
the appropriate proficiences.

Program/Dept Improvement
Same As Above

4. Goal
Students at all levels will demonstrate cultural literacy.
Learning Outcome
4a. Students completing the language requirement will attain knowledge and understanding of other cultures.
Assessment Mechanisms
Chinese: Because Chinese is
offered only as a minor, we have
not been assessing learning
outcome 4a, since most students
do not reach this capability.
French: 80% of students will meet
or exceed Milestone 2 of
American Association of Colleges
and Universities (AACU)
Intercultural Knowledge and
Competence (IKC) Value Rubric.
German: 80% of students will
meet or exceed Milestone 2 of
AACU IKC Value Rubric.

Assessment Results
Because Chinese is offered only
as a minor, we have not been
assessing learning outcome 4a,
since most students do not reach
this capability.
100% of French IV students
demonstrated knowledge, skills
and attitudes commensurate with
IKC Milestone 2 or above.

Program/Dept Improvement
The department is expanding its
language-specific rubrics to assess
cultural literacy relative to
specific assignments. These
rubrics will be in place next year.
Same As Above

100% of German IV students
demonstrated knowledge, skills
and attitudes commensurate with
IKC Milestone 2 or above.

Same As Above

In French I-IV, updated and
expanded culture units help to
meet or exceed Milestone 2.

In German I-IV, updated and
expanded culture units help to
meet or exceed Milestone 2.

4b. Students completing the minor will demonstrate the ability to negotiate cultural differences.
Assessment Mechanisms
Chinese: Because Chinese is
offered only as a minor, we have
not been assessing learning
outcome 4a, since most students
do not reach this capability.

Assessment Results
Because Chinese is offered only
as a minor, we have not been
assessing learning outcome 4b,
since most students do not reach
this capability.

Program/Dept Improvement
The dept is expanding its rubrics
to assess cultural literacy relative
to potentially intensified minors in
the new campus-wide curriculum
(4-4 student course load). These
rubrics will be in place next year.
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French: 80% of students will meet
or exceed Milestone 3 of AACU
IKC Value Rubric.
German: 80% of students will
meet or exceed Milestone 3 of
AACU IKC Value Rubric.

100% of 300-level students
demonstrated proficiency
commensurate with IKC
Milestone 3 or above.
100% of 300-level students
demonstrated proficiency
commensurate with IKC
Milestone 3 or above.

Same As Above

Same As Above

4c. Students completing the major, which is offered in French and German will articulate a complex
understanding of cultural differences.
Assessment Mechanisms
French: 90% of students will meet
or exceed Capstone 4 of AACU
IKC Value Rubric.

Assessment Results
100% of departmental capstone
projects demonstrated proficiency
commensurate with AACU
Capstone 4.

German: 90% of students will
meet or exceed Capstone 4 of
AACU IKC Value Rubric.

100% of departmental capstone
projects demonstrated proficiency
commensurate with AACU
Capstone 4.
Because Chinese is offered only
as a minor, we have not been
assessing learning outcome 4c,
since most students do not reach
this capability.

Chinese: Because Chinese is
offered only as a minor, we have
not been assessing learning
outcome 4c, since most students
do not reach this capability.

Program/Dept Improvement
Students are benefitting from
increased foregrounding of the
IKC Rubric at the start of their
capstone projects. An aim was
identified to increase
opportunities for interacting with
culturally different others as
described in the IKC Rubric.
Same As Above
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Modern Languages and Literatures Department
Assessment Plan (Spanish)
Academic Year: 2009-2010
Mission
The purpose of the Spanish Program, in accordance with the Core Values of Southwestern University, is to foster
an environment that enables students to develop cultural and linguistic competencies in Spanish and interact
effectively and responsibly in a world with increasing recognition of the regional, national and international
Spanish-speaking communities.
1. Goal
Students will achieve high-level oral communication proficiencies at the end of four semesters of language
study skills.
Learning Outcome
1a.
Assessment Mechanisms
Using the Stamp Exam
(Standards - Based Measurement
of Proficiency Exam that uses
levels of Proficiency definied by
ACTFL), the following set of
students will achieve these
speaking proficiencies:

Assessment Results
Due to the large numbers of
students studying the Spanish
Language at Southwestern
University, the Department
required the completition of the
Stamp Test and weighted its
results as part of the course grade.

After completition of the fourth
semester course sequence in
language study, 80% of students
will attain a novice high rating
(Stamp Level 3 or higher).

30 of 36 students taking Spanish
IV in the Fall 09 semester took the
Stamp Test; 97% Achieved
desired proficiency.

Program/Dept Improvement
The Spanish Department is
meeting speaking proficiency
goals for the fourth semester
course sequence is very satisfied
with the results. We will continue
to use the Stamp Exam and will
continue to monitor the results.

99 of 102 students taking Spanish
IV in the spring 10 semester took
the Stamp Test; 97% achieved
desired proficiency.

Using the Stamp Exam, the
following set of students will
achieve these proficiencies:

Goal met.
Kjhkjh The Spanish Department
requested via email participation
in the Stamp Exam.

80% of SPANISH MINORS will
achieve an intermedIATE mid
rating. (Stamp Level 5).

17 of 20 listed Spanish minors
took the spring semester of 2010;
30% achieved Level 5.
Goal was not met.

The Spanish Department will
discuss the poor results as
reflective of lacking motivation to
do well on the Stamp Exam as it is
A) offered during a busy tie of the
semester and B) not women into a
course grade.
The Spanish Department will list
in the University Catalog the
requirement of the Stamp Exam as
part of the degree requirements
for a minor in Spanish in order to
capture a significant sample. The
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Spanish Department will need to
administer the Stamp Test for
minors in the fall semester in
order to capture a greater sample
of minors.
The Spanish Department will
discuss the need to lower the level
of expectation from a Level 5 to a
Level 4 for minors as 5 may be
too advanced for this level.

Using the Stamp Exam, the
following set of students will
achieve these proficiencies:

The Spanish Department
requested via email participation
in the Stamp Exam.

80% of Spanish majors will
achieve a pre-advanced rating.
(Stamp Level 6)

8 of 12 students taking Spanish
Capstone in the Spring 2010 took
the Stamp Exam; 50% achieved
Level 6.
Goal not met.

The Spanish Department will
request from the new director of
IR a more accurate report of
minors than what is give on Web
Advisor, so that students who take
Spanish IV and continue on to the
minor can also be evaluated.
The Spanish Department will
discuss the poor results as
reflective of lacking motivation to
do well on the Stamp Exam as it is
A) offered during a very busy
time of the semester for
graduating seniors and B) not
woven into a course grade.
The Spanish Department will list
in the University Catalog the
requirement of the Stamp Exam as
part of the degree requirements
for a major in Spanish in order to
capture a complete sampling.
The Spanish Department will
discuss the need to lower the level
of expectation from a Level 6 to a
Level 5for majors as Level 6 may
be in appropriate for this Level.

2. Goal
Students will develop critical and analytical writing skills.
Learning Outcome
2a. Spanish majors and minors will write a critical research paper, appropriate to their various language skill
level, analyzing an issue pertaining to Spanish studies.
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Assessment Mechanisms

Assessment Results
Copies of writing exercises and
Exercises and accompanying
rubrics were collected from a
corresponding level of students’
work from mot upper-level.
Papers from courses reflecting
writing attentiveness were
collected; 78 of 96 upper-level
students from spring 2010 were
accounted for and from which
96% of students showed
achievement of an “adequate”
level of critical and analytical
writing skills.
Goal met.

Program/Dept Improvement
The Spanish Department worked
on a common rubric for the
capstone course as well as for the
writing attentive course in the
Spanish Major/Minor. Further
work will be conducted this
coming year to standardize more
writing rubrics for the
400/500/600/ and 700 Level
Courses that majors and minors
take in the department.
Greater writing samples will need
to be collected to determine if
50% of students are achieving the
standard of good and 20% are
achieving the standard of
excellent based on their final
writing project for the course.
The Chair of the Spanish
Department will continue to
remind the Spanish Faculty to
submit samples graded rubrics to
accompany samples, and a tally of
final written projects and grades
to determine if assessment results
are being met.

2b. Students will be able to respond critically and analytically to relevant questions and issues about/of the
Spanish-speaking world including the United States.
Assessment Mechanisms
In response to embedded
questions in exams for courses
across the Spanish curriculum
(303, 333, 343, 413, 423, 513,
523, 613, and 623), 80% of
student answers will demonstrate
a substantial level of awareness of
these issues.

Assessment Results
The faculty reformulated Spanish
333 in order to better prepare our
students order to better prepare
our students in critical analysis
skills. In spring 2010, 14 of 16
(88%) students enrolled in
Spanish 333 demonstrated a
substantial level of critical and
analytical awareness concerning
issues of the Spanish-speaking
world.

Program/Dept Improvement
Given the reformulation of the
curriculumat Southwestern, the
Spanish Department will consider
assessing three separate 300 Level
Spanish Courses for determining
critical and analytical awareness
of issues concerning the Spanish
speaking world; namely 334:
Advanced Grammar, 344: Intro to
Literary Studies and 354: Cultures
and Civilizations of the Hispanic
World.
In order to assure a means of
assessing across the department,
the faculty will continue to
discuss the need for using exams
in upper-level courses.
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3. Goal
Students will attain a high level of cultural awareness.
Learning Outcome
3a. Majors/minors will demonstrate knowledge of contemporary Spanish and Latin American literature and
history.
Assessment Mechanisms
Based on an evaluation rubric
measuring questions embedded in
writing assignments in the 333
Intro to Literary Studies Course,
students will earn adequate status
on concepts of Spanish and Latin
American literature, history and
literary.

Assessment Results
Evaluation of student work using
a common department rubric for
Spanish 333 (Intro to Literary
Analysis) (Writing Attentive
Course) shows that 100% of
students earned adequate status of
knowledge of literary movements
and concepts and their historical
contexts.
Goal Met.

Program/Dept Improvement
While assessment shows good
achievement on the part of
students at the 333 level in regards
to knowledge of contemporary
Spanish and Latin American
Literature and History, the
curriculum change taking place in
2010 no longer requires Spanish
333 (344) for the Spanish Major
or minor, but for the Spanish
Major or Minor, but rather allows
for more individual choices as to
in what area majors and minors
will specialize: cultural, literary or
linguistic fields of study will now
be offered. The department will
discuss in the fall 2010 how
learning outcome 3A can be rewritten to reflect the new
curriculum changes.

3b. All Spanish students will increase their knowledge of contemporary Spanish and Latin American popular
culture as its expressed in visual media, such as film and TV.
Assessment Mechanisms
Students written and verbal
activities on subjects of
contemporary popular culture will
show that 100% of increased
knowledge of popular Hispanic
culture.

Assessment Results
This is the second year for
incorporating Spanish-language
television into language classes
(Spanish III and IV). The
majority of students demonstrate
knowledge of Hispanic popular
cultures as evidenced in classroom
activities and exam questions
pertaining to the TV program.
Goal met.
This is the third consecutive year
in which Hispanic film studies
course is offered to upper level
students (40 total students/Ross:
2008, Senio Blair 2009, Senio
Blair 2010) for which continued
desire is expressed based on
enrollment.

Program/Dept Improvement
In order to produced a more
reasonable way to measure
whether goal 3B is being met, one
oral proficiency interview (MOPI)
in Spanish III and IV will be
tailored to focus exclusively on
the cuentame TV series.
Professors Abby Dings and Ted
Jobe are conducting further
investigation as to the efficacy or
Spanish TV programs in the
Language Learning classroom.
Their finding have been
presented at a national conference,
and future plans to submit an
article to a refereed journal
pertaining to this subjects are in
progress.
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Goal met.

Give the success and interest of
the Spanish TV program at the
Spanish IV Level, and the
demonstrated interest in Hispanic
Cincema studies at the upper
level, the Department will offer a
new course to be taught at the
Bridge Level (334) on alternating
semesters.

3c. Majors and minors will increase their first-hand knowledge of contemporary Spanish and Latin American
culture through study abroad in Spanish-speaking countries.
Assessment Mechanisms
100% of students who return from
study abroad will show a higher
level of knowledge of popular
culture.

Assessment Results
On average, since 2004, 81% of
Spanish majors participated in
study abroad. For minors, that
average is 69%.
While this data is helpful toward
evaluating our goal, the goal has
not been completely evaluated.

Program/Dept Improvement
The Spanish Department will
discuss with the new IR Director
the creation and implementation
of a survey or instrument that will
measure goal 3C.
Given the clear benefits of study
abroad, the faculty would like to
see an increase in the percentage
of majors who study abroad to
90%. We need to increase
awareness of semester-long study
abroad options. In addition to
promoting our own summer
programs in Guanuajto for
language level opportunities, and
in Latin American and Spain on a
two-year rotation for upper level
students.
We will need to run the numbers
for % when the new director of IR
is hired, and determine how many
of SU Summer abroad program
studies take part in another
semester abroad program at a later
date.
The Spanish Department believes
that the new curriculum will help
more students find the time to
study abroad during their tenure at
SU. Mechanisms have been put
in place concerning the transfer of
credit so that students seeking a
major or minor in Spanish will not
fall behind if their credit from
abroad transfers as 3 versus 4
credit hours.
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Music Department
Assessment Plan
Academic Year: 2009 - 2010
Mission
The Music Department strives to serve the global community and the world of music by offering a rigorous
music program of the highest quality within the context of a liberal arts education.
1. Goal
To provide a Bachelor of Arts program with a balanced music curriculum for students with strong interests
in music who also wish to pursue a broad liberal arts education.
Learning Outcome
1a. Students in the Bachelor of Arts in Music degree program at Southwestern will develop ability in
performing areas at levels consistent with the goals and objectives of the specific liberal arts degree
program being followed.
Assessment Mechanisms
All music majors, Bachelor of
Arts as well as Bachelor of
Music students, must be rated as
satisfactory or above on juries
held every semester, and pass a
Sophomore Barrier Examination
in performance.

Assessment Results
For the past five years 100% of
Bachelor of Arts students have
been rated as satisfactory or
above on their semester juries,
and been approved to continue in
the B.A. program after
performing their Sophomore
Barrier Examination.

Program/Dept Improvement
The music faculty continues to
re-evaluate the requirements for
juries and the Sophomore Barrier
Examination, with an eye toward
making them more rigorous. For
example, the memorization
requirement on the Sophomore
Barrier Examination for all
music majors was added within
the last six years. The 100%
figure at left is not a useful
indicator of student progress
between their arrival on campus
and the Sophomore Barrier
exam. Plans are underway to
develop a more nuanced
evaluation over their first two
years that will help students
understand the expectations of
them AND help the department
to understand how we might
improve our preparations of
those students. This more
nuanced evaluation will be
reflected in Capstone Rubrics as
well.

1b. Students in the Bachelor of Arts in Music degree program at Southwestern will develop an
understanding
of procedures for realizing a variety of musical styles (this is too generic and will be revised).
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Assessment Mechanisms
The Sophomore Barrier
Examination for all music
majors requires three separate
compositions in contrasting
styles. All music majors must be
rated as satisfactory or above on
this performance examination in
order to continue in the major.

Assessment Results
For the past five years 100% of
B.A. students have been rated as
satisfactory or above in their
semester juries, and been
approved to continue in the B.A.
program after performing their
Sophomore Barrier Examination.
This would indicate that the
evaluating faculty found their
realizations of various musical
styles to be satisfactory.

Program/Dept Improvement
What constitutes contrasting
styles of music is not clear in the
current requirements. In
particular, there needs to be an
increased awareness on the part
of both students and their
instructors of the vast body of
music written in the latter part of
the twentieth century.
Sophomore Barrier Examination
repertory sheets indicates that
this literature is currently
underrepresented in student
performances at Southwestern.
Again, the 100% figure at left is
not a useful indicator of student
progress between their arrival on
campus and the Sophomore
Barrier exam. To simply say that
a student was satisfactory or
unsatisfactory doesn’t give us
any data to evaluate and improve
the student’s work or the
department’s preparation of
students. Plans are underway to
develop a more nuanced
evaluation over their first two
years that will help students
understand the expectations of
them AND help the department
to understand how we might
improve our preparations of
those students. This more
nuanced evaluation will be
reflected in Capstone Rubrics as
well.

1c. Students in the Bachelor of Arts in Music degree program at Southwestern will demonstrate
knowledge and/or skills in one or more areas of music beyond basic musicianship appropriate to the
individual’s needs and interests.
Assessment Mechanisms
All Bachelor of Arts students
will present and achieve a rating
of satisfactory or above on a
capstone experience. This may
be a public performance,
performance of compositions, a
paper presentation,
lecture/recital, or any other
format approved in advance by
the music faculty.

Assessment Results
For the past five years 100% of
Bachelor of Arts students have
achieved a rating of satisfactory
or above on their capstone
presentation.

Program/Dept Improvement
The range of possible
experiences for Bachelor of Arts
students has broadened over the
course of the past few years,
partly through student initiative
but also through increased
willingness by music faculty to
consider alternatives to the
traditional recital in one
performing medium. There have
been lecture/recitals, and recitals
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that consisted partly of standard
repertory and partly of the
student’s own compositions.
This flexibility is certainly more
appropriate to the individual’s
needs and interests and, it is to
be hoped, will continue. Catalog
language has been modified to
reflect this practice. Capstone
rubrics are in preparation to
adequately evaluate the variety
of projects that BA students in
music undertake.
2. Goal
To provide a Bachelor of Music program that develops performance skills through rigorous preparation of
high-quality solo, chamber and large ensemble literature.
Learning Outcome
2a. Students enrolled in Bachelor of Music degree programs at Southwestern will acquire technical skills
requisite for artistic self-expression in at least one major performance area at a level appropriate for the
particular music concentration.
Assessment Mechanisms
100% of Bachelor of Music
students will be rated as
satisfactory or above on the
element of the Sophomore
Barrier Examination that
requires three separate
compositions in contrasting
styles. Both technical mastery
and artistry are evaluated in
each performance. Jury
comment sheets filled out by
faculty for music majors every
semester evaluate both
technical mastery and musical
artistry.

Assessment Results
95% of Bachelor of Music
students met this requirement.

Program/Dept Improvement
Instances of students failing to
achieve a satisfactory rating on a
regular end-of-semester jury
have been exceedingly rare, less
than one per academic year.
Comments by faculty on jury
evaluation forms have indicated
that most if not all students
perform their chosen repertoire
with at least adequate technical
mastery. However, five intended
music major students out of
about sixty have failed the
Sophomore Barrier Examination
since its inception in 2002: in
other words, they were advised
after their performance to
discontinue the music major.
The students who failed the
Sophomore Barrier Examination
were no surprises for most music
faculty—in all cases the students
in question were having major
problems either in their applied
or classroom performance prior
to the examination. However, a
student who has achieved
satisfactory grades in
performance juries prior to the
Sophomore Barrier Examination,
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100% of Bachelor of Music
students will be rated as
satisfactory or above on the
element of the Sophomore
Barrier Examination that
requires that at least one
selection be memorized. Certain
applied areas (piano, voice and
guitar) require that all
compositions be memorized.

Over the past five years, only one
student taking the Sophomore
Barrier Examination has failed or
been downgraded on the exam
due to excessive problems with
memorization.

and then fails it, has a legitimate
reason to be concerned. Faculty
need to be diligent in objectively
grading and advising students
prior to their Sophomore Barrier
Examinations, so as to give them
a realistic view of their chances
of successfully completing the
program. The goal remains that
100% of students who begin the
music major at Southwestern
pass the Sophomore Barrier
Examination. In support of this
goal, audition standards for
prospective students have
become more rigorous over the
past several years, with several
students either not being
admitted to music study or being
told that they would have to reaudition for admission into the
major. A more detailed jury
grade form and sophomore
barrier grade form are being
developed to give both faculty
and students a deeper
understanding of the variety of
skills under evaluation. These
forms will also allow the
department to track progress in
these areas year to year across a
given class.
It is apparent, from self-reporting
on the Barrier Exam forms filled
out by each student, that
requiring memorization results in
more practice and more focused
preparation. Strengthening the
requirement for all music majors
may therefore be warranted.
Memorization is only one aspect
of evaluation. The Barrier exam
will consider this aspect among
many on new evaluation forms.

2b. Students enrolled in Bachelor of Music degree programs at Southwestern will acquire knowledge and
skills sufficient to work as a leader and in collaboration on matters of musical interpretation, as well as
rehearsal and conducting skills appropriate to the particular music concentration.
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Assessment Mechanisms
In the introductory entry-level
conducting course, 100% of
Bachelor of Music students will
be rated as satisfactory or above.

Assessment Results
No Bachelor of Music student in
the past five years has failed to
meet this standard.

Program/Dept Improvement
At the present time not all
Bachelor of Music students are
required to demonstrate
acquisition of the above skills in
a public forum, only the degree
plans indicated below. Some
such forum may therefore need
to be installed for other Bachelor
of Music students; alternatively,
the method of demonstrating
acquisition of these skills in the
entry-level course should be
made clear on the syllabus.

2c. Students enrolled in Bachelor of Music degree programs will acquire keyboard proficiency.
Assessment Mechanisms
100% of Bachelor of Music
students will perform and pass a
basic keyboard proficiency
examination, which includes
performance of repertoire and
basic technical elements (scales
and arpeggios), and
demonstration of sight-reading
and improvisation skills.

Assessment Results
No Bachelor of Music student in
the last five years has failed to
meet this requirement.

Program/Dept Improvement
Whether passing Southwestern’s
current keyboard proficiency
examination really results in
functional piano skills for music
majors is debatable. The
requirements for the examination
have recently been broadened to
include an improvisation
requirement, in an effort to
address NASM-required
competency in this area. Other
ways to add rigor to the exam
would include: a required speed
for the execution of basic
technical elements such as scales
and arpeggios, and a required
level of sight-reading repertory.
The department is in the process
of developing a more rigorous
proficiency examination for
music education majors.

2d. Students enrolled in Bachelor of Music degree programs at Southwestern will acquire artistry,
technical skills, collaborative competence and knowledge of repertory through regular ensemble
experiences, in ensembles varied both in size and nature.
Assessment Mechanisms
100% of Bachelor of Music
students must be rated as
satisfactory or higher in at least
six semesters of a large
ensemble course. Instrumental
performance majors must be
rated as satisfactory or higher
in at least two semesters of

Assessment Results
All Bachelor of Music students in
the past five years have met the
standard ensemble requirement.

Program/Dept Improvement
Majors in most Bachelor of
Music degree programs must
enroll in and pass eight
semesters of ensemble,
exceeding the minimum
requirement. Chamber music
students enrolled for credit have
frequently exceeded the
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Chamber Music as a credited
course. This requirement
includes appearing in at least
one public concert during the
course of a semester.

minimum performance
requirement, appearing offcampus in such venues as the
Texas Music Educators’
Association convention and
public schools in Houston and
San Antonio.
Beginning with the 2010-2011
catalog, all Bachelor of Music
students will be required to
complete eight semesters of
ensemble experience, except for
music education majors: these
students will be required to
complete seven semesters.

3. Goal
To provide a Bachelor of Music program that prepares music education students to teach in elementary and
secondary schools.
Learning Outcome
3a. Students who graduate from the Bachelor of Music in Music Education degree program at
Southwestern will have the ability to teach music at various levels to different age groups and in a variety
of classroom and ensemble settings in ways that develop knowledge of how music works syntactically as a
communication medium and developmentally as an agent of civilization.
Assessment Mechanisms
Music Education majors desiring
state certification must take and
pass the TExES exam no. 177—
Music Education EC-12. The
examination includes many
questions on specific music
teaching techniques, both vocal
and instrumental, at all grade
levels. 100% of Music
Education students will pass this
examination.

Assessment Results
Since spring 2008, three
Southwestern Music Education
students took the specialization
exam. All (100%) passed it on
their first attempt.

Program/Dept Improvement
While this standard has been
met, it should be noted that
achieving a passing grade on an
exam, of course, is not the same
as making a perfect score.
Southwestern Music Education
students taking the exam in
recent years have reported
having some difficulty with
questions dealing with popular
and vernacular musical idioms.
More experience with nonclassical music, particularly
American jazz, rock and pop, is
therefore indicated. The
department is planning to begin
implementation of these areas as
soon as possible.

3b. Students who graduate from the Bachelor of Music in Music Education degree program at
Southwestern will be competent conductors, able to create accurate and musically expressive performances
with various types of performing groups and in general classroom situations.
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Assessment Mechanisms
Assessment Results
100% of students in the Music
All Music Education students
Education majors will be rated as have met this standard.
satisfactory or above in
advanced conducting. This
requirement includes conducting
at least one composition for
chorus and instrumental
ensemble in a public concert.
The public performances are
attended and evaluated by the
conducting instructor and other
music faculty.

Program/Dept Improvement
While Southwestern students are
proving themselves very
competent in the styles of music
covered in the Music
Department’s curriculum, the
department will continue to
monitor the genres of music that
new music teachers are required
to cover in order to make sure
they are prepared for those
possibilities after graduation
from Southwestern.

4. Goal
To develop strong, discipline-centric writing skills in all Music majors.
Assessment Mechanisms
All Music majors must take 3-4
semesters of Music Literature
where they receive a significant
and graduated training in writing
about music (see Music Writing
Rubric). Majors must pass these
courses involving writing skills
at a C- or better grade to satisfy
the degree plan.

Assessment Results
These writing attentive courses
often act as a kind of weeding-out
method within the department.
Serious study of music is
expected here, and those students
who complete the sequence show
great improvement in writing
ability over 3-4 semesters.

Program/Dept Improvement
The writing rubric developed for
the Music Literature courses will
be used as a model for writing
within other courses in the
department.

5. Goal
To provide opportunities for non-Music majors to gain experience in musical study and practice.
Learning Outcome
5a. Non-Music majors will show evidence of increased ability in the areas of vocal and/or instrumental
performance.
Assessment Mechanisms
Non-music majors will
effectively compete for key
positions and parts within
ensembles at Southwestern
University.

Assessment Results
Non-music majors continue to
hold key positions and parts in
ensemble.

Program/Dept Improvement
Standard met.
Continue to monitor the
recruiting and preparation of
non-music majors in ensembles.
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Physics Department
Assessment Plan
Academic Year: 2009-2010
Mission

1. Goal
All students taking calculus based Fundamentals of Physics will understand the elementary principles and
applications of mechanics, electricity and magnetism, and waves, optics, & sound.
Learning Outcome
1a.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement

The threshold metric for
achievement of laboratory
expertise by students is that 75%
of pre-labs (physics exercises that
review lab related materials), and
lab reports are assessed by the lab
instructor as being proficient or
exemplary in the categories Lab
Report Writing Style and Data
Analysis as defined in Row 1 and
Row 4 (Columns 2 and 3) of the
Physics Department Writing
Rubric.

Faculty assessment of student lab
work placed 85% of the pre-labs
and lab reports in the proficient or
exemplary categories. In some
individual labs however (such as a
magnetic field measurement lab in
Phy53-164) the percent rated as
proficient or exemplary was
below 75%.

Analysis of the PHY53-164 labs
suggested laboratory expertise can
be improved by restructuring
select labs. In addition numerical
literacy, in the form of the proper
use of significant digits, in
measurement and calculation, will
be improved by requiring the
students use it in both pre-labs and
labs. All Phy53-164 lab materials
have now been overhauled and the
Physics Department is now
turning its attention to the Phy53154 lab materials in the Fall of
2010.

2. Goal
Physics majors and pre-engineering majors, reaching successful completion of their technical course work
will retain and understand the fundamental principles and applications of physics, through Modern Physics
and select topics in heat and kinetic theory.
Sophomore Physics Proficiency: All physics majors and pre-engineering majors, reaching successful
completion of their technical coursework at SU, will understand the fundamental principles and applications
of physics, through Modern Physics (i.e. relativity, and elementary quantum mechanics) and select topics in
Heat and Kinetic Theory, at the sophomore level. Retention of material learned in Fundamentals of Physics
and mastery of the new material learned during the sophomore year is required.
Learning Outcome
2a. Students will increase mastery of the intermediate principles and applications of physics, gain additional
critical analysis skills (beyond those needed in the introductory Fundamentals of Physics course), retain
physics knowledge and skills and grow in mathematical maturity at the level of sophomore physics.
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Assessment Mechanisms
The sophomore Modern Physics
course, common to Physics and
Pre-Engineering majors, has
historically been taught by
adjuncts. The department chair
interviews the adjuncts throughout
the semester and queries them
about the capacity of the students
in all of the Learning Outcome
categories. Several categories
have received special attention.
These are: (1) student ability to
perform critical analyses of text
material, lecture material and
assigned problems, and (2)
student mathematical maturity.
These are vital for eventual
student success in the fields of
physics or engineering. The
threshold metric for success is that
the instructor reports 75% of the
students are proficient or
exemplary in all the Learning
Outcomes categories.

Assessment Results
The Modern Physics instructor
reports 80% of the students are
proficient or exemplary in the
Learning Outcomes categories:
(1) increased mastery of
intermediate principles and
applications of physics, and (2)
gained critical analysis skills.
However, the instructor also
reports only 70% of the students
are rated as proficient or
exemplary in the Learning
Outcomes categories: (1) retain
physics knowledge and skills, and
(2) grow in mathematical
maturity.

Program/Dept Improvement
Physics and pre-engineering
majors will be required to obtain,
and use, an advanced
mathematics handbook. The
handbook is a professional tool
and proper use of the tool to solve
mathematically difficult physics
problems will foster the growth
of mathematical maturity.
An AAPT diagnostic covering
modern physics and heat and
kinetic theory will replace the
modern physics instructor
interview by the department
chair. In addition Physics and
Pre-Engineering majors,
reaching successful completion
of their technical coursework at
SU, will take the entire battery
of AAPT diagnostics (including
those in Goal 1 above) as an
“exit test” for their ability to
retain physics knowledge and
skills. Results will be used to
tune physics major courses.

3. Goal
Students will become proficient scientific writers by the end of their junior year. Scientific Writing in Junior
Physics: Students will become proficient scientific writers by the end of their junior year. Evaluated
development of student writing will occur in the junior physics lab for PHY53-404, Electromagnetism II. A
(planned) by-product is that students will have proper scientific writing skills in place prior to the start of
their Capstone experience. Capstone advisers will therefore be able to hold the student accountable to a
higher standard than in previous years and Capstone project quality will improve.
Learning Outcome
3a. Students will increase mastery of lab report writing style, successfully integrate numerical, graphical, and
mathematical elements into their writing, articulately integrate into their lab write-ups a discussion of theory
and experiment, correctly and succinctly describe data collected in an experiment and develop a logical
analysis of that data, construct a conclusion that indicates the student has a full understanding of the theory
being tested by the experiment, and present a list of appropriate references to demonstrate the student has
researched the subject.
Assessment Mechanisms
The instructor of the junior
physics lab provides information
about what needs to be done to
produce quality scientific writing.
Two of the labs during the
semester are chosen to be
analyzed for the quality of the
writing. The first of these are

Assessment Results
The instructor reports that 50% of
the first drafts of the first lab
report are proficient whereas 75%
of the of the initially submitted
second lab reports are proficient
or exemplary. Therefore this is
(technically) a 25% gain.

Program/Dept Improvement
Analysis of interviews with the
lab instructor has lead to the
decision to:
1. Begin including basic
scientific writing proficiency
exercises a year earlier in the
Modern Physics lab.
2. Introduce more feedback to
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reviewed in detail by the
instructor. A ranking of below
proficient, proficient or exemplary
is given and then editorial changes
mandated to improve the
document. It is made clear that the
course standards are to be met in
the second lab repot. The initial
submission of the second lab is
considered to be the final draft. It
is then evaluated and given a
ranking of below proficient,
proficient or exemplary. The
ranking of the first draft of the
first lab report is then compared
with the ranking of the second lab
report.

the students about their lab write
up, perhaps requiring corrected
drafts as required (rather than
just one) on the first writing
evaluated lab.
3. Introduce additional clarity to
the assignments by integrating
both the expectations and the
grading criteria into the same
assignment document. New
expectations are codified in the
Physics Dept. Writing Rubric.

4. Goal
Students will integrate quality undergraduate scientific research (theoretical and or experimental), writing,
and oral presentations into their Capstone project.
Capstone: Students will integrate quality undergraduate scientific research (theoretical and or experimental),
writing, and oral presentations into their Capstone project.
Learning Outcome
4a. (1) The scientific writing skills of students, acquired during the junior year of their physics courses will be
either retained or improved and is in evidence in the written component of their Capstone project. (2) The oral
presentation component of the Capstone will have a sufficient level of professionalism that the student could
present the results of their work at the undergraduate session of a regional or national meeting of a
professional scientific society (i.e. the American Institute of Physics, the American Association of Physics
Teachers, the American Astronomical Society or the International Geophysical Union). (3) Due diligence is
practiced by the student so that their project is carried out in a timely and proper manner (i.e. not in a rush at
the end of a semester).
Assessment Mechanisms
The Physics Department faculty
evaluates every capstone
presentation. If the capstone is also
an honors thesis an external
reviewer, from a different
department, also evaluates the
capstone. The Physics Department
faculty meets and discusses the
merits and failings of all the
capstone projects. The overarching
topics include: the quality of the
research (including whether or not
the student carried out the project
with due diligence), the quality of
student writing, and the quality of

Assessment Results
80% (4/5) students gave capstone
presentations which were given an
overall rating of proficient or
exemplary. One student failed to
complete a capstone project and
did not graduate this year. Of the
student capstones rated proficient
or exemplary 75% (3/4) were
proficient (only) in due diligence
and 25% (1/4) was rated as being
below proficient in due diligence.
(i.e. the student failed to put his
capstone paper together in a
timely manner which resulted in a
lower quality capstone paper than

Program/Dept Improvement
The Physics Department has
decided to standardize
performance expectations for
capstone work. The new
expectations are codified in the
Physics Department Capstone
Rubric. The writing component
of the rubric includes the
department expectations
codified in the Physics
Department Writing Rubric
(Goal 3 above). All capstone
advisers will utilize the rubrics
to inform the student of
expectations and direct future
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the student oral presentation.

the student was capable of
writing.)

student capstone work.

5. Goal
Students taking a physics course for non-science majors will understand the basic tenets and practice of the
scientific method. Non-Science Major Science Literacy: Students taking a physics course for non-science
majors will understand the basic tenets and practice of the scientific method including: observation,
measurement, experimentation, hypothesis testing, theory falsification, inference and estimation as applied to
the physical sciences encountered in (one of) the courses: Exploring the Universe, Musical Acoustics, Energy
and the Environment, and Earth Science.
Learning Outcome
5a. Students will demonstrate a basic knowledge of the field covered in the class they take and an elementary
understanding of the scientific method used to deduce scientific knowledge in that field.

Assessment Mechanisms
On pre-course and post-course
diagnostic tests, taken before and
after completion of the various
general education physics courses,
the class average G will be greater
than or equal to 25%. The test is a
product of the Collaboration for
Astronomy Education Research
(1999) called Introductory
Astronomy Survey (V2.0).

Assessment Results
Analysis of the pre and post
diagnostics of the course Phy53053 Exploring the Universe: Stars
Galaxies and Cosmology reveals a
class average G of only 18%.

Program/Dept Improvement
The standardized diagnostic
currently in use covers material in
addition to or not deeply covered
in Phy53-053, Exploring the
Universe: Stars Galaxies and
Cosmology. This dilutes the true
learning gains of the material that
was covered. However,
transformation of the Exploring
the Universe course, to a four
credit course (enabled by SU’s
recent curriculum reform and
starting in the Fall of 2010), will
result in 50% more class time
(from 2 meetings a week to 3
meetings, not inc. labs) so that
challenging material and
additional material can be more
effectively covered. The Physics
Department will therefore
continue to use the current
diagnostic for this academic year
to investigate whether or not the
diagnostic test for student
learning, of the additional material
covered in the updated course, is
an effective metric.

Note: The terms numerical literacy and mathematical maturity are used. Herein, numerical literacy refers to
the ability to properly carry out elementary numerical calculations (i.e. the use of significant figures, knowing
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the proper order of arithmetic operations, the ability to numerically evaluate formulas, the ability to create and
analyze graphs, and the ability to make order of magnitude estimates). Mathematical maturity refers to the
ability to understand and manipulate symbolic mathematical representations of concepts as encountered in
geometry, algebra, trigonometry, calculus, differential equations, linear algebra, complex analysis, and the
theoretical component of numerical analysis.
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Political Science Department
Assessment Plan
Academic Year: 2009-2010
Mission
The Political Science Department seeks to ensure students learn the cultural, historical, institutional, and
theoretical dimensions of politics and acquire skills of political analysis in order to think critically and creatively
and to better understand decision-making processes. The major prepares students for local, national, and global
citizenship, and serves the general educational needs of both students who plan to attend graduate and
professional school and those who simply seek the tools to be good citizens.
1. Goal
Students will grasp the cultural dimensions of politics.
Learning Outcome
1a. Students will have an appreciation and understanding of the role of culture in politics.
Assessment Mechanisms
75% of students in upper level
courses which consider political
culture will be rated as good or
excellent.

Assessment Results
82% rated as good or excellent.

On a survey administered in the
capstone, 90% of seniors will
agree that they have an
appreciation and understanding of
these issues.

78% agree/strongly agree.

Program/Dept Improvement
Currently the department assesses
this by examining final course
grades in representative courses
where this dimension is a
dominant element of the course.
In the future the department will
move to representative
assignments that in each course
that test this dimension more
explicitly.
The department will add student
learning outcomes to course
syllabi. The learning outcomes
will highlight the cultural
dimension of politics in relevant
courses and, therefore, will make
this more explicit for students.

2. Goal
Students will grasp the institutional processes and structural dimensions of politics.
Learning Outcome
2a. Students will be able to identify and explain the institutional processes and structural mechanisms in
political systems.
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Assessment Mechanisms
75% of students will be evaluated
as good or excellent in their
understanding of the institutional
processes and structural
dimensions of politics in upper
level courses that deal with these
variables.

Assessment Results
92% rated as good or excellent.

On a survey administered in the
capstone, 90% of seniors will
agree that they have an
understanding of the institutional
dimensions of politics.

100% agree/strongly agree.

Program/Dept Improvement
Currently the department assesses
this by examining final course
grades in representative courses
where this dimension is a
dominant element of the course.
In the future the department will
move to representative
assignments in each course that
test this dimension more
explicitly.
Target met. The department will
add student learning outcomes to
course syllabi. The learning
outcomes will highlight the
institutional processes and
structural dimensions of politics in
relevant courses and, therefore,
will make this more explicit for
students.

2b. Students will have the ability to apply theory and practice through internships.
Assessment Mechanisms
50% of majors will demonstrate
the ability to apply theory and
practice through politics-related
internships.

Assessment Results
76% of majors participated in an
internship either for credit (Texas
politics internship, DC internship,
independent internship, or
internships abroad) or for noncredit.

Program/Dept Improvement
The department will continue to
advise majors to take part in
internships. The department is
working to ensure that the
majority of our majors have a
department member as an advisor.
The department will add
additional questions on its
capstone survey to gather some
basic information about each
major’s experiences inside and
outside the classroom, including
internships. These questions will
be focused on how well students
believe they were able to apply
theory and practice in their
internship.

3. Goal
Students will grasp decision-making processes.
Learning Outcome
3a. Students will have knowledge of decision-making processes.
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Assessment Mechanisms
75% of students will be evaluated
as good or excellent in their
understanding of decision-making
processes in upper level courses
that deal with this dimension.

Assessment Results
91% rated as good or excellent.

Program/Dept Improvement
Currently the department assesses
this by examining final course
grades in representative courses
where this dimension is a
dominant element of the course.
In the future the department will
move to representative
assignments in each course that
test this dimension more
explicitly.

3b. Students will have an understanding of decision-making processes to a level that allows successful
participation in decision-making processes.
Assessment Mechanisms
On a survey administered in the
capstone, 90% of seniors will
agree that their understanding of
decision-making processes allows
them to better engage in the
process.

Assessment Results
86% agree/strongly agree.

Program/Dept Improvement
The department plans to explore
ways to incorporate more
decision-making
simulations/modules into relevant
courses and, therefore, will make
this more explicit for students.

4. Goal
Students will grasp the theoretical dimensions of politics.
Assessment Mechanisms
75% of students will be evaluated
as good or excellent in their
understanding of the theoretical
dimensions of politics in upper
level courses that deal with this
dimension.

Assessment Results
88% rated as good or excellent.

On a survey administered in the
capstone, 90% of seniors will
agree that they have an
understanding of the theoretical
dimensions of politics.

93% agree/strongly agree.

Program/Dept Improvement
Currently the department assesses
this by examining final course
grades in representative courses
where this dimension is a
dominant element of the course.
In the future the department will
move to representative
assignments in each course that
test this dimension more
explicitly.
We recently strengthened and
deepened our political theory
program and the results indicate
these changes are strengthening
student understanding of these
issues.
The department will add student
learning outcomes to course
syllabi. The learning outcomes
will highlight the theoretical
dimension of politics in relevant
courses and, therefore, will make
this more explicit for students.
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5. Goal
Students will acquire the skill of political analysis
Learning Outcome
5a. Students will develop the skills to write in the discipline.
Assessment Mechanisms
90% of students in the writing
attentive courses will have a
thesis/argument rated as
satisfactory or above in the
courses’ major writing assignment
according to departmental rubric.

Assessment Results
87.5% thesis/argument rated as
satisfactory or above. (Note: used
Capstone Intro question on rubric
and PT thesis question #3 on
rubric to measure).

90% of students in the senior
capstone course will have a
literature review rated as
satisfactory or above in their final
paper according to a departmental
rubric.
90% of students in the writing
attentive courses will be rated as
satisfactory or above in their use
of Turabian’s Guide to a Chicago
Manual of Style.

100% of literature reviews rated
as satisfactory or above. (Note:
the fact we measure this on two
dimensions causes difficulties in
measurement.)
66% rated as satisfactory or
above.

Program/Dept Improvement
The department developed a
writing rubric for Introduction to
Political Theory, one of its writing
attentive courses. It also
developed a rubric for the final
capstone paper. Both of these
rubrics were implemented for the
first time in spring 2010. The
department will revise and refine
these rubrics as merited.
The department developed and
implemented a rubric for the final
capstone paper in spring 2010.
The department will revise and
refine this rubric as merited.
Target not met. The department
adopted Turabian as its style book
in 2009-2010. All courses in the
department now require that
students implement this form of
citation.

5b. Students will develop skills to research in the discipline.
Assessment Mechanisms
90% of students in the 500-600
level courses which have a “craft
of research component” will be
rated as satisfactory or above.

Assessment Results
100% were rated as satisfactory or
above (84% were rated as good or
excellent).

90% of students in the senior
capstone will employ a method of
analysis rated as satisfactory or
above according to a departmental
rubric.
90% of students in the senior
capstone will carry out substantive
research rated as satisfactory or
above according to a departmental
rubric.

100% rated satisfactory or above
in spring 2010 capstone.

100% rated satisfactory or above
in spring 2010 capstone.

Program/Dept Improvement
Currently the department assesses
this by examining final course
grades. In the future the
department will move to
representative assignments that
test this dimension more
explicitly.
The department developed and
implemented a rubric for the final
capstone paper in spring 2010.
The department will revise and
refine this rubric as merited.
Target met. The department will
continue to craft assignments in
its upper-level courses that
prepare students for the capstone
project. This is the mission of the
500-600 level courses but such
assignments will be included in
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other courses as well.
5c. Students will develop the skill of political analysis to the level that allows the preparing of papers that
meet the standards for acceptance to academic conferences.
Assessment Mechanisms
100% of majors will present their
capstone or honors papers.

Assessment Results
93% presented papers.

50% of those papers will meet the
standards for acceptance to
academic conferences. These
papers will be rated as excellent
by the instructor (receiving an A
or A-)

50% of capstone papers in fall
2009 and spring 2010 met the
standards for acceptance to
academic conferences .

Program/Dept Improvement
Although the target was not met,
this percentage increased from
75% to 93% over the last year.
Presentations are now a required
component of the senior seminar.
Spring capstone students are
required to submit an abstract to
the Southwestern Student Works
symposium in the spring. Fall
capstone students are encouraged
to do so, but not required.
Students are required to submit a
rough draft and to respond to a
majority of the instructor’s
comments in their final paper.

6. Goal
Preparing students for local, national, and global citizenship.
Learning Outcome
6a. Students will demonstrate the practical application of political practices by successfully participating in
politics-related internships, University and student organization governance or participating in politics.
Assessment Mechanisms
50% of majors will demonstrate
the application of political
practices by successfully
participating in one of these three
activities.

Assessment Results
No formal assessment mechanism
in place.

Program/Dept Improvement
The department is working with
Career Services to an instrument
to assess this.
The department will add questions
to its capstone survey to assess
this information.

7. Goal
Preparing students to go on to graduate and professional schools.
Learning Outcome
7a. Substantively strong and theoretically sophisticated graduates will be prepared for the rigors of graduate
work.
Assessment Mechanisms
75% of students who apply will
gain admittance to graduate/
professional schools.

Assessment Results
No formal assessment mechanism
in place.

Program/Dept Improvement
The department is working with
Career Services to an instrument
to assess this.
The department is developing a
pamphlet on graduate school to
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75% of those entering
graduate/professional programs
will be successfully complete the
program.
Senior survey with a goal of a
90% rate of agreement that the
program prepared them for the
rigors of graduate or professional
work.

No formal assessment mechanism
in place.

86% agree/strongly agree.

distribute to majors early in their
academic careers.
The department is working with
Career Services to an instrument
to assess this.
The department is developing
pamphlets to inform students
about graduate school and career
options for political science
majors.
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Psychology Department
Assessment Plan
Academic Year: 2010-2011
Mission
The Psychology Department is committed to providing rigorous educational experiences through coursework,
research and internship opportunities, and life-long mentoring relationships with faculty that lead to a rich
knowledge of and enthusiasm for psychology and its relationship to other disciplines. By providing opportunities
to develop advanced skills in oral and written communication, critical thinking, creative problem solving, and
quantitative reasoning, students will be prepared to succeed in graduate programs in psychology and related
fields, in careers that value these skills, and for futures as lifelong learners who affect positive change in an everchanging global community.
1. Goal
Students can identify, define, and apply central concepts in psychology.
Learning Outcome
1a. Students will gain psychological literacy by acquiring a strong foundation of knowledge about
psychological concepts.
Assessment Mechanisms
90% of students in the
introductory Principles of
Psychology classes will correctly
answer at least 70% of the final
examination questions targeted to
this outcome.
100% of graduating majors will
agree they have gained a strong
foundation of knowledge about
psychological concepts.

Principles of Psychology students
will agree (M > 3.0) that “My
Principles of Psychology course
introduced me to the theories,
concepts, and methods that
underlie the science of
psychology and exposed me to
the knowledge base that has been
generated.”

Assessment Results
Assessment mechanism added for
2011.

Program/Dept Improvement
Will assess in 2011.

Survey completed in April 2010 by Continue current practice.
13 of 14 graduating seniors.
Criteria met. 100% of graduating
majors who responded to this
survey item agreed (12/12). Mean
value = 3.5; range = 3-4 (Max =
4).
Principles of Psychology students
Continue current practice.
(n = 134) strongly agreed with this
statement (M = 3.61), where 3 =
agree and 4 = strongly agree. This
held true for both Fall 2009
students (M = 3.75, n = 69) and
Spring 2010 students (M = 3.47, n
= 65).
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Principles of Psychology students
will agree (M > 3.0) that the
course “created excitement about,
and an appreciation for, the field
of psychology as a unique
perspective on knowledge and a
rich source of information for
understanding behavior and
enhancing life”

Spring 2010 Principles students (n
= 65) agreed with this statement
(M = 3.19), where 3 = “agree” and
4 = “strongly agree”.

Principles of Psychology students
will agree (M > 3.0) that the
course “developed my critical
thinking skills and the ability to
apply these skills to the
evaluation of information”
Principles of Psychology students
will agree (M > 3.0) that the
course “helped dispel
misconceptions about
Psychology”.
Principles of Psychology students
will agree (M > 3.0) that the
course “enhanced my
appreciation of and enthusiasm
for the breadth and scientific rigor
of Psychology.”

Spring 2010 Principles students (n
= 65) agreed with this statement
(M = 3.08), where 3 = “agree” and
4 = “strongly agree”,

Scores on the remaining questions
answered by Principles of
Psychology students are
acceptable (M = “agree”) but
improvement is possible. To
increase the intensity of the
course, it will transition from 3 to
4 contact hours starting next fall
(2010). During this extra contact
hour students will participate in
more interactive activities and
discussion. In addition, a
“participant pool” will be
established through which
students will engage with
psychology as a dynamic
enterprise by participating in
ongoing on-campus research as
“subjects” (or an alternate
literature assignment).
See above

Spring 2010 Principles students (n
= 65) agreed with this statement
(M = 3.22), where 3 = “agree” and
4 = “strongly agree”.

See above

Spring 2010 Principles students (n
= 65) agreed with this statement
(M = 3.13), where 3 = “agree” and
4 = “strongly agree”,

See above

2. Goal
Students will have competency in conducting psychological research.
Learning Outcome
2a. Students will gain at least a basic understanding of the psychological research process, including design,
data collection, statistical analysis, and presentation of results.
Assessment Mechanisms
90% of majors will demonstrate
competency by submitting a final
Research Methods II project that
meets at least 70% of the criteria
on faculty-specific rubrics.

Assessment Results
Assessment mechanism added for
2011.

Program/Dept Improvement
Will assess in 2011.
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25% of graduating majors will
demonstrate competency in
conducting research by having at
least one presentation (oral or
poster format) of their own
psychological research accepted
for presentation in a professional
peer-reviewed conference beyond
the Southwestern community.
At least 3 current majors or
former students will demonstrate
research competency by coauthoring an article based on
research conducted at SU that is
accepted for publication in a peerreviewed psychology journal each
academic year.

10% of graduating majors will
demonstrate research competency
by submitting a successful grant
proposal (either internal or
external).

100% of graduating majors will
agree they have gained a basic
understanding of the
psychological research process,
including design, data collection,
statistical analysis, and
presentation of results.

Criteria exceeded. 69% of
graduating majors who responded
to the survey presented their
research in a professional forum
beyond Southwestern (9/13).
Mean number of external
presentations = 1.38; range = 0-3.

Continue to encourage students to
present their work at professional
conferences and fund their travel.
To allow students to spend more
time on their projects, research
capstones will earn 4 credit hours
starting Fall 2010.

Criteria Exceeded. 13 different
current and former students earned
co-authorships on published
manuscripts in 2009. 1 is a current
Psychology major (Winland), 2 are
current Animal Behavior (AB)
majors supervised by Psychology
faculty (Bolton, Ford), 6 are
former Psychology majors
(Ackley, Benson, Diehl, Egan,
Howell, Jampana, Lee, Oakley, &
Roberts-Cohan), and 1 is a former
AB major supervised by
Psychology faculty (Christian).
Note that some of these students
co-authored 2 publications (Egan,
Howell).
Criteria Exceeded. 23% of
graduating majors who responded
to the survey submitted successful
grant proposals (3/13). Mean
number of successful grant
proposals = 1.5; range = 0-2. In
addition, three 2009 graduates who
worked closely with Psychology
Department faculty (Egan,
Shelton, Siciliano) were awarded
NSF fellowships this year.
Criteria met. 100% of graduating
majors who responded to the
survey agreed. (12/12) Mean
value = 3.5; range = 3-4 (max = 4).

See above.

See above.

Continue current practice.

3. Goal
Students will have the ability to report psychological findings in both written and oral formats to a broad
academic audience.
Learning Outcome
3a. Students will gain both experience and proficiency in written and oral communication.
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Assessment Mechanisms
100% of graduating majors will
report writing at least three major
(5+ pages) psychology papers
(class or conference) prior to
graduation.

Assessment Results
Criteria met. 100% of graduating
majors who responded to the
survey wrote 3+ major papers.
Mean number of papers = 7.54;
range = 5-10.

All majors will score at least 2
(out of 4) on each of the 7
components of the departmental
writing rubric on their final
capstone paper. The overall mean
will be at least good (> 21/28).
The overall mean on the
departmental writing rubric for
non-capstone major papers in
Writing Attentive courses (e.g.,
RMII, Cognitive) will be at least
good (> 21/28).
90% of graduating majors will
agree that their proficiency in
written communication has
improved significantly.

Criteria Exceeded. Almost all
majors scored 3 or 4 out of 4 on all
7 components. Mean score =
25.9/28 (92%), range = 18-28, n =
15.

All graduating majors will report
making at least two oral
presentations (class or
conference) prior to graduation.

The overall mean for scored
presentations using the
departmental oral communication
rubric will be at least competent
(> 8/12).
90% of graduating majors will
agree that their proficiency in oral
communication has improved
significantly.

Program/Dept Improvement
Having developed and agreed
upon a writing rubric, the
department will begin to use this
rubric to evaluate writing in at
least some of the classes that are
designated as Writing Attentive
(WA).
Continue current practice.

No data. New goal established for
2010-2011

N/A

Criteria Exceeded. 92% of
graduating majors who responded
to the survey agreed (11/12).
Mean value = 3.67; range = 2-4
(Max 4).
Criteria not met. 77% of
graduating majors who responded
to the survey presented at least
twice. Mean number of
presentations = 2.31, which is
lower than last year (3.18); range =
0-5.

Continue current practice.

Assessment mechanism added for
2011.

Will assess in 2011.

Criteria not met. 83% of
graduating majors who responded
to the survey agreed (10/12),
which is lower than last year
(88%). Mean value = 2.92 (3.24
last year); range = 2-4 (Max = 4).
Faculty used an oral presentation
rubric to evaluate three capstone
presentations. Mean score = 30/36
(83%).

Having developed and piloted a
common rubric to evaluate oral
presentations, begin to use it more
consistently to evaluate a higher
percentage of class presentations.

We need to improve both the
quantity and quality of oral
presentations.
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4. Goal
Students will have the ability to work effectively with their peers.
Learning Outcome
4a. Students will gain experience and develop skills for working effectively in groups.
Assessment Mechanisms
All graduating majors will report
completing at least two group
projects in psychology courses or
collaborative research.

80% of students who complete
Developmental Psychology will
be rated by their group members
as acceptable or better with
respect to their group work on the
Group Process Reflection and
Evaluation rubric.
90% of graduating majors will
agree that they have improved
their skills for working
cooperatively and effectively in
groups.

Assessment Results
Criteria met. 100% of graduating
majors who responded to the
survey completed at least two
group projects (13/13). Mean
number of group projects = 5.38;
range = 3-10.
Criteria met.

Program/Dept Improvement
Continue current practice.

Criteria NOT met. 83% of
graduating majors who responded
to the survey agreed (10/12).
Mean value = 3.08; range = 2-4
(Max = 4). This is lower than last
year when 100% agreed (M =
3.35)

Faculty acknowledged that group
work is challenging and discussed
a framework to facilitate
reflection and proactive problem
solving. Specifically, for some
group projects, ask students to
devise a group contract prior to
beginning group work, meet at
least once to discuss progress and
issues, and evaluate each other’s
group work skills at the end.

Continue current practice.

5. Goal
Students will be able to use their psychological knowledge in a relevant setting beyond Southwestern
University.
Learning Outcome
5a. Majors who desire a career in a specific professional area (e.g., mental health, forensic psychology) will
successfully apply psychological knowledge and skills in a relevant field setting and this experience will help
clarify their career goals or enhance their professional readiness.
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Assessment Mechanisms
By SU Internship Coordinator’s
survey of on-site internship
supervisors, all interns will
receive an overall performance
score of at least satisfactory and
90% will receive at least good.

90% of graduating majors who
completed an internship will
report that the experience helped
clarify their goals or enhanced
professional readiness.

Assessment Results
Criteria NOT met.
11 students completed internships
during 2009, 9 of these during the
summer, but only 4 supervisor
evaluations were returned. 3
students were rated as “excellent’
and one was rated “poor”. Hence,
all but one student (3 of 4)
received a score of good or better.
Criteria exceeded. 100% of
graduating majors who responded
to the survey agreed (endorsed 3
or 4 on a 4-point scale) that they
gained understanding (Mean =
3.5; range = 3-4) and readiness
(Mean = 3.4; range = 3-4).

Program/Dept Improvement
Faculty supervisors will increase
communication with on-site
supervisors regarding the
evaluations to increase
compliance.

Continue current practice.

5b. Majors will possess the knowledge and skills required for advanced study (e.g., graduate school,
professional school).
Assessment Mechanisms
90% of students will agree that
they are prepared for graduate
study.

Assessment Results
Criteria NOT met. 83% of
graduating majors who responded
to the survey agreed or strongly
agreed (10/12). Mean value = 3.25
range = 2-4 (Max = 4). These
values are less than less year when
94% agreed (M = 3.69)

90% of seniors who apply will be
accepted into a graduate program.

As with last year, criteria NOT yet
met as of May 2010. However,
80% (4 of 5) of graduating majors
who responded to this survey item
had been accepted and 4 of 5 are
still waiting to hear from at least
one other program.

Program/Dept Improvement
Be more systematic in
coordinating with Psi Chi and the
Psychology Club to have one
graduate school panel per year
and to be sure to address Social
Work in this panel. The lack of
emphasis on Social Work was
mentioned in the open-ended
comment section of our Senior
Exit Survey.
In the context of the universitywide curriculum revision
requiring fewer (but more
intensive) courses,
core courses will each earn 4
hours credit starting Fall 2010 and
proposed elective courses in
Psychotherapy: Theories and
Methods and Practicum in
Research Methods Instruction will
not be added. Instead, intensify
current core courses by including
additional labs and writing
assignments. Also, require courses
from two lists of cores rather than
one so that students are less likely
to be miss entire core content
areas.
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According to Career Center data,
25% of majors will enroll in
graduate or professional school in
the year following graduation.

Criteria exceeded. 36% of the
2009 graduates (n = 28) continued
their education (9 grad school, 1
law school, 3 advanced
coursework).

See above
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Religion and Philosophy Department
Assessment Plan (Religion)
Academic Year: 2009-2010
Mission
The program in the study of religion introduces students to a variety of global religious traditions, expressions and
experiences by promoting an empathetic understanding of difference and providing tools to critically engage
religious texts, broadly defined, in a comparative mode.
1. Goal
To acquire and compare knowledge of various religious traditions.
Learning Outcome
1a. Students will be able to demonstrate basic knowledge of the principles, history and cultural relevance of
multiple religious traditions.
Assessment Mechanisms
Students will achieve an
empathetic understanding of at
least three different religious
traditions
Target: 90% of majors will
receive a rating of good or
excellent on representative
assignments in courses on three
different traditions.
Students will demonstrate
knowledge of core concepts and
practices of at least three different
religious traditions.
Target: 90% of majors will
receive a rating of good or
excellent on representative
assignments in courses on three
different traditions.

Assessment Results
90% of majors enrolled received a
rating of good or excellent on
representative assignments in
courses on three different
traditions; over the course of their
program all majors enrolled in at
least three courses focusing on
different religious traditions.

Program Improvement
Standard met. Department
redefined the assessment
mechanisms for this learning
outcome, focusing on a different
area and level of the curriculum
to achieve this result.

90% of majors enrolled received a
rating of good or excellent on
representative assignments in
courses on three different
traditions.

Standard met

1b. Students will demonstrate a comprehensive knowledge of the principles, history and cultural relevance of
at least two religious traditions and apply methodologies of study at a sophisticated level.
Assessment Mechanisms
Students will demonstrate
sophisticated, in-depth knowledge
of at least two religious traditions.

students will produce a research
project that demonstrates in-depth
knowledge in at least two, upperlevel seminars that focus on two
different religious traditions

Assessment Results
90% of majors enrolled received a
rating of good or excellent on
research papers; all majors
completed two upper-level
seminars over the course of the
program
90% of majors enrolled received a
rating of good or excellent on
research papers

Program Improvement
Department redefined the
assessment mechanisms for this
learning outcome; standard met

Standard met
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2. Goal
To apply diverse methodological approaches to the study of religious traditions
Learning Outcome
2a. Students will be able to articulate at least three different methodological approaches to the study of
religion including textual, social-scientific, historical, feminist and post-colonial.
Assessment Mechanisms
Students will demonstrate their
understanding of different
methodological approaches to the
study of religion in the Theories
and Methods course through an
intensive research project and
paper.

Assessment Results
90% of student research projects
demonstrating diverse
methodological approaches were
rated good or excellent; all majors
completing the program were
involved in this assessment
mechanism

Program Improvement
Standard met - will continue to
monitor. We are developing a
writing rubric for this course.

2b. Students will demonstrate an ability to apply theories and methods, to research and write a sophisticated
project in religious studies, and to demonstrate an empathetic and knowledgeable understanding of a
particular topic
Assessment Mechanisms
Students will complete a capstone
project in religion; this involves
an intensive research project on
all levels. Target: 90% of student
research projects are rated as
good or excellent according to an
evaluation rubric. The project
must demonstrate that the student
understands that the academic
study of religion involves a
critical examination of all aspects
of religious traditions and does
not privilege or promote a
particular community or tradition.

Assessment Results
50% of student research projects in
the capstone course were rated as
good or excellent

Program Improvement
Standard was not met; the
department is constructing new
writing rubrics and redefining the
goals for the capstone course.
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Religion and Philosophy Department
Assessment Plan (Philosophy)
Academic Year: 2009-2010
Mission

1. Goal

Learning Outcome
1a.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

1b.

1c.

2. Goal

Learning Outcome
2a.
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Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

2b.

3. Goal

Learning Outcome
3a.

3b.

3c.

92

Sociology and Anthropology Department
Assessment Plan (Sociology)
Academic Year: 2009-2010
Mission
The Sociology and Anthropology Department offers majors in both Sociology and Anthropology. The purposes
of the department are to: 1) contribute to an understanding by both major and non-major students of the ways that
group membership, cultural context and social hierarchies affect peoples’ lives, 2) prepare students for graduate or
professional study in their chosen field, and 3) provide students with an understanding of the key concepts,
theoretical frames and methodological practices within their major discipline.
1. Goal
To develop in Sociology majors mastery of the central concepts and theoretical paradigms in the discipline.
Learning Outcome
1a. Students will be able to identify, define, and apply the list of concepts and terms in the department
handbook.
Assessment Mechanisms
Not Assessed. See note below

Assessment Results

Program/Dept Improvement

In past years we have employed the major field test and a senior oral exam to assess this learning outcome.
During the 2009-2010 academic year we did not employ either the Major Field Test of the Senior Oral Final
as mechanisms for assessing student learning in the department. As a result, we did not measure this learning
outcome. This decision was made in the 2008/2009 academic year, and was reflected in changes in the
college catalog.
The Major Field Test can be a solid external measure of student learning since it is an objective exam
prepared by an outside source, and student scores are compared to national norms. At the same time, using it
as an assessment tool is severely limited by three major factors:
•

Different students take different coursework. One very clear example of this is demography. Very few
students take courses in demography (in the past five years we’ve only offered it once here on campus,
and once in London). This subject area has significant coverage on the test. Students who had the course
would be the only ones likely to score well on items in this content area.

•

A related issue is that, because of our small department size, we do not even offer courses in a significant
number of the content areas covered on the standardized test. These include social psychology,
organizations, occupations and professions, the sociology of religion, the sociology of medicine, and
criminology.

•

Perhaps most importantly, evidence from previous years is that students take the test with extreme
variation in their level of seriousness and preparation. Some students put significant study time into
preparing for the test. Others report going in and simply signing their name and answering a few
questions. This type of variation makes the use of the test as an effective tool for program assessment
questionable.

Three decades ago, virtually all departments/programs at Southwestern had a Senior Oral Exam. Our
department was one of the last to keep this tool. While it was useful for assessment purposes, we had
difficulty with students coming into it with variation in level of seriousness (like the Major Field Test.) We
addressed this problem by offering it earlier, flunking several students and requiring that they retake it. The
decision to drop the exam was based on a variety of factors, including the desire to create other assessment
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tools. The time demanded by national tenure-track searches for three years meant that we were unable to
devote the time to this. This year we returned to this issue, and have re-instituted both the Senior Oral Exam
and the Sociology Field Test.
A major focus for the Sociology program for AY 2010-2011 will be to 1. Identify a reasonable list of
concepts and terms that we want to ensure students master 2. Determine a subset of those concepts that we
want Non-majors in our Introductory courses to master and 3. Identify (and create, if need be) assessment
mechanisms for both. As noted, we are also going to use both the Senior Oral Final and the Sociology Major
Field Test to test them as potential assessment mechanisms in Spring 2011; At our annual retreat in May
2011, we will determine which of the three assessment mechanisms to continue using (ones we created
throughout the year, the field test, and the oral final).
1b. Students will be able to identify the major theoretical paradigms in sociology.
Assessment Mechanisms
Not Assessed. See Note below.

Assessment Results

Program/Dept Improvement

See 1a above. As with 1a, we have moved to identify different ways to assess this learning outcome (and
have redefined the outcome to most closely match our teaching goals). Please find the new language and two
new assessment mechanisms (one for non-majors, one for majors) in the preliminary 2011 Sociology
Assessment Grid.
2. Goal
To develop in Sociology majors the ability to clearly articulate a research question, linking it to a body of
empirical research embedded within a theoretical tradition.
Learning Outcome
2a. Students will be able to accurately apply the sociological concepts and findings from peer-reviewed
empirical research to a specific area of a particular field.
Assessment Mechanisms
90% of students in the required
capstone seminar will accurately
apply major sociological concepts
and findings to their own
empirical research.

Assessment Results
Program/Dept Improvement
100% of capstone students did so
Our assessment measures indicate
at an acceptable or better level.
we are achieving this learning
The capstone class has 5 short
outcome.
paper writing assignments and one
long empirical paper assignment
in which students define and
explain concepts from peerreviewed articles and then apply
them to their own research
findings. 100% of students did so
in an accurate way. Two (66%) of
the students performed at the B
(good) level or better. The
remaining 1 (33%) performed t
the acceptable level.

94

2b. Students will be able to write a literature review and connect it to research.
Assessment Mechanisms
90% of the literature reviews in
the final papers in the required
capstone seminar will be
evaluated as acceptable by
department faculty.

Assessment Results
100% of the capstone literature
reviews were evaluated at an
acceptable or better level. In other
words, all included an adequate
number of references to key peerreviewed publications in the field;
these references related to the
topic of interest and were
sufficiently explained.

Program/Dept Improvement
Our assessment measures indicate
we are achieving this learning
outcome.

2c. In the context of the senior capstone seminar, students will be able to develop an original research
question.
Assessment Mechanisms
90% of students in the required
capstone seminar will develop an
original, creative, and feasible
sociological research question
evaluated as acceptable by the
capstone instructor.

Assessment Results
100% of the sociology capstone
students developed a succinct,
clear, and feasible research
question that was well written
with proper detail and depth and
that demonstrated knowledge of
the field.

Program/Dept Improvement
Our assessment measures indicate
we are achieving this learning
outcome.

3. Goal
To develop in Sociology majors competence in collecting and analyzing data using both quantitative and
qualitative research methods.
Learning Outcome
3a. Students will be able to formulate a hypothesis or research question and propose a method for testing it,
and execute those methods.
Assessment Mechanisms
100 % of students in the required
capstone seminar will identify and
employ effective methods
appropriate to their research
question at a level evaluated as
acceptable by department faculty.

Assessment Results
100% of students did so.

Program/Dept Improvement
Our assessment measures indicate
we are achieving this learning
outcome.

3b. Students will develop the ability to collect and analyze data on sociological topics. For courses focusing
on quantitative research projects, students are expected to be able to use the statistical analysis program SPSS
statistical analysis program on the General Social Survey to do simple analyses in different topic areas.
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Assessment Mechanisms
100% of students will demonstrate
this ability by performing at a
good or above level on the
laboratory assignments in the
Research Methods course.

Assessment Results
The Research Methods lab has 23
assignments, 20 of which have to
do with data collection and
analysis, including the use of
SPSS. 19 of 21 students (90.5 %)
performed at the B (good) level or
better. The remaining two (9.5%)
performed at the acceptable level
(C or B-) level.

Program/Dept Improvement
This course was significantly
over-enrolled, largely because it
was taught in the spring, rather
than fall. As a result, many labs
were done as group/pair work. In
addition, a significant number of
the students were enrolled in
simultaneously challenging
classes (theory and method). Two
clear changes we will make—we
will better coordinate course
offerings, improve our advising
about taking multiple challenging
courses in the major at the same
time, and the lab will not allow
group/pair work. See also the
note below.

While 3b was assessed using performance on the lab assignments, data from the final presentations and
papers also indicated a need for change in the curriculum. While students performed well on lab assignments
where they analyzed data using SPSS, in their final presentations and papers they often used statistics
incorrectly, and did not do a solid job in presenting the data in charts and tables. We are using this to feed
back into the curriculum and provide more repeated experiences in the lab course for using univariate and
bivariate statistics and presenting those data in table and chart format.
3c. In the context of the senior capstone, students will be able to collect and analyze data using a set of
methods appropriate to their research question and synthesize literature with findings.
Assessment Mechanisms
100% of students in the required
capstone seminar will successfully
complete a research project in
which they formulate a research
question and test it in an
individual research project. This
success will be determined by
departmental faculty evaluations
in the capstone presentations.
100% of students will perform at
or above acceptable.

Assessment Results
100% of students performed at or
above acceptable.

Program/Dept Improvement
Our assessment measures indicate
we are achieving this learning
outcome.

4. Goal
To develop in students the ability to report research findings, in both written and oral formats, and to a broad
academic audience.
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Learning Outcome
4a. Students will demonstrate skills in oral communication in reporting the results of their original research.
Assessment Mechanisms
100% of students in the required
Research Methods course will do
an oral presentation on their
research, and at least 80% must
perform at a level of good or
above on Content, Organization,
Planning, Style forms evaluating
those presentations.

Assessment Results
100% of students in the Research
Methods course gave two oral
presentations. Both used SPSS to
analyze quantitative data. One
presentation was on
historical/comparative research,
and one used secondary analysis of
the NORC GSS. 90.5%
performed at a good level or
above.

100% of students in the required
capstone seminar will do an oral
presentation on their research, and
at least 80% must perform at a
level of good or above on
Content, Organization, Planning,
Style forms evaluating those
presentations.

100% of students in the capstone
course presented their research at
the end of the semester. 100%
performed at good or excellent
levels using the Content
Organization, Planning, Style,
forms to evaluate those
presentations.

At least 50% of graduating
seniors will have created a paper
judged strong enough to be
presented at a regional or national
professional meeting; and 50% of
graduating seniors will have so
presented.

75% of graduating seniors
presented papers at least once at
regional or national professional
meetings; and one student received
a regional award for best paper.

Program/Dept Improvement
As noted under 3b above, while
we attained our goal in terms of
good presentations, there were
many minor (and some major)
errors in terms of inappropriate
use of statistics and poor
formatting of tables. Changes in
the methods lab, particularly in
terms of repeated experiences
applying statistics and developing
tables, will address this concern.
Our assessment measures indicate
we are achieving this learning
outcome.

Our assessment measures indicate
we are achieving this learning
outcome.

4b. Students will develop skills in listening to the research presentations of their colleagues and providing
constructive criticism in a community of scholars.
Assessment Mechanisms
100% of students in the required
capstone seminar will perform at
a level of good or above on their
peer-review assignments in that
class.

Assessment Results
100% of students did so.

Program/Dept Improvement
Our assessment measures indicate
we are achieving this learning
outcome.

5. Goal
To develop in Sociology students the ability to articulate the interconnections of issues of race/class/gender
and how they have an impact on social life.
Learning Outcome
5a. Students will be able to articulate impacts of race, class, and gender, and their intersections upon social
life.
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Assessment Mechanisms
Not Assessed this year.

Assessment Results

Program/Dept Improvement

Because we dropped both the Major Field Test and the Senior Oral Final for the 2009-2010 year, we did not
measure this learning outcome.
A major focus for the Sociology program for AY 2010-2011 will be to identify (and create, if need be)
assessment mechanisms for both majors and non-majors for this learning outcome. We are also going to use
again both the Senior Oral Final and the Sociology Major Field Test to test them as potentially assessment
mechanisms in Spring 2011; At our annual retreat in May 2011, we will determine which of the three
assessment mechanisms to continue using (ones we created throughout the year, the field test, the oral final).
5b. Students will be able to illustrate their understanding and appreciation of the sociological imagination and
demonstrate skills in asking sociological questions.
Assessment Mechanisms
Not Assessed this year.

Assessment Results

Program/Dept Improvement

Because we dropped both the Major Field Test and the Senior Oral Final for the 2009-2010 year, we did not
measure this learning outcome.
A major focus for the Sociology program for AY 2010-2011 will be to identify (and create, if need be)
assessment mechanisms for both majors and non-majors for this learning outcome. We have already begun
work on a question to implement across all Introductory courses for this learning outcome. We are also going
to use again both the Senior Oral Final and the Sociology Major Field Test to test them as potentially
assessment mechanisms in Spring 2011; At our annual retreat in May 2011, we will determine which of the
three assessment mechanisms to continue using (ones we created throughout the year, the field test, the oral
final).
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Sociology and Anthropology Department
Assessment Plan (Anthropology)
Academic Year: 2009-2010
At any small institution, there can be considerable variation in the number of majors who graduate in a particular
year. This can raise challenges in program assessment. If there is a small graduating cohort of majors, and all of
the members of that small group are very strong students, assessment measures that examine the graduating
cohort may yield consistently positive results. These results may simply reflect the high quality of the students
rather than the program. Similarly, if a small graduating cohort consists of unusually weak students, assessment
measures may yield disappointing results. These may reflect problems in the program, but it may instead reflect
the weakness of those particular students.
The 2009-2010 year is an example of this problem. Assessment measures that focus upon courses in the earlier
parts of the curriculum yielded solid positive results. In contrast, assessments focused particularly upon the
graduating cohort (the capstone course, in particular) yielded disappointing results. The graduating cohort
included only two students, and neither of these students was a strong student.
A structural issue affecting anthropology has made all department members aware that the program might face
challenges in successfully recruiting good students and then having success in achieving the student learning
outcomes that we desire in our graduating majors. For four academic years in a row (2006-2007 through 20092010) we had only one full-time tenure-track faculty member in anthropology. This was supplemented by visiting
faculty members. (This was a result of a faculty member taking a tenure-track job elsewhere, followed by an
unsuccessful search for a replacement.) There is a cumulative impact of this type of lack of continuity in the
faculty.
In 2009-2010 we had a successful search, and now we have two tenure-track/tenured faculty members in place in
anthropology. This will help us move forward in re-thinking our student Learning Outcome in anthropology,
strengthening our assessment plan, and moving toward stronger performance by students on student learning in
the capstone course.
Mission
The Sociology and Anthropology Department offers majors in both Sociology and Anthropology. The purposes
of the department are to: 1) contribute to an understanding by both major and non-major students of the ways that
group membership, cultural context and social hierarchies affect peoples’ lives, 2) prepare students for graduate or
professional study in their chosen field, and 3) provide students with an understanding of the key concepts,
theoretical frames and methodological practices within their major discipline.
1. Goal
Students will be able to demonstrate understanding of the central concepts and major theoretical frameworks
in Cultural Anthropology.
Learning Outcome
1a. Students will be able to identify, define, and apply fundamental central concepts and terms in Cultural
Anthropology.
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Assessment Mechanisms
Each graduating major will use
central concepts in Anthropology
at a satisfactory level or above in
their capstone paper and
presentation, as evaluated through
the 2010 capstone rubric.

Assessment Results
Both of the two graduating majors
scored at a satisfactory level or
above in their use of central
concepts in Anthropology in their
capstone paper and presentation.

Program/Dept Improvement
While we continue to be satisfied
with this outcome for our majors
in their capstone course, we are
considering altering this goal and
accompanying Learning
Outcome.

All graduating majors will use
central concepts in Anthropology
at a satisfactory level or above in
their peer-review of fellow
capstone student work, via a
rubric evaluating their peer review
work.

Because of particular students this
year, I am not certain that the two
graduating majors achieved this
assessment result.

Having only two majors
graduating puts us in the risk of
having two weak students
graduate at the same time. We
should try to avoid this, by
cultivating between 4 and 10
majors per year.

1b. Students will be able to demonstrate understanding of major theoretical frameworks in Anthropology.
Assessment Mechanisms
At least 85% of students in the
Theory in Anthropology course
will perform at a good or
excellent level on a. The midterm exam that asks them to
compare three of the following
theoretical schools (Evolutionism,
Structural-Functionalism,
Boasianism, Symbolic and
Interpretive Anthropology, the
Political Economy school and
Feminist Anthropology) in the
analysis of ethnographic data.
At least 85% of students in the
Theory in Anthropology course
will perform at a good or
excellent level on four different
response papers that ask students
to compare and contrast more
recent schools of theory.

Assessment Results
88% of students in the Theory
class in fall 2008 (7 out of 8) did
so. (Note, we only offer theory in
even-year Falls)

At least 85% of students in the
Theory in Anthropology course
will perform at a good or
excellent level a term paper that
asks students to elaborate upon a
theoretical framework of their
choice in the discipline.

75% of students in the Theory
class in fall 2008 (7 out of 8) did
so. (Note, we only offer theory in
even-year Falls)

Program/Dept Improvement
Although we are pleased with the
results, we are still working to
find ways to ensure that students
do not fall behind in their reading
and writing for this course.
This result continues to hold for
this year. Theory will be taught
again in Fall 2010.

88% of students in the Theory
class in fall 2008 (7 out of 8) did
so. (Note, we only offer theory in
even-year Falls)

Although we are pleased with the
results, we are still working to
find ways to ensure that students
do not fall behind in their reading
and writing for this course.
This result continues to hold for
this year. Theory will be taught
again in Fall 2010.
Although we are pleased with the
results, we are still working to
find ways to ensure that students
do not fall behind in their reading
and writing for this course.
This result continues to hold for
this year. Theory will be taught
again in Fall 2010.
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1c. Students will be able to employ a major theoretical framework in analysis of original ethnographic data.
Assessment Mechanisms
All graduating majors will employ
a major theoretical framework in
Anthropology at a satisfactory
level or above in their capstone
papers and presentations.

Assessment Results
One out of two graduating seniors
employed a theoretical framework
at a good level; the other did not.

Program/Dept Improvement
We are concerned about the
results related to this learning
outcome. When our new fulltime anthropologist joins the
department, it will be our top
priority to develop improvements
within our curriculum so that our
majors have a better
understanding of anthropological
theory and its applications.
One possible improvement is to
ensure that students encounter
Anthropological Theory only as
Juniors or Seniors, not as
Sophomores. One other possible
improvement is to highlight more
abstract anthropological theory in
our upper level electives. We have
encouraged students who will be
Sophomores in Fall 2010 to wait
to take the Theory class. Dr.
Sendejo and I will consider these
options.

2. Goal
Students will demonstrate competence in ethnographic methods and in analyzing ethnographic data.
Learning Outcome
2a. Students will demonstrate competence in ethnographic methods.
Assessment Mechanisms
At least 85% of students in the
Introduction to Anthropology
course’s Mini-Ethnographic
Research project will perform at
satisfactory or above in their use
of ethnographic methods in this
project, according to a rubric
measuring this assignment.

Assessment Results
90% of students did so in fall 2009
and spring 2010.

All majors will perform at least
satisfactory work in a series of
projects designed to familiarize
students with a range of
ethnographic methods in the
Ethnographic Methods class.

All students did so in Spring 2010.

Program/Dept Improvement
We continue to be satisfied with
this outcome.
In Dr. Johnson’s class, projects
were significantly improved in
Spring 2010, because more time
was devoted to explaining the
project, and connecting course
material to students thinking
about conducting ethnographic
research themselves.
While the visiting professor
teaching this class said she was
satisfied with student work in this
area; we did not have rubrics to
measure successes for each
particular methodological
technique we wish students to
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All majors will employ
ethnographic research methods at
a satisfactory level in their
capstone research project as
demonstrated in their capstone
paper and presentation.

One of two majors did so in the
2010 capstone. No student
demonstrated exemplary use of
methods (as they did in 2009).

master. We will be working on
developing this more
systematically for the Spring
2011 version of this course, now
taught by a tenure-track faculty
member.
We are disappointed still in the
use of ethnographic research
methods in our graduates. In the
case of this year, one student’s
weakness in language prevented
her from participating as SU had
expected in a study abroad
program in Spain, and had to
cobble together a project on the
side, instead of having a research
project be central to the curricular
content of the study abroad
program. In the other case, the
student dropped a very promising
ethnographic project in
Georgetown because she thought
it was too hard. She then had to
turn back and rely on
ethnographic data gathered in the
spring of her sophomore year in
India. Our Anthropology
program will try to work more
closely with individual students to
ensure that their projects are
viable, and done no earlier than
the fall of their junior year, but
ideally the spring or summer of
their junior year, or fall of senior
year. We also need to ensure that
independent projects are viable.

2b. Students will demonstrate competence in analyzing ethnographic data.
Assessment Mechanisms
At least 85% of students will
perform at satisfactory or above in
their data analysis in their MiniEthnographic Research Project in
Introduction to Anthropology.
All majors will analyze their own
original ethnographic data at a
satisfactory or above level in their
capstone paper and oral
presentation.

Assessment Results
90% of students did so in fall
2009 and spring 2010.

Program/Dept Improvement
We continue to be satisfied with
this outcome.

All majors did so in spring 2010.
(despite the other shortcomings of
these capstone projects; this
portion of the work was done
well)

We continue to be satisfied with
this outcome.
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3. Goal
Students will be able to demonstrate an understanding and appreciation of cultural diversity and the
relationship between culture and power.
Learning Outcome
3a. Students will demonstrate an understanding and appreciation of cultural diversity.
Assessment Mechanisms
At least 80% of students in the
Introduction to Anthropology
class will answer correctly, or at a
good or excellent level (for short
answer/essay questions), a set of
questions on exams targeted to
this outcome.
All graduating majors will
demonstrate an understanding and
appreciation of cultural diversity
at a satisfactory or above level in
their capstone paper and oral
presentation.

Assessment Results
85% of students in the
Introduction to Anthropology
class answered these questions
correctly in fall 2009 and spring
2010.

Program/Dept Improvement
We continue to be satisfied with
this outcome.

All majors did so in spring 2010

We continue to be satisfied with
this outcome. Despite
shortcomings in other areas on
this project; students met this
assessment goal.

3b. Students will demonstrate an understanding of the relationship between culture and power.
Assessment Mechanisms
In the Theory in Anthropology
course, students will perform at a
good or above level on the three
response papers that ask them to
compare and contrast different
schools of thought that analyze
the relationship between culture
and power.
All graduating majors in the
capstone course will be able to
satisfactorily analyze the
relationship between culture and
power either in their own capstone
paper and presentation, or in their
peer-review of fellow class-mates’
work in this area.

Assessment Results
Program/Dept Improvement
7 out of 8 theory students did so in We continue to be satisfied with
Fall 2008, the last year in which it this outcome.
was taught. The one student, who
didn’t performed well on two of
the three papers. (Note, we only
offer theory in even-year Falls)

All majors did so in spring 2010.

We continue to be satisfied with
this outcome. Despite
shortcomings in other areas on
this project; students met this
assessment goal.
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Theatre Department
Assessment Plan
Academic Year: 2009-2010
Mission
To provide academic and laboratory experiences designed to help students explore their artistic potential through
the arts and crafts of theatre and to become well-educated theatre artists, activists, and advocates for the arts. Our
goal is to educate students who are well prepared for graduate schools and advanced theatre training programs and
for work in the professional theatre. We are also dedicated to empowering individuals who will use the
analytical, critical, practical, and artistic skills inherent in the theatre discipline to entertain, educate, enlighten,
and contribute to their communities and the world in insightful and celebratory ways. As an integral and visible
part of the university and local communities, the Theatre Department is committed to presenting a wide range of
theatrical productions which entertain and encourage public and private reflection and debate in keeping with the
university’s goal of global and cultural understanding and stewardship.
1. Goal
To provide academic and laboratory experiences designed to help students explore their artistic potential
through the arts and crafts of theatre.
Learning Outcome
1a. Students will demonstrate competence in one of the following artistic skills – acting, directing, design,
technical theatre or playwriting.
Assessment Mechanisms
75% of all graduating theatre
majors will be rated good or
excellent on the
creative/performance portion of
their capstone project.
90% of all BFA theatre majors
will demonstrate improvement in
their jury at the end of each year
in their particular artistic skill.

Assessment Results
100% of graduating theatre
majors were rated good or
excellent on the
creative/performance
portion of their capstone
project.
90% of BFA theatre majors
demonstrated improvement in
their jury.

Program/Dept Improvement
Standard met – continuing to
monitor. Next year the Theatre
Department is introducing a
revised Capstone course system
which will provide improved
assessment of the Capstones.
The Department improved its jury
system by introducing a rubric
into the process. Having a written
rubric allows the faculty to more
clearly judge students’ progress,
and provides the faculty and
students involved in that process a
more organized method of
communication about the juries.

2. Goal
To empower theatre students to demonstrate competence in critical and analytical skills in connection with
executing practical artistic skills.
Learning Outcome
2a. Theatre students will demonstrate critical and analytical skills in the written portion of their
capstone.
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Assessment Mechanisms
75% of all graduating theatre
majors will be rated good or
excellent on the critical and
analytical portion of their
capstone project in theatre.

Assessment Results
70% of all graduating theatre
majors were rated good or
excellent on the critical and
analytical portion of their
capstone project in theatre.

75% of all graduating theatre
majors will demonstrate a
satisfactory level of critical and
analytical skills in a senior “exit”
interview which asks them to
discuss concepts and theories
learned in the discipline.

The interview questions are under
development. Therefore, there are
no assessment results on this
measure.

Program/Dept Improvement
The percentage of students
meeting this standard increased
this year, and the Department
continues to solidify its plans to
overhaul the capstone experience
by instituting a two-part Capstone
course, one half of which will be
taken in the spring of the junior
year and will encompass the
research and planning for the
projects, and one half in the senior
year, which will encompass the
projects’ execution.
The Department has decided to
replace this assessment
mechanism with the more
sophisticated and detailed
Capstone experience described
above.

3. Goal
To prepare students to apply and compete for acceptance into graduate studies, professional training
programs, internships or professional employment.
Learning Outcome
3a. Theatre students will successfully demonstrate professional competence in audition and portfolio
presentation skills.
Assessment Mechanisms
75% of all theatre majors will be
selected to participate in a
rigorous internship in the field
before they graduate.
100% of BFA majors will be
selected to present an audition or
portfolio at a major theatre
conference.

Assessment Results
75% of theatre majors did
successfully complete rigorous
internship programs – usually
connected with their study abroad.
100% of BFA majors successfully
presented an audition or portfolio
at a major theatre conference.

Program/Dept Improvement
Standard met – continue to
monitor.

Standard met – continue to
monitor. Successful fundraising
to help students with expenses has
improved the experience for
students by making the experience
less stressful.
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Animal Behavior Interdisciplinary Program
Assessment Plan
Academic Year: 2009-2010
Mission

1. Goal

Learning Outcome
1a.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement

1b. Students will demonstrate professional writing and oral presentations skills at a level that allows
presentations of their research at regional, national, or international conferences.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Mechanisms

Assessment Results

Program/Dept Improvement

Assessment Results

Program/Dept Improvement

1c.

2. Goal

Learning Outcome
2a.

2b.

3. Goal

Learning Outcome
3a.
Assessment Mechanisms
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4. Goal

Learning Outcome
4a.
Assessment Mechanisms

Assessment Results

Program/Dept Improvement
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Environmental Studies Interdisciplinary Program
Assessment Plan
Academic Year: 2009-2010
Mission
The program in Environmental Studies provides an exploration from a wide variety of perspectives of the
interactions and connections between humans and nature. The program introduces students to the viewpoints of
both environmentalist thinkers and their critics and encourages students to engage in environmental activism.
1. Goal
Students will acquire a level of scientific literacy that allows them to be intelligent readers and users of
scientific thinking.
Learning Outcome
1a. Majors and minors will demonstrate knowledge and understanding of major physical and biological
properties of the environment.
Assessment Mechanisms
On reflection papers in the
Introduction to Environmental
Studies course, 85% of students
will be rated good or excellent in
a knowledge and understanding of
major physical and biological
properties of the environment, as
presented in the course.

Assessment Results
The reflection papers of 90% of
students were rated good or
excellent in their knowledge and
understanding of the major
physical and biological properties
of the environment presented in
the course.

Program/Dept Improvement
Standard met, but continued
concern expressed by faculty
about the level of scientific
competence amongst majors.
2010-2011 Intro courses will
include at least three tests with
quantitative results available.
Also, faculty from the natural
sciences will be guest lecturers in
the class to expand the scientific
content offered.
We will continue to think
carefully about the precise level of
competence that should qualify as
“good or excellent” for an
environmental studies student,
understanding that such a standard
must be shaped by—but cannot be
fully equivalent to—the
expectations articulated in specific
programs’ own assessment
mechanisms.

In the required science courses for
the major, 80% of students will be
rated good or excellent in their
mastery of course material.

New standard—to be evaluated in
the future.

The program hired a post-doctoral
fellow in the area of community
ecology to supplement the
curriculum and we hope to obtain
an additional post-doc in the next
two years in the area of
environmental chemistry.
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On capstone projects on a
scientific topic, at least 85% of
students will be rated good or
excellent in their knowledge and
understanding of major physical
and biological properties of the
environment. On capstone
projects with a central focus
outside these disciplines, at least
85% of students will demonstrate
a good level of competence with
scientific issues and materials.

On capstone projects, 90% of
students were rated good or
excellent according to an
evaluation rubric in their
knowledge and understanding of
major physical and biological
properties of the environment.

We will continue to clarify the
levels of competence expected
from interdisciplinary with
different specific foci.
For each final Capstone project at
least one, and more likely two,
members of the faculty (in
addition to the capstone
instructor) will be identified to
read and comment on the project.

2. Goal
Students will acquire knowledge and understanding of the human cultural dimensions of environmental
studies.
Learning Outcome
2a. Majors and minors will articulate concepts related to environmental issues from a range of social,
religious, and philosophical perspectives.
Assessment Mechanisms
On reflection papers in the
introductory class, 85% of
students will be rated good or
excellent in their knowledge and
understanding of concepts related
to environmental issues from a
range of social, religious, and
philosophical perspectives, as
presented in the course.
On capstone projects in a related
area, at least 85% of students will
be rated good or excellent in their
knowledge and understanding of
concepts related to environmental
issues from a range of social,
religious, and philosophical
perspectives. On capstone projects
with a central focus outside these
disciplines, at least 85% of
students will demonstrate a good
level of competence with such
issues and themes.

Assessment Results
85% of students were rated good
or excellent according to an
evaluation rubric in their
knowledge and understanding of
concepts related to environmental
issues from a range of social,
religious, and philosophical
perspectives.

Program/Dept Improvement
Standard met, will continue to
monitor. Reflection and research
papers will include input from
faculty in various disciplines who
will be guest lecturers in the
Introduction course.

85% of students were rated good
or excellent according to an
evaluation rubric in their
knowledge and understanding of
concepts related to environmental
issues from a range of social,
religious, and philosophical
perspectives.

As indicated above, for each final
Capstone project at least one, and
more likely two, members of the
faculty (in addition to the
capstone instructor) will be
identified to read and comment on
the project. In addition, capstone
students will meet with the
instructor in the semester prior to
the course in order to identify
projects and begin research in
advance.

3. Goal
Students will acquire knowledge and understanding of public policy related to environmental concerns.
Learning Outcome
3a. Majors and minors will demonstrate knowledge of various public policy approaches to understanding and
grappling with environmental problems.
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Assessment Mechanisms
On reflection papers in the
introductory class, 80% students
will be rated good or excellent in
their knowledge and
understanding of various public
policy approaches to
understanding and grappling with
environmental problems as
presented in the course.
On capstone projects in a related
area, at least 85% of students will
be rated good or excellent in their
knowledge and understanding of
various public policy approaches
to understanding and grappling
with environmental problems. On
capstone projects with a central
focus outside this area, at least
85% of students will demonstrate
a good level of competence with
such issues and themes.
4.

Assessment Results
85% of students were rated good
or excellent according to an
evaluation rubric in their
knowledge and understanding of
various public policy approaches
to understanding and grappling
with environmental problems.

Program/Dept Improvement
Standard met – will continue to
monitor. However, as indicated
above, we are adding more
quantitative assessment tools to
the course and including faculty
from various disciplines as
lecturers to supplement the
specialty of the instructor.

85% of students were rated good
or excellent according to an
evaluation rubric in their
knowledge and understanding of
various public policy approaches
to understanding and grappling
with environmental problems.

The focus of the job description
for the permanent faculty member
includes an emphasis on issues
related to environmental policy.
The addition of this expertise will
help us continue to clarify and
expand the expectations and
materials presented in this area.

Goal
Students will acquire the ability to write and present concepts and arguments to a broad audience, across
disciplinary boundaries.
Learning Outcome
4a. Majors and minors will demonstrate a facility in communicating ideas to a broad audience with different
degrees of training or competence in the specific methods and approaches integral to Environmental Studies
and to their own projects within it.
Assessment Mechanisms
Students will be graded on
participation and presentation
skills in Introduction to
Environmental Studies. 80% will
be rated good or excellent in their
ability to speak clearly and
precisely about a range of issues
and methods to a non-specialist
audience.
85% of students will be rated
good or excellent in a public
presentation of the main results of
their project or paper.

Assessment Results
New standard—to be evaluated in
the future.

Program/Dept Improvement
The addition of a new faculty
member will allow us to add a
mid-level course for majors,
which will also include a
presentation component/grade,
allowing us to more cogently
develop these skills as students
proceed through the program.

New standard—to be evaluated in
the future.

Being more mindful about this
goal in future iterations of the
introductory course, as well as the
mid-level course to be added, will
allow us to more clearly and
continuously develop and assess
this newly articulated program
goal.
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Feminist Studies Interdisciplinary Program
Assessment Plan
Academic Year: 2009-2010
Mission
To provide an interdisciplinary, critical exploration of how salient categories of difference – such as gender, race,
class, sexuality, disability, age, religion and nationality—are constituted, challenged, and altered across time and
place and to reflect on activist practices using feminist methodologies.
1. Goal
Majors will develop feminist research and writing skills.
Learning Outcome
1a. Students will demonstrate proficiency in research and writing that engages with feminist scholarship.
Assessment Mechanisms
Capstone projects will be
evaluated according to our rubric
as good or excellent in their
quality of research, writing, and
intellectual engagement with
feminist scholarship.

Assessment Results
75% of capstone projects
evaluated as good or excellent in
their quality of research, writing,
and intellectual engagement with
feminist scholarship.

Program/Dept Improvement
We are assessing what changes in
the first 2 major courses could
better prepare students for a
successful capstone.

1b. Students will demonstrate proficiency in reviewing feminist literature.
Assessment Mechanisms
Review essays of feminist
literature in the mid-level,
required Intellectual Histories of
Feminism course will be
evaluated according to our rubric
as good or excellent in their
review of feminist literature.

Assessment Results
72% of review essays in the 2010
Intellectual Histories of Feminism
course (2nd time course was
offered) evaluated as good or
excellent.

Program/Dept Improvement
We are considering developing a
reading rubric to assist students in
building their proficiency.

2. Goal
Students will critically reflect on activist practices.
Learning Outcome
2a. Students will demonstrate the ability to critique and evaluate activist practices and strategies.
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Assessment Mechanisms
Students in the intro course will
produce an activism/advocacy
project that is evaluated as good
or excellent.

Assessment Results
80% of students in Introduction to
Feminist Studies produced an
activism/advocacy research
project evaluated as good or
excellent.

Program/Dept Improvement
We are experimenting with a new
assignment and rubric in the
introductory course to make these
Learning Outcome more
transparent.

Projects will be assessed on their
comparison between and analysis
of different activist strategies.
Students will be expected to make
connections between these
strategies and theories discussed
in class.
3. Goal
Students will be ready to do feminist work beyond the Southwestern campus.
Learning Outcome
3a. Students will demonstrate the ability to do feminist work in a variety of settings.
Assessment Mechanisms
On an exit survey, seniors will
agree or strongly agree that their
core feminist studies and crosslisted courses have prepared them
to do feminist work in graduate
school and professional
environments.

Assessment Results
80% of FST seniors agree or
strongly agree that their core
feminist studies and cross-listed
courses have prepared them to do
feminist work in graduate school
and/or professional environments.

Program/Dept Improvement
We will develop a new exit survey
for spring 2011 in order to collect
more useful information from
graduating seniors about their
overall experience with the
program.
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International Studies Interdisciplinary Program
Assessment Plan
Academic Year: 2009-2010
Mission
The Southwestern International Studies Program integrates a disciplinary major (Art History, History or Political
Science—and Anthropology in the area of concentration of Latin America) with an area of concentration (East
Asia, Europe, or Latin America). The program is designed for students interested in understanding other cultures
and global systems—economic, social, religious, intellectual, political, aesthetic and environmental. Students
explore international issues from a broad perspective by studying a particular area of the world in depth, by
inquiring how that area fits into a global context, by using a particular major as a base from which to explore
several disciplinary approaches to another culture, by learning a language used in the geographic area of emphasis
and by the experience of living in another culture while studying it.
1. Goal
Students will understand other cultures and global systems through the lens of a particular discipline.
Learning Outcome
1a. Students will demonstrate appropriate mastery of the knowledge and critical and analytic skills required
of their disciplinary major.
Assessment Mechanisms
Two-thirds of capstone projects
will be rated as good or excellent
on these dimensions.

Assessment Results
100% of capstone project
presentations were rated as
excellent along these dimensions
by capstone instructors in fall
2009 and spring 2010.

Program/Dept Improvement
The chair of International Studies
will monitor the degree plans of
the program participants and
compile the capstone data for the
various disciplines.
The International Studies
Committee will conduct group
interviews with its program
participants to assess knowledge
and critical and analytical skills.
Program participants will be
required to attend one meeting
each year after they have
submitted a degree a plan with the
Registrar.
A member of the International
Studies Committee will attend the
capstone presentation of each
program participant to evaluate
the international component of the
project and provide a written
evaluation of the presentation that
will be kept on file with this
student’s advisor.
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1b. Students will understand their area of concentration from the perspective of their disciplinary major.
Assessment Mechanisms
Two-thirds of students will be
rated as good or excellent on these
dimensions in courses dealing
with their area of concentration in
their disciplinary major.

Assessment Results
88% of students were rated as
good or excellent in courses
dealing with their area of
concentration in their disciplinary
major in the 2009-2010 academic
year.

Program/Dept Improvement
The chair of International Studies
will monitor the degree plans of
the program participants and
compile data for courses dealing
with the area of concentration in
their disciplinary major.
The International Studies
Committee will conduct group
interviews with its program
participants to assess knowledge
and critical and analytical skills.
Program participants will be
required to attend one meeting
each year after they have
submitted a degree a plan with the
registrar.
A member of the International
Studies Committee will attend the
capstone presentation of each
program participant to evaluate
the international component of the
project and provide a written
evaluation of the presentation that
will be kept on file with this
student’s advisor.

2. Goal
Students will understand their area of concentration (East Asia, Europe, and Latin America) from a broad
perspective.
Learning Outcome
2a. Students will demonstrate appropriate mastery of knowledge and critical and analytic skills in at least two
courses dealing with their area of concentration outside their discipline.
Assessment Mechanisms
Two-thirds of students will be
rated as good or excellent on these
dimensions in courses dealing
with their area of concentration
outside their discipline.

Assessment Results
94% of students were rated as
good or excellent in courses
dealing with their area of
concentration outside their
discipline in 2009-2010.

Program/Dept Improvement
The chair of International Studies
will monitor the degree plans of
the program participants and
compile data for courses dealing
with the area of concentration
outside their disciplinary major.
As a result of extensive discussion
and analysis and consideration of
the report of the external reviewer,
Dr. Frank O. Mora, in 1999 the
faculty of the International Studies
program radically restructured the
program from a stand alone
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International Studies major to a
disciplinary major coupled with
an area of geographic
concentration, acquisition of
strong language skills and
comparative courses emphasizing
global systems.
Based on committee discussions,
the International Studies program
compiled a list of approved study
abroad programs to ensure that
students were studying abroad in
programs in the language spoken
in that country (except in the case
of China, because the degree of
difficulty in learning Chinese is
too high for students to be taught
exclusively in that language).
2b. Students will demonstrate appropriate mastery of the knowledge and critical and analytic skills required
to understand their area of concentration in the global context.
Assessment Mechanisms
Of those students who study
abroad, the majority will respond
that they agree or strongly agree
that they 1) understand a
particular area better, and 2)
understand the area’s placement in
the broader global context.

Assessment Results
100% of students who studied
abroad in 2008-2009 agreed or
strongly agreed that they 1)
understand a particular area better,
and 2) understand the area’s
placement in the broader global
context. Each participant
provided concrete examples of
their increased understanding.

Program/Dept Improvement
In fall 2009 the Study Abroad
office constructed a survey in
conjunction with the International
Studies Committee to assess this
learning outcome. All
International Studies students who
studied abroad in 2008-2009
completed the survey during the
2009-2010 academic year.
As a result of extensive discussion
and analysis and consideration of
the report of the external reviewer,
Dr. Frank O. Mora, in 1999 the
faculty of the International Studies
program radically restructured the
program from a stand alone
International Studies major to a
disciplinary major coupled with
an area of geographic
concentration, acquisition of
strong language skills and
comparative courses emphasizing
global systems.
Based on committee discussions,
the International Studies program
compiled a list of approved study
abroad programs to ensure that
students were studying abroad in
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programs in the language spoken
in that country (except in the case
of China, because the degree of
difficulty in learning Chinese is
too high for students to be taught
exclusively in that language).
2c. Students will demonstrate appropriate mastery of the knowledge and critical and analytic skills, acquired
by their study abroad in their area of concentration.
Assessment Mechanisms
Of those students who study
abroad, the majority will respond
that they agree or strongly agree
that they 1) understand a
particular area better, and 2)
understand the area’s placement in
the broader global context.

Assessment Results
100% of students who studied
abroad in 2008-2009 agreed or
strongly agreed that they 1)
understand a particular area better,
and 2) understand the area’s
placement in the broader global
context. Each participate
provided concrete examples of
their increased understanding.

Program/Dept Improvement
In fall 2009 the Study Abroad
office constructed a survey in
conjunction with the International
Studies Committee to assess this
learning outcome. All
International Studies students who
studied abroad in 2008-2009
completed the survey.
As a result of extensive discussion
and analysis and consideration of
the report of the external reviewer,
Dr. Frank O. Mora, in 1999 the
faculty of the International Studies
Program radically restructured the
program from a stand alone
International Studies major to a
disciplinary major coupled with
an area of geographic
concentration, acquisition of
strong language skills and
comparative courses emphasizing
global systems.
Based on committee discussions,
the International Studies program
compiled a list of approved study
abroad programs to ensure that
students were studying abroad in
programs in the language spoken
in that country (except in the case
of China, because the degree of
difficulty in learning Chinese is
too high for students to be taught
exclusively in that language)

3. Goal
Students will demonstrate language proficiency in a language spoken in their area of concentration.
Learning Outcome
3a. Students will demonstrate appropriate mastery of oral skills in the language (Chinese, French, German or
Spanish) spoken in their area of concentration.
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Assessment Mechanisms
All students will be rated
acceptable according to STAMP
standards by language faculty in
their 300-level language courses.

Assessment Results
The relevant language program
currently assesses this
independent of the International
Studies Committee.

Program/Dept Improvement
The chair of International Studies
will monitor the degree plans of
International Studies students and
track performance in language
courses.

3b. Students will demonstrate appropriate mastery of written skills in the language (Chinese, French, German
or Spanish) spoken in their area of concentration.
Assessment Mechanisms
All students will be rated
acceptable according to STAMP
standards by language faculty in
their 300-level language courses.

Assessment Results
The relevant language program
currently assesses this
independent of the International
Studies Committee.

Two thirds of students will be
rated as good or excellent in first
and second year language courses.

100% of students were rated as
good or excellent in first and
second year language courses.

Two thirds of students will be
rated as good or excellent in
language courses at the 300 level
and above.

91% of students were rated as
good or excellent in language
courses at the 300 level and
above. (Note: only counted the
two required language courses at
this level; additional language
courses fell into the area of
concentration).

Program/Dept Improvement
The chair of International Studies
began monitoring the degree plans
of International Studies students
and tracking performance in
language courses in 2009-2010.
This review has resulted in
creation of additional assessment
mechanisms discussed in the
boxes to follow.
Many students have not declared a
major when taking these courses
and therefore were not included in
the sample of declared majors.
Currently it is difficult to track
student performance in study
abroad courses as the grades do
not appear on the student’s
transcript. The Committee will
begin discussions about how to
assess performance abroad.
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Latin American Studies Interdisciplinary Program
Assessment Plan
Academic Year: 2009-2010
Mission
Latin American Studies (LAS) Program at Southwestern University is an interdisciplinary program designed to
increase the student’s understanding of the region known as Latin American and the Caribbean. The
interdisciplinary scope of the program ranges from the study of history and politics to literature and art from the
pre-colonial to the post-colonial eras. The LAS program is the intellectual home for an interdisciplinary
community of scholars, students and visitors, who support a wide spectrum of interests across the curriculum and
across campus.
1. Goal
Students will familiarize themselves with Latin American and the Caribbean through a mixture of academic
study, specialized training and study abroad, and discussions with affiliated faculty and visiting scholars.
Learning Outcome
1a. Students will understand the diversity of the cultures and peoples of Latin America and the Caribbean, as
well as the diversity of approaches to gaining that understanding
Assessment Mechanisms
All LAS majors will demonstrate
knowledge of aspects of Latin
American and/ or Caribbean
history, politics, art and/ or
literature in a Senior Capstone
Research Project.

Assessment Results
A Latin American Studies
Capstone rubric is in the final
stage of development, and will be
utilized in Spring 2011.

Program/Dept Improvement
The LAS program committee met
during Fall Faculty Conference on
8/27/10 to establish the student
Learning Outcome in order to
integrate them into a departmental
rubric to be implemented by the
Spring of 2011.

A departmental rubric will be
used by the chair of the LAS
program and one other committee
member in evaluation of the
written paper that stems from the
LAS Senior Research course.
1b. Students will acquire knowledge of the past and present cultural, historical, and socio-political realities of
Latin America and the Caribbean
Assessment Mechanisms
The LAS Program will encourage
all LAS majors and minors to
take, (under their five additional
LAS courses for majors and four
additional LAS courses for
minors) one course of from the
pre-colonial era and one course
from the post-colonial era.

Assessment Results
Need to look at data from past 5
years of majors and minors in
LAS (degree plans) to make sure
students are able to achieve this
goal. This inquiry is pending with
our Institutional Research office.

Program/Dept Improvement
The various faculty members and
departments that make up the
LAS program will communicate
with the Chair the proposed
rotation of the courses taught
within the field of study and
communicate the course offerings
with the student’s academic
advisor.
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1c. Students will acquire the ability to understand and analyze cultures other than their own, and recognize
the interconnections between the region and the rest of the world. Students will learn to recognize the
diversity of Latin American and Caribbean cultures and their influence in the USA
Assessment Mechanisms
The Spanish Department Rubric
from 15-354 (Cultures and
Civilizations of the Hispanic
World) will demonstrate that all
LAS majors will show recognition
of the interconnection between the
Latin American and/or Caribbean
region and the rest of the world on
either a written paper or oral
presentation.

Assessment Results
This analysis is in process and
will be completed in Spring 2011.

Program/Dept Improvement
This analysis is in process and
will be completed in Spring 2011.

2. GOAL
The LAS program aims to provide students with a greater understanding of the differences and
interconnection between the Latin American and/ or Caribbean region and the rest of the world.
Learning Outcome
2a. Study abroad experience(s) in Latin America or Spain is strongly recommended by the LAS program.
Assessment Mechanisms
100% of students who return from
study abroad will show a higher
level of knowledge of popular
culture. The LAS program strives
to have 50% of its majors study
abroad for one semester and 70%
for a summer program.

Assessment Results
This analysis is in process
pending receipt of data from our
Institutional Research and
Intercultural Studies offices.

Program/Dept Improvement
The department will actively
recruit and help students find the
funding necessary to study
abroad.

3. GOAL
The program requires that students acquire a high degree of proficiency in Spanish (students are required to
have the equivalent of six semesters of Spanish language courses (two semesters above the University
requirement).
Learning Outcome
3a. Latin American Studies majors and minors will demonstrate written and oral proficiency in Spanish.
Assessment Mechanisms
Using the STAMP EXAM
(Standards-Based Measurement of
Proficiency Exam that uses levels
of Proficiency defined by
ACTFL), the following set of
students will achieve these
proficiencies:
100% of LAS Majors will achieve
an intermediate to intermediatemid rating. (STAMP LEVEL 4 to
5).

Assessment Results
LAS will begin to collate
information from the STAMP test
captured in the 4th semester of the
Spanish language cycle and cross
list the results with LAS majors.

Program/Dept Improvement
LAS will work closely with the
Spanish department in collating
the STAMP results for LAS
majors by integrating the STAMP
test as a course requirement into
the senior research seminar
course.
LAS will work closely with the
Spanish department to match LAS
minors with the STAMP test
taken in the 4th semester of
Spanish, if the course is taken at
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Southwestern.
Accurate lists of majors will help
ensure the collection of this data.
Note: This year the Latin American Studies program got a new Chair, when the person previously holding
this position stepped down. The previous Chair’s strengths were in areas other than systematic recordkeeping and assessment. The new Chair’s more systematic approach will be demonstrated in the 2010-11
assessment plan.
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Academic Assessment Committee
Comments on 2009-2010
Department and Program
Assessment Plan First Drafts
The following pages are comments by the Academic Assessment Committee on first drafts of
department and program assessment plans. Departments complete these plans annually and the
Committee closely reviews them annually. For 2009-10, the Committee met for a week in the summer
to study and discuss the plans.
The plans were placed in two categories: those requiring extended discussion between the department or
program chair and the Committee as a whole, and those requiring shorter discussions with a subset of
the Academic Assessment Committee. This sub-committee consisted of Dr. James W. Hunt, Provost;
Dr. Dirk Early, Associate Dean of the Brown College; Dr. Paul Gaffney, Dean of the Sarofim School of
Fine Arts; and Dr. John McCann, Assistant Dean for Faculty Development and Academic Assessment.
For chairs meeting with the sub-committee, the comments were quite pointed and specific. For chairs
meeting with the entire Academic Assessment Committee, the comments consisted of a series of
questions to consider in advance of one-hour meetings with the Committee.
Following meetings with either the sub-committee or the full Committee, department and program
chairs revised their 2009-10 assessment plans and submitted the plans appearing in the preceding pages.
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Studio Art
The Committee would like to discuss the following points regarding the plan:
1. On learning outcome #1a, it is not clear how the assessment mechanism was applied and what criteria
were used to determine whether or not a student’s work will be selected for public display. There is a
rubric for assessing the quality of the public display, but we did not see one for how students are selected.
2. The assessment mechanism for #1b appears to be a statement of “input” rather than assessment. Is there
a way that this can be reframed as an assessment mechanism? Also, the assessment results section for
this outcome appears to be a list of “inputs” rather than an assessment of learner outcomes.
3. Learner outcome #2b describes a series of learning opportunities but is not framed as a learner outcome.
Is this something that can be reframed as an outcome or should it be dropped from the plan?
4. The rubric for the capstone contains learner outcomes that are not included in the assessment plan (eg.
publicity, gallery procedures). Can these outcomes be folded into the assessment plan?

Art History
Strengths:
The goals and learning outcomes were clear and well-stated and the assessment mechanisms were designed to
provide direct measures of student learning. The results of the assessments were updated to include data
from 2010.
Suggestions:
The Committee suggests that the program delete references to Diana Tenckhoff and perhaps frame this
program improvement in a more forward looking manner. The program should also consider whether or not
there are learning outcomes listed in the capstone rubric that are not in the assessment plan (eg. oral
presentation skills).

Biology
There is frequent reference to a “4 point scale,” with no description of that that scale is. As a result, there is
no way of fully appreciating the results achieved. Such an explanation will be very useful.
The Committee is very surprised and concerned to see that a major portion of last year’s plan is now missing:
Learning Outcome 1a. Introductory students will understand and apply foundational knowledge about the
functioning of living systems. In his letter to the Department in response to the Plan, the Provost pointed out
that “the . . . grid focuses primarily on science majors and recommends that future grids should be expanded
to include learning outcomes fir students who are enrolled in non-major courses . . . .” It seems the
Department has gone in the opposite direction.
The use of student surveys in which students report their own perceptions of their learning are useful when
compared, by the faculty, with the faculty’s own assessment of the students. For nearly every learning
outcome, the Department pairs a student survey with faculty assessment. This combination is most useful if
the Plan calls for a deliberate comparison of these two kinds of results, with comments that suggest what the
Department will do as a result of that comparison.
In one learning outcome, however, the student survey is the only assessment measure: 3b. Students will make
clear, accurate and stylistically appropriate oral presentations on biological topics. The Committee hastens
to point out that this learning outcome is an excellent addition to the Plan, the use of only a student survey, to
the exclusion of faculty judgment, does not constitute adequate assessment.
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A positive feature of parts of the grid is the inclusion of specific data that differentiates sophomore from
upper division students; a comparison of year-to-year data allows the Department to identify changes and
trends, and react accordingly. The grid would be improved by language that identifies how these data will be
used.
One assessment mechanism from the 2008-2009 grid is missing: the first mechanism for learning outcome
2a. It is not clear why the Department dropped assessment of Capstone projects in this area.
The note on the Biology senior survey is interesting and relevant. The information adds understanding to the
issues faced by the department in surveying its students, and describes a plan for the future that, you hope,
will achieve better results. This is exactly the sort of information that belongs in the Assessment Plan, in the
final “Improvement” column.
The Writing rubric is generally good, especially since it includes measures that are discipline-specific. The
rubric would be helped by a statement at the top that gives a basic description of the sort of assignments it
will cover. E.g., lab reports, research papers, literature reviews, etc.
While the Committee appreciates that some areas of performance measured by the rubric are, more or less,
acceptable or not acceptable, and therefore have only the “satisfactory” and “unsatisfactory” categories, the
note at the header of the rubric is confusing. It would be more helpful if it simply stated that fact.
There is no rubric for the capstone.

Chemistry and Biochemistry
The 2009-2010 assessment plan is in good shape, since it builds well from last year’s plan. Goals and
outcomes are clear, and the assessment measures are appropriate to the desired outcomes. The Department
did an appropriate job of updating the plan, rather than overhauling it entirely. The new assessment results
are clearly identified, as well as the steps the Department plans to take in reaction.
One thing the Plan does not make clear is what happens to students who do not have the needed SAT score
(Learning Outcome 1a). The Committee understands the Department has a plan in place, but the grid does
not make it clear.
There are a few small editing issues to be cleared up: changing the dates to 2009-2010, capitalization, etc.
As it did with its letter in response to the 2008-2009 Plan, the Committee urges the Department--and, in fact,
all departments—to continue to make sure the progress of general education students is assessed as well as
that of majors in the field.
The rubrics are good. The writing rubric benefits from a preamble that describes the project to which the
rubric applies: “the final research paper in the Chemistry Literature Capstone.” The rubric for the Chemistry
research Capstone would benefit from a similar preamble.
The Committee had an interesting discussion about the fact that your rubrics describe well what the extremes
(Excellent and Failing) look like, but have no description of what the gradations in between look like. While
this does allow the user of the rubric as a grading tool to have a lot of flexibility in grading, it also takes away
some of the specificity that makes rubrics useful. It also makes the rubric less useful to the students who are
doing the projects and writing the papers. While the Committee is not prepared to insist, we do recommend
reconsideration of this aspect of your rubrics.
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As is the case with all Departments, the Committee urges the Department to make sure the rubrics are
mapped to the Assessment Plan, so that items that skills, abilities and knowledge demanded by the rubrics are
accounted for in the goals and learning outcomes of the Department.

Classics
The committee found that the program has identified a number of specific goals and learning outcomes for
their students. The continued use of external assessment of the work of your students is encouraged and is
seen as a benefit of Southwestern’s collaboration with the Sunoikisis program. It is clear the program knows
what it wants its students to be able to accomplish during their undergraduate career.
Of concern is lack of specifics about how the program determines whether a student has met the goals of the
program. You are encouraged to be more specific about the use of rubrics or other assessment tools and how
the results of those mechanisms are being used to improve the program.
A second concern is the use of inputs as learning outcomes and for assessment of student learning. Learning
outcomes 2b and 3b and goal 3 fall into this category. Instead of an experience, participation, or completion
of a project, discuss these in terms of what you want your students to know or be able to do after these
experiences. The first assessment mechanism under learning outcome 1a is also input based. Learning
outcome 1a lists carefully the specific skills desired and at what level. The assessment mechanism needs to
key into these learning outcomes directly.

Communication Studies
As was evident last year, the Communications Studies faculty have thought carefully about the learning
outcomes that are most important to their field of study. A strength of your assessment plan is the inclusion
of results from different points in a students path through the Communications Studies curriculum.
Specifically, you assess the work of your students at the end of their first course in the program (Introduction
to Communications Studies), and your majors as they prepare and submit their Capstone Prospectus and
during their final capstone project. Your assessment plan is clear about the level of proficiency expected at
each point.
The Academic Assessment Committee noted that you revised the goal number 3 and dropped a civic
engagement project as a requirement of the major. Changes in goals or learning outcomes should include a
brief justification. It is clear that the program is developing assessment mechanisms to help determine the
level of proficiency in a number of areas. The Committee looks forward to seeing the specifics of those
mechanisms as part of the assessment plan of the Department.

Economics and Business (Economics)
Goals and learning outcomes. These need no revision, as they are fine just as they are.
Mechanisms: Regrouping of these makes sense. Again, “above standard mastery” is undefined and not used
on the rubric.
Results: Report consistently (100% or 100 per cent) Using number of students helps clarify the significance
of these numbers.
Improvements: The committee felt that the language about who takes the survey is confusing. It appears the
department has changed to focus on capstone students, and this makes sense. But then the note suggests this
might not be the case. Consistency is the issue.
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Linkage of Grid and Rubrics:
Rubric: A fairly generic writing rubric was provided. The rubric does not include any discipline specific
information or criteria. Perhaps once it is used it should be refined to accommodate this issue.

Economics and Business (Business)
Goals and Student outcomes: These are mostly fine, although there was a question about the wording of Goal
3. Is there an option? How can this be restated to indicate students are challenged to examine their own moral
and ethical standards? 1c appears to have been redefined. The new version seems clear, but is it the same
outcome? And how was the capstone assessed to determine that students were successful?
Mechanisms: Committee was confused by the language, “above standard mastery”. This does not appear in
the rubric and seems to change per level of student course work. This term needs definition or revision. Most
importantly, under Goal 2, the first assessment mechanism indicates each of the four skill areas would be
assessed. It was hard to find where these were described on the rubric (beyond writing). Finally, it was
unclear how the mechanism for 4b spoke to learning outcomes. Is outcome 4b a learning outcome or a
process input?
Results: Under 1a, the results are struck out. What does this mean?
The text states that 1b will be changed, but no discussion about the new mechanism is provided.
Improvements: Make clear that both capstone and graduating seniors will be surveyed, it is just that
sometimes there are members of one group and not the other.
Linkage of Grid and Rubrics
Rubric: Only a writing rubric was provided. The rubric appears to provide significant guidance. Under
grammer and writing, the writing style row could be relabeled “interest” since that is what is assessed in each
cell.

Economics and Business (Accounting)
The accounting assessment was not submitted in time for review by the committee. Accounting did submit
two rubrics for review, one a writing rubric and one for the capstone. They both need to be carefully
revisited, perhaps after a pilot test to determine how useful they are. Last year’s plan for accounting described
Critical thinking skills as an important student outcome, but it is not assessed anywhere in either rubric. The
Theory Capstone rubric confused the committee because it covers four areas of knowledge that are not
comparable. The committee thought that each of these could be fleshed out into a complete rubric, much like
the Theater department has done for its Jury rubrics across a number of performance areas.

Education
Are the unique components of the education major (such as a sustained intercultural experience and early
immersion in the field) reflected in the goals and student learning outcomes of the current departmental
assessment plan?
Has the department considered adding assessment mechanisms at various points throughout the curriculum
rather than focusing almost exclusively on the student teaching experience?
Although the Semester of Support (SOS) in its current form clearly provides programmatic data, does it
assess student learning outcomes? If so, which ones?
Is there information provided by the state (such as principal surveys) that could be used to assess learning
outcomes for Southwestern education majors and/or graduates?
How does the current departmental assessment plan link to the developmental writing rubric for education
majors?
How does the disposition evaluation relate to student learning outcomes?
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English
Goals and Learning Outcomes: These are clear and well developed.
Mechanisms: The department is using three mechanisms (faculty review and rating of selected papers: rubric
assessment of capstone; Graduating student survey) and developing a fourth (student ability to critique). They
might consider
Results: Results are reported as met with one exception: students did not report a strong grounding in
emerging literatures (55% positive; target 80%)
Improvements: There is evidence that the department is responding to results in several ways, most notably:
1) carefully planning to provide stronger grounding in emerging literatures and 2) developing a rubric to
assess student skill at critique.
Rubrics:
Linkage of Grid and Rubrics: Writing is assessed in the grid and a writing rubric clearly demonstrates the
purpose and design of a scoring rubric. A number of small editorial issues to consider:
On the WA Courses rubric, the 5th element Revision discusses the writer and not the paper. This is
not parallel with the other elements.
On the Capstone Rubric, the terms across the first element row are different in each cell (research
question; topic; paper focus). Several other word choice issues (EX: “genuine searching thoughtfulness”) will
be resolved when faculty members begin to interpret the rubric value structure.
Overall comments: The English Department grid and rubrics are in good shape and ready to use. One thing
they should consider documenting is the location and more specific results of the cross-course paper analysis
(what courses, what papers, what results). This will make possible an examination of student growth over
time and a diagnostic approach to areas of concern in student writing.

History
Strengths: The departmental assessment plan has a clearly described mission statement that relates directly
to the stated goals and student learning outcomes. The department has provided updated assessment results
and program improvements.
Weaknesses: Several assessment mechanisms in the current plan rely solely on survey data and would be
strengthened by the addition of direct assessment measures such as evaluation of assignments, presentations,
or projects. The “assessment results” column should be used for data, therefore much of the information
provided in the results column of learning outcome 2a and 2b should be moved to the “departmental
improvements” column. Currently, the assessment mechanism in learning outcome 3b is incomplete and
should be corrected. Finally, the capstone rubric must be significantly revised. The rubric currently provides
a list of components that comprise the capstone but does not describe how the quality of these elements will
be evaluated by departmental faculty.
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Kinesiology Department
Strengths:
The committee thanks your department for the use of bolded text to indicate all of the additions or changes on
your Assessment Plan. This allows easy tracking of the additions and updates. You are to complimented on
additional attention to assessment in the your program. This attention is evident by the creation of a Writing
Assignment Rubric that will be applicable to Capstone Papers and a Writing Presentation Rubric for the
Capstone Oral Defense.
Weaknesses:
The committee suggests that you make every effort to match language in the Assessment Plan grids with the
Writing Assignment Rubric. For example, the levels of expectation in the Assessment Mechanisms are listed
as “good or excellent,” while your departmental rubrics have levels listed as “Exemplary, Competent, and
Needs Work.” There are several references to oral presentation skills throughout the Assessment Plan and in
the Writing Presentation Rubric for Capstone Oral Defense. The committee notes that since oral presentation
skills are valued, perhaps your department might consider creating a new outcome (perhaps as 2c) related to
oral presentation skills. If students are expected to develop presentation skills, it is important to integrate the
skill building into the curriculum and assess the skill building prior to the final capstone project. It is also
difficult to tell exactly when each rubric is used and (which class(es)?) and if there will be a separate rubric
created for Writing Attentive courses. The department Assessment Grid has some minor issues. Overall there
is some question whether certain goals and outcomes apply only to majors or to both majors and minors.
Under 1a in the first row of the grid there is a reference to a “final exam.” Is this a comprehensive final
example that is part of the capstone or is this related to a course? In the Assessment Results, in the first row
of the grid, the words “capstone papers and presentations” are included. If you are only using the “final
exam” as the Assessment Mechanism, you might delete the words “capstone papers and presentations.” If
you are using the “capstone papers and presentations” in your assessment of success, you might include some
data pertaining to the papers and presentations. Learning Outcome 3a is stated as an assessment and not as an
outcome. Perhaps stating that “Students will demonstrate the ability to apply kinesiology skills to intern
activities) and perhaps a learning outcome related to skills used for intern activities might be better placed
under the 1st department goal rather than in a 3rd departmental goal. In terms of evaluating intern activities,
the committee suggests the development of a separate assessment rubric for all intern activities. The 3rd Goal
still lists “teaching, and coaching” (remove due to development of the ESS minor).

Mathematics and Computer Science
Strengths:
The committee was very impressed with the department’s dedication to assessment as evident in the
Assessment Plan and the grading rubrics. The amount of detail on your Assessment plan reflects much
thoughtful work by your department and much dedication to assessment. The committee is thankful for the
time that your department members dedicated to becoming educated about assessment. Your Assessment
Plans and rubrics reflect your work and can be used as a model for other departments.
Weaknesses:
The committee suggests that the Student Learning Outcomes (SLO) be included in the first column of the
department assessment grid. In addition, make every effort to match language between the assessment grid
and the rubric. For example, if the assessment mechanism calls for ratings of “acceptable” and “better,” the
rubric language should match. Consider using a self-assessment mechanism for students rather than a survey
and then allow the faculty to take the same assessment of the students. For example, students can be asked to
“rate your ability to do…” and then faculty can follow up by rating the same skill. Then compare the results
to align faculty and student assessments. There is an “Other:” listed under Goal 3 in the “Program/Dept.
Improvement” column that provides information about five students who presented at the national Math Fest.
Perhaps this belongs to a separate Learning Outcome describing student activity at the national level. Each
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Learning Outcome listed under Goal 4 is written as an input, rather than an outcome. Perhaps consider
revising all of the Learning Outcomes listed under Goal 4. Consider taking out 4b. Consider eliminating all
of Goal 5 because it lists programmatic outcomes rather than student learning outcomes.

Modern Languages and Literatures (Chinese, French, and German)
The Committee would like to discuss the following points regarding the plan:
1.

2.

3.
4.
5.

6.

While the Committee applauds the use of direct measures of student learning like the OPI and oral
performance in courses, we believe the plan would be strengthened by adding “thresholds” for
determining proficiencies and it was not clear if these measures were being applied consistently in all
three languages.
Since there was not a learning outcome listed for #1c, we were not able to determine the efficacy of the
assessment mechanism. Additionally, the assessment mechanism needs to be more specific and likely
should state “as determined by the rubric” rather than stating that the rubric is the mechanism.
It was not clear how learning outcome #2a related to the #2 goal. Perhaps a restatement of the learning
outcome could bring these two statements into greater congruence.
Since there is no major in Chinese, is there a standardized capstone writing rubric for assessing learning
outcome #2c in Chinese?
While goal #3 and the related learning outcomes are worthy of consideration, the assessment
mechanisms are a series of “inputs” rather than true measures of student learning outcomes. The
Committee would like to discuss whether or not this section should be included in the plan and, if so,
how it can be framed in terms of assessment.
The committee would like to discuss whether or not goal #4 and the related learner outcomes and
assessment measures should be included in the plan.

Modern Languages and Literatures (Spanish)
The plan does a good job of maintaining goals and learning outcomes from the previous year, and making
adjustments in assessment mechanisms. The plan also demonstrated the program being thoughtful about how
to use the results for program improvement.
Breaking the results of assessment down by semester and course is also useful, in that it allows finer study of
results, and the identification of trends.
It is very useful that the Department uses an external testing device (STAMP) to measure student
achievement. This provides clear data that can be compared over time. However, there is some confusion
over exactly which external test is used, and why. In last year’s plan, the department said it had switched
from the MOPI to the SOPI. This year’s plan identifies the STAMP as the means of evaluation. The
Assessment Plan should explain why any particular evaluator is being used, especially when there have been
these changes. The Committee hastens to add that it does not prefer any one method over another—it has not
the expertise. Rather, it seeks clarity in the choice of assessment mechanism, and the reasons for it.
In some cases, information on the Plan is in the wrong column. For example, in a number of places the
notation “the Spanish Department requested via email participation in the STAMP exam” in the Assessment
Results column. This is not a result. Rather, such information belongs in the final column, which explains
how the Department used assessment result for improving the program.
In a few places, the Plan also has inputs listed in the Assessment Results column. For example, under
Learning Outcome 3b, the Plan notes that a particular course was offered for the third consecutive year. This
fact alone does not measure how well students achieve the learning goal of increasing their knowledge of
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contemporary culture. It is a means to that end, to be sure, but it does not measure how well that approach is
succeeding.
Another issue that calls for improvement in the Assessment Plan is the measure of the success of study
abroad programs. The Department very reasonably expects that “majors and minors will increase their first
hand knowledge of contemporary Spanish and Latin American culture through study abroad” (Learning
Outcome 3c). However, the Plan does not describe how it will assess whether, and how much, students
achieve in this regard. The Plan simply states, as an Assessment Result, that 81% of majors and 69% of
minors have, in fact, studies abroad since 2004. Again, that is an input, not an outcome. The Department
needs to devise and articulate a means by which the success of study abroad can be assessed with some
degree of objectivity.
Finally, while the information in the final “Improvements” column is useful, it would benefit from some
editing to reduce the length.
The rubrics are clear, but need some discipline-specific information. As they are, they are quite generic, and
it’s not clear how they apply in particular to the study of Spanish.
It is also not clear what the real differences are between the general writing rubric, and the rubric for
capstones. Both rubrics would benefit from a preamble that describes the sorts of assignments/projects they
would be applied to.

Music
According to your assessment mechanisms, 100 percent of your students have met your expectations for the
last 5 years. This raises a number of questions:
1. Are your expectations too low?
2. On what basis are you making these determinations? Are there rubrics for the Barrier Examinations, the
semester juries, and the capstone presentations? If so, how are they being used? You list changes your
department is considering, but those could not be from the assessment mechanisms as currently listed.
3. Can you use the results of the evaluation to make some assessment of your programs? Even if 100 percent
of your students are performing at expectations, can still determine areas that need improvement?
4. If writing is important for your majors, how is it being assessed? It does not show up in the current
assessment plan.

Physics
Overall comments: The committee commends the Physics group for the rubrics that clearly reflect the
disciplinary goals and for looking for assessments across the diverse goals of their students. It would make
sense to rearrange by outcomes and not by student level, however, possibly creating four groups of outcomes:
Knowledge of physics, Research skills, presentation skills, and integrating theory with experimentation for
example.
Goal and Student Learning outcomes: The goals are fine, but the student learning outcomes are cumbersome
because they repeat changing only for audience. These should be integrated better as described above. Goal
1a is a strong statement, but there are no assessment mechanisms for each of the items for which mastery is
sought. The numbering in the version reviewed needs editing, since it has outcome 2a under goal 3 and so on.
Mechanisms: There are a number of mechanisms, including pre/post tests, a student survey and lab report
assessments. However, these need significant work. They are inconsistent in value (all or 75% or just
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“students”). 1a the first mechanism describes an increase in knowledge; do you mean an increase in
performance? This repeats on the other goals. The third row mechanism does not provide information about
mastery of any of the four skills. The fourth row mechanism, successful application to additional educational
experiences, does not provide real information about student learning, and the committee recommends that
these be eliminated in the grid (though kept as program assessment information). For students pursuing
medical school, perhaps MCAT scores would be a better measure. In addition, the committee questioned
whether an annual survey of students, though useful, could justify claims of mastery or understanding.
Results: The results were inconsistent and confusing at times. Is the first row results the average of averages?
In the third row under 1a, the concluding statement describes one area of concern. What data generated this
statement? Something on the survey? The fourth row includes a long description of student success, yet only
2 of the 6 students met the expected target. Same holds for Result two under 1b. The results under 4a (labeled
3a) need to be edited. The second part, beginning “we note…” should be moved to the program/department
improvement column.
Improvements: The improvements are not consistently related to the results and need careful examination. For
example, under 1a, row 2 describes the implementation of a departmental standard of 3 digit decimal form for
all numerical reporting. But there is no indicator for why this change was needed or how it will assist in
meeting targets. Under 1b, row 2 describes an important departmental decision to stress research internships.
In fact this flows through the column throughout 1b. Is there data to support this and how was it collected?
What learning comes out of completing a research internship that might be assessed to determine whether or
not this observation is supported?
Thoughout there are vague notions of numbers, like several or all. These should be reported consistently, as is
done very nicely in the results of the first row of 1b, with an n given and a percent meeting.
Linkage of Grid and Rubrics: The language in the grid reflects “very good” and “excellent” ratings, while the
rubrics use “proficient” etc. These need to be consistent.
Rubrics: The committee felt that the rubric construction of the Physics rubrics was obviously attuned to the
disciplinary needs of the department both in writing and capstone, and were very thorough and complete.
They clearly show an understanding of how rubrics differentiate the quality of student work, and track nicely
across the grid. This was the strongest component of the review. Good job. Perhaps the rubric criteria, now
defined, could be used to rethink the student outcomes and measures.

Political Science
Were there major programmatic changes within the department that led to the significant differences in the
assessment mechanisms compared to the 2008-2009 grid?
How are student learning outcomes currently being evaluated? Is the assessment based on papers, projects,
presentations or a composite of assignments in certain courses? Which courses are being used?
Why is the capstone project no longer being used to assess student learning outcomes?
How can the departmental rubrics be revised to evaluate the quality of a paper or capstone project rather than
providing a list of the necessary elements that must be contained in the assignment?
How do elements of the current departmental rubrics (such as presentation skills in the capstone rubric) link
to student learning outcomes in the assessment plan?
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Psychology
Questions concerning the Assessment Plans and Rubrics:
1.

There is so much high-quality student work going on in the Psychology Department. How can that
be reflected in the Assessment Grid and in the evaluating rubrics?
2.
How can the rubrics for your department fully embrace and document and be used to evaluate all the
specifics of Psychology Research?
a. In addition to “by survey” are there ways that you can assess student learning? For example,
how can faculty assessments be compared with student self-reporting? Can the department
collect data from the faculty about what is most meaningful in terms of student learning that
can be compared to the student surveys?
b. There is much mention of student presentations and a mention in Goal 3 in the column
Program/Dept Improvement of a “common rubric to evaluate oral presentations.” Where is
this rubric?
c. Is the rubric that was submitted (“Rubric for Research Paper”) used for all levels of research
papers in the Writing Attentive courses or for the capstone projects, or for both? Can the
rubric include language that is specific to Psychology? For example, perhaps there can be a
row in the writing rubric that can be used to evaluate the use of tables or graphs in the
papers?
d. Is the Intern still an option for the capstone? If so, is there a need for a specific rubric to
evaluate student intern experiences?
e. Is there a rubric for Research Methods?
3. Learning Outcome 1 under Goal 1 has been revised since the 2009-2010 Assessment Plan. The
Assessment Mechanisms listed under Learning Outcome 1 do not clearly assess “psychological
literacy.” What are the reasons for the revision from “Students will gain a strong foundation of
knowledge about psychological concepts” to “Students will gain psychological literacy…..”?
4. There is a note about the department planning to revise the Mission Statement in 2011-2012. How
can the revisions be reflected as you create additional departmental rubrics and make improvements
to your Assessment Plan?

Religion
Strengths:
The goals and learning outcomes were clear and well-stated and represent the primary focus areas for the
program.
Suggestions:
The assessment mechanisms state a target for the assessment, but do not state what the actual assessment
mechanism is. The Committee recommends that this be addressed. Further, the Committee is concerned that
some of the assessment results are stated in terms of “inputs” (eg. listing that students completed certain
courses) rather than as learner outcomes. The Committee also recommends that the faculty in the program
review the assessment plan and the rubrics to ensure congruence between the learning outcomes in the plan
and the outcomes being assessed in the rubric.
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Philosophy
As was the case with Philosophy’s grid last year, the current (2009-2010) plan uses clear goals and learning
outcomes, with emphasis on the capstone experience as well as on both majors and non-majors. The
Philosophy program’s expectations and goals seem clear.
A minor point of clarity in the Mission statement: philosophy is identified as “a self-reflective practice, and
therefore emphasizes the history of western philosophy.” It’s not clear whether the statement suggests that
western philosophy is inherently self-reflective than other philosophies, or if you are suggesting that western
students are best prepared to think about their own philosophical tradition. Clarification of this point will
help the Plan’s readers.
There are some areas where the Assessment Plan could be improved, and the Committee urges some further
thought.
Reasons for the reliance on the “since 2005” parameter is unclear. Whereas in the 2008-2009 plan, it might
have been seen as setting a baseline, the simple—and frequent—repetition of this standard in the current plan
stands out. In an effort to make sure the assessment information is current, perhaps a moving period of
results, the last 4 or 5 years, for example, would make more sense. In any event, the reason for continuing to
use 2005 as the starting point calls for explanation.
It also ought to be clear whether the “more than 80% of students” result is an aggregate over the time period
cited, or is, rather, saying that each year the average was over 80%. It might be a more illuminating set of
statistics if the result for each year in the time period were listed, so that you could see what the changes were
from year to year, and thus identify trends.
It is a good idea for Assessment Plans to reflect changes made from the previous year in order to document
ongoing assessment and changes for improvement. Last year’s plan indicated you decided to eliminate two
courses; this year’s plan ought to indicate how that decision has worked out. We presume the benefits of that
decision are reflected somewhere in the current plan, but it would be helpful to your readers if you made that
point more evident.
In the last line of the grid for outcome 1a., you indicate that “ . . . capstone classes have been small, and we
have not achieved this goal.” It’s not clear what the relationship of class size to success with this learning
outcome is. If a small class size is a hindrance in this regard, your final column ought to indicate what the
program is going to try to do about either (a) the class size or (b) the methodologies used to accommodate
small classes. On the other had, if the small classes yielded too small a sample of results to be useful, that’s
something else. As it is, it is unclear to the reader what the real issue is, and whether or not there is cause for
concern or need for adjustment.
On the other hand, the Assessment Results and Improvement sections of Outcome 3a work well. I.e., it is
clear that since results have slipped since 2008, the program has developed a rubric to guide students in
writing their theses. Next year’s Assessment Plan should report how this effort has worked out.
A final comment on the overall Assessment Plan: it does catch the eye of the reader how often “standard
met—continue to monitor” appears. As this notation repeats for category after category, year after year, it
invites the reader to some skepticism about the rigor and currency of the assessment. The Committee also
reminds the program that it is expected that every program regularly review its goals and learning outcomes,
as well as its means of assessment.
As for Rubrics, Philosophy has produced to good, basic rubrics. They could be improved and made more
useful by including more discipline-specific information and requirements. As they are, they could apply
broadly across a number of disciplines, and have the potential to eave the user (i.e., the student writer) with
less useful guidance than he or she might otherwise have.
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As with almost all departments and programs, the Committee is urging a closer coordination of rubrics and
learning outcomes. That is, items that are specifically called for in the rubric need to appear in the learning
outcomes. In the case of Philosophy, one notice that students will be graded on their ability to plan, lead
and/or participate in seminars and workshops. However, it does not appear in the Philosophy’s program that
such things are being taught, and it seems logical that something that merits special attention in the rubric
ought to be something the program is covering in its curriculum.
Finally, the Committee thinks the rubrics will be more helpful as part of the overall assessment effort if each
rubric clearly identifies what the type of work it covers looks like. I.e., a preamble for each rubric defining
the type of work it applies to, and the main ingredients or features of say, a capstone project, a major research
paper, smaller papers, etc.

Sociology and Anthropology
As we noted last year, it is evident that the Sociology and Anthropology faculty have continued their strong
commitment to assessment of student learning within their programs. The goals and learning outcomes are
clear and you rely on a number of direct and indirect measures of student learning. The Academic
Assessment Committee does, however, have a few suggestions.
1. You decided not to use the Major Field Test or the Senior Oral Final for the 2009-2010 academic year, but
seem to indicate a plan to reintroduce both. Your assessment plan would benefit from a brief discussion of
the decision to drop these this year.
2. Many of your results indicate 100 percent of students meet the goals of the department. Even if that is
true, you still might be able to identify areas that need improvement. Can you look carefully at the specific
mechanisms used to determine whether a student has met program goals to identify areas of strength and
areas needing improvement?

Theatre
Overall comments: The Theater Department grid and rubrics are on track, but need some minor revisions.
Two major areas of consideration were to change goal 3 to focus on preparing for successful audition
performance and to add in a mechanism that includes the capstone assessment as one under this new goal.
Goals and Learning outcomes: See note above. Writing has no specific statement in the gird, so it is unclear
where the writing rubric might fit in or be applied.
Mechanisms: The mechanisms in 1a should reflect that the learning outcome is to successfully demonstrate
competence in one of the listed areas. The addition of the jury rubric helped make this possible to assess. The
first mechanism under 3a is stated as an input.
Results: Fine, except for some minor editing.
Improvements: Again, only minor editing is needed.
Linkage of Grid and Rubrics: The writing rubric is not clearly linked to the grid. The Jury scoring sheet could
be recreated as a rubric, but does a nice job of laying out the skills valued in any one performance area.
Rubrics: The writing rubric does a good job of laying out writing tasks, but does not include language that is
specific to the theater discipline (eg criticism). The committee discussed the final row, synthesis of ideas, and
it was suggested that this be reworked to clarify whether it meant a literature review of existing research, or
the integration of others ideas into original work.
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Animal Behavior
Strengths: Overall, the quality of the current program assessment plan is high: the plan contains clearly
articulated goals and student learning outcomes that are being assessed through a variety of mechanisms.
Weaknesses: The committee suggests the removal of goal 3 and learning outcome 3a since they assess the
quality of the Animal Behavior program rather than student learning outcomes. Although the quality of the
capstone rubric was high, specific information should be added about how departmental capstone projects are
evaluated to ensure they meet the criteria necessary for the overall learning outcomes of an Animal Behavior
major. Ideally, the rubric may then be more closely linked to the goals articulated in the departmental
assessment plan.

Environmental Studies Interdisciplinary Program
Questions concerning the Assessment Plans and Rubrics:
1. Based on the success rates listed in your Assessment Plan, where is the progress in your program?
The success rates are identical from 2008-2009 and 2009-2010.
2. Can your document reflect a use of the rubric in assessment of the Learning Outcomes?
3. Can the rubric more closely reflect what is structural or defining in your program?
4. How is the capstone course reflected in the rubric?

Feminist Studies
Goals and learning outcomes: These are in great shape. Writing is mentioned in Goal 1.
Mechanisms: A number of different mechanisms are in place. These need some minor refinements.
Mechanism 1a mentions assessing student ability to “position their interests” but this is not assessed by either
rubric. The mechanism in 2a is does not inform the outcome (ie how does producing the project demonstrate
critique and analysis?) nor is it clear how the projects (as opposed to writing or capstones) were assessed. The
second mechanism under Goal 3 should be eliminated, as it is not a sufficient indicator of the learning
outcome.
Results: All targets reported as met or exceeded with one exception (1a: 75% (80% target) of capstone
projects were reported as good or excellent). In 3a, the date has not been changed to 2010.
Improvements: There is discussion of departmental responses to assessment outcomes. Some more specific
information would be useful. For example, under Learning Outcome 1a, potential issues that prevented the
target from being met could be discussed. Two targets were exceeded. A question emerges about when
should targets be revised.
Linkage of Grid and Rubrics: The rubrics do not use the same language as the grid, and do not include
indicators matching the quality of experience the grid proposes. These need to be connected.
Rubric: On the writing rubric, the 3 levels of quality or the four grade ranges do not match the terms reported
(good or excellent). These should be parallel and inform each other. The writing rubric is generic and does
not mention any department specific writing expectations, as has been mentioned. Under Revision on the
Writing Rubric the writer and not the product is being assessed. The committee found the Capstone Rubric to
be original and helpful for grading. Again the issue of discipline specific writing expectations (locating their
position in relation to feminist scholarship for example) would make this a more powerful tool.
Overall comments: These tools need a bit of minor refinement, but otherwise are on track, demonstrate
faculty input and engagement, and assess important student outcomes.
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International Studies
Strengths: The program assessment plan is well crafted with a clearly described mission statement that
relates to the stated goals and student learning outcomes. Assessment results were appropriately updated for
this year.
Weaknesses: The committee felt that some of the language that remained in the “program improvements”
column from last year could be edited significantly or removed. Although the quality of the capstone rubric
was high, specific information should be added about how departmental capstone projects are evaluated to
ensure they meet the criteria necessary for the overall learning outcomes of an International Studies major.

Latin American Studies Program
Questions concerning the Assessment Plans and Rubrics:
1. Based on the success rates listed in your Assessment Plan, where is the progress in your program?
The success rates are nearly identical from 2008-2009 and 2009-2010.
2. Where are your rubrics and how can the use of your rubrics be reflected in your Assessment Plan?

Physical Science Interdisciplinary Program
The Assessment Plan submitted this year for this program is not useful. It also does not reflect adjustments to
the plan submitted last year. Whereas the Assessment Plan submitted last year was a discrete plan (although
certainly closely related to the general Physics plan), this year’s plan is not. It simply pulls out Goal 2 from
the Physics Plan. This item also does not use assessment mechanisms, but inputs, such as “students will
apply to engineering related programs.” While the long-term success of students in graduate and
professional programs may give some indication of the efficacy of the program at Southwestern, the mere
facts that students apply for and gain admission to these programs in not ipso facto an assessment measure.
The Committee feels that the Physical Science interdisciplinary Program assessment plan needs to be revised,
either as a separate document or as part of the Physics Department plan, to include clear assessment
mechanisms and results.
The description of this program which included at the head of the Assessment Plan is a useful descriptor.
Perhaps it can be used as a starting point for developing a more specific and useful assessment plan.
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