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Committee’s Recommendation
This response to the Report of the Reaffirmation Committee addresses the Committee’s
recommendation regarding Comprehensive Standard 3.3.2:

3.3.2

The institution has developed a Quality Enhancement Plan that (1) demonstrates
institutional capability for the initiation, implementation, and completion of the
QEP; (2) includes broad-based involvement of institutional constituencies in the
development and proposed implementation of the QEP; and (3) identifies goals
and a plan to assess their achievement. (Quality enhancement plan)

The institution did not satisfactorily address the assessment component (3) of this
standard. See Part III for additional information.

Recommendation 1: The Committee recommends that the institution develop an
assessment plan for the QEP that assesses the achievement of identified outcomes.
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Assessment of the Quality Enhancement Plan
(from the Report of the Reaffirmation Committee)
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Part III of the Report of the Reaffirmation Committee related to Recommendation 1 reads as
follows:

Part III

Assessment of the Quality Enhancement Plan

A. Brief Description of the Institution’s Quality Enhancement Plan
The Quality Enhancement Plan ambitiously extends and develops the current
Paideia Program. The QEP organizes and develops clusters of four-credit graded
courses around a common theme to which students are introduced in a First-Year
Seminar; then students create combinations from courses that match their
particular interdisciplinary interests related to the thematic area. In their junior or
senior year students participate in a team-taught “Paideia Seminar” that seeks to
integrate their learning by focusing on a topic or problem within the thematic area.
The courses are described as interdisciplinary, using integrative learning,
intentionality, civic engagement, intercultural experiences, and faculty
development as keys to transformative learning. The courses can meet general
education requirements and some requirements of some majors. The program
will be assessed with measures already in place – CLA, NSSE, department-based
assessments, and supplemented with portfolio assessments.

B. Analysis of the Acceptability of the Quality Enhancement Plan
1.

An Institutional Process. The institution uses an institutional process for

identifying key issues emerging from institutional assessment.

In August 2010 proposals were invited from students, faculty, and staff. The
approximately 165 submissions were grouped into 19 broad categories and
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reviewed by the Topic Selection Committee. This Committee included a
diverse group of faculty, students, and staff and selected five topics for further
consideration. The topics were reviewed by the Academic Affairs Council
augmented by students and staff, incorporating QEP selection into the regular
governing structures of the institution while also ensuring full representation.
After thorough discussions by academic divisions, student and staff governing
bodies, and institution-wide groups, the leading topic, Interdisciplinary
Teaching and Learning, was approved by the University Council.

The QEP addresses key issues for this institution. The assessment process
involved discussions among faculty and other constituents rather than a more
formal process identifying gaps in student outcomes that could be addressed.
This informal approach, while it is valid, is unconventional and runs the risk of
missing good opportunities or putting the focus in the wrong areas. The lack
of a more transparent assessment at the initiation of the process is consistent
with the challenges that the institution faces in developing an assessment plan
for the QEP (See Section B.5 below). While key issues have been identified,
a more robust process will help both in developing the initiative and in
communicating its success to audiences inside and outside the institution.

2.

Focus of the Plan. The institution identifies a significant issue that (1) focuses

on learning outcomes and/or the environment supporting student learning and (2)
accomplishes the mission of the institution.

The QEP focuses on program-specific student learning outcomes and
enhancing the learning environment of the institution primarily by creating
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thematic and integrative coursework, and incorporating civic engagement and
intercultural learning. The institution is taking an existing program, Paideia,
which formerly impacted less than ten percent of the student population, and
expanding the program to all students. The program provides a curricular and
co-curricular mechanism to involve all students in interdisciplinary learning and
teaching environments, whether in team-taught seminars, community-based
learning, or intercultural learning experiences. The expansion to include all
students will in itself necessarily result in an enhanced learning environment.

The plan is consistent with the institution’s mission as a liberal arts institution
in that the proposed program will foster intentional connections among
currently disparate and isolated general education requirements for
interdisciplinary and integrative teaching and learning. The mission statement
as presented in the Catalog 2011-2012 speaks to the institution as a
“teaching-learning” community, and the proposed plan is intended to augment
that community by providing both breadth of experience and depth of
integrative learning. Core values of the institution, including “intellectual and
personal growth” and “fostering diverse perspectives” (Catalog 2011-2012),
have the potential to be strengthened by the focus of the plan. The plan offers
an opportunity for the general education curriculum to achieve a level of
integration that will enhance the educational experience of the students in this
liberal arts institution.

3.

Institutional Capability for the Initiation, Implementation, and Completion of

the Plan. The institution provides evidence that it has sufficient resources to initiate,
implement, sustain, and complete the QEP.
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The QEP is ambitious and multidimensional, which is impressive but also
cause for concern when considering its implementation. Because the QEP is
based on an existing program, the institution has the benefit of drawing on
nine years of Paideia experience. Clear attention has been paid to the
financial, faculty development, and other challenges in taking Paideia from a
subset of the faculty and student body to a universal experience. For
example, the QEP committee includes a representative of the education
faculty, which will help maintain the needed flexibility for students who have
many existing constraints to complete their program. The use of pilot clusters
in the initial rollout year should help both in successful initiation and in building
understanding and support as the program moves into full implementation.
The oversubscription by faculty to the pilot program illustrates the extent of
faculty enthusiasm, and the flexibility of the QEP leadership in adjusting to this
oversubscription is admirable. Team teaching, both in the narrow sense of
joint leadership of seminar classes and in the broader sense of
interdisciplinary cooperation, is receiving appropriate attention and resources.

The implementation of the program is largely underwritten by a $9 million
endowment, supplemented by other foundation funds. A detailed timeline
illustrates that the institution has devoted considerable thought to bringing the
program to life. The clarity of the job descriptions and the way that the work
fits into to the overall organization are commendable. Assessment is built into
each part of Paideia, including both cluster courses and the capstone seminar.
The assessment approach builds on practices identified in the literature on
how best to implement interdisciplinary education. The emphasis on
assessment at the individual course level would benefit from a more clearly
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conceived assessment plan at the program level that addresses its unique
characteristics.

The sustainability of the program depends both on the continued buy-in of the
entire campus and on the financial resources available. The leadership of the
institution is aware of these needs and focused on building a sustainable
program. The broad engagement of the campus, as demonstrated in multiple
discussions, bodes well for ongoing buy-in. The faculty development
dimension is underwritten through 2016-2017 by grants from the Sweetwater
and Mellon Foundations. Beginning in 2017-2018 the faculty development is
added to the ongoing costs of Paideia. According to the pro forma, this will
not be covered by the endowment, so the institution will need to either use
general operating funds or find other sources of external funding to continue
the program at the same level.

The financial, human, and planning resources are in place for the QEP to be
completed within five years.

4.

Broad-based Involvement of Institutional Constituencies. The institution

demonstrates the involvement of its constituencies in the development and proposed
implementation of the Plan.

The QEP outlines an extensive and thorough process of broad-based
involvement that included faculty, students, and staff. The development and
process of selecting a QEP topic began in August 2010 and included an
invitation to faculty, staff, and students to submit proposals. Information
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regarding the submission of topics was distributed through e-mail, campus
newspapers, posters, and mailings. A QEP Topic Selection Committee was
formed that included campus constituencies in the areas of Fiscal Affairs,
Student Affairs, Academic Affairs (Social Sciences, Humanities, Fine Arts,
etc.), Student Congress, Provost, and the Library. In addition, the Board of
Trustees is appropriately aware of this initiative and has committed resources
to it. The QEP Committee and its subcommittees, which will facilitate the
implementation of the plan, include a diverse cross-section of faculty, staff,
and students.

5.

Assessment of the Plan. The institution identifies goals and a plan to assess

the achievement of those goals.

The QEP is anchored to an organizing framework that derives from theory and
best practices in interdisciplinary and integrative teaching and learning. The
enthusiasm for the initiative on the part of students, faculty, staff, and
administration is palpable.

Three QEP program-level student learning outcomes have been developed
and contextualized with the institution-wide student learning outcomes.
Further, the institution has envisioned multiple component parts for the QEP
program that will be framed by these outcomes. The QEP outcomes and the
various program component parts are primarily intended to create a more
coherent, interdisciplinary and integrated common experience for students
than is offered through the current distribution component of the institution’s
general education program. While impressive in its conceptualization and
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reach, the QEP and its multiple component parts present a very ambitious
challenge for the institution.

A number of the component parts of the QEP are mutually dependent in very
significant ways as it relates to assessment (e.g., Theme-based Clusters;
Team-Taught, Theme-based Seminars; Civic Engagement; Intercultural
Learning); others operate in support of the curriculum (e.g., Sophomore
Residential Communities). In the case of the former, the degree to which the
institution is able to concretely and successfully coalesce the student learning
outcomes among and between the various component parts will determine the
institution’s ability to demonstrate its success.

For the institution to ultimately determine its success in accomplishing the
QEP outcomes, specific criteria need to be identified that will describe
successful accomplishment of each outcome thereby answering the question:
How will we know we have succeeded in meeting each of the QEP student
learning outcomes? Further, assessment targets are needed for each
outcome. The assessment plan, then, should not only provide component or
course level analyses, but program level as well.

The assessment plan should demonstrate the alignment between specific
student learning outcomes, individual courses/seminars and the QEP program
(as with the current general education assessment method), and it should also
provide an assessment of the attainment of each learning outcome or
competency at the institutional level. Because specific assessment plans
differ widely among academic departments when assessing the same
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outcome, the criteria applied to determine the relative level of mastery or for
determining the target for mastery, institution-wide conclusions will be very
difficult to determine. Creating the capacity for aggregating data from within
and across those plans (as well as from other sources the institution will
determine as it assesses and revises the QEP across the next few years) will
be necessary in order to provide a high-level review and assessment that
demonstrates the institution’s level of attainment of its goals. Further, the
annual results of assessment analysis will be helpful in guiding institution-wide
decision making regarding possible changes in the scope of the QEP,
curriculum adjustments, staffing allocations, necessary support services, other
needed methods of assessment, etc.

As the assessment plan is revised, the following guidance is offered:

1.

Define, at the macro level, the specific criteria for determining how the

success of the QEP will be assessed, including the identification of both (1)
targets for reporting the aggregation of student learning outcome attainment and
(2) pertinent external markers of success for determining how the success of the
QEP will be assessed.
2.

Determine and operationalize how theme-based student learning

outcomes will be assessed in the Paideia course clusters and in team-taught
seminars.
3.

Articulate a framework for assessment of student learning outcomes at

the QEP program level, for example the use of an integrated learning rubric or
other non-course-specific assessments.

13

4.

Devise institution-wide measures of assessment (e.g., CLA; selected

NSSE items) and institution-wide indicators of program success (e.g., survey of
new students to determine that Paideia was a reason for enrolling; expanding
geographical representation of students outside of Texas due to distinctiveness
Paideia provides; oversubscription of faculty throughout implementation).
5.

Broaden the sample beyond Paideia Scholars for assessing program

success. Include a more representative depiction of performance by the entire
student population.

Recommendation #1: The Committee recommends that the institution develop an
assessment plan for the QEP that assesses the achievement of identified
outcomes.
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Southwestern University Response
to the Reaffirmation Committee’s Recommendation
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Response to the On-Site Committee’s Recommendation

We begin our response by stating our interpretation of the Committee’s guidance (highlighted in
grey above). We think the Committee’s guidance is best understood by regarding item #1
above as the major goal, and the following items #2 - #5 as the suggested ways to achieve that
goal. We use the Committee’s own language (in quotes) in our restatement of their guidance.

Section One below “defines, at the macro level, the specific criteria for determining how the
success of the QEP will be assessed, including the identification of…targets for reporting the
aggregation of student learning outcome attainment…” Section One “determines and
operationalizes how theme-based student learning outcomes will be assessed in the Paideia
Course clusters and in team-taught seminars…(by) articulat(ing) a framework for assessment of
student learning outcomes at the QEP program level…(through)…the use of an integrated
learning rubric…”

Section Two below “defines, at the macro level, the specific criteria for determining how the
success of the QEP will be assessed, including the identification of…pertinent external markers
of success for determining how the success of the QEP will be assessed… (through)…
institution-wide measures of assessment (e.g., CLA; selected NSSE items) and institution-wide
indicators of program success (e.g., survey of new students to determine that Paideia was a
reason for enrolling; expanding geographical representation of students outside of Texas due to
distinctiveness Paideia provides; oversubscription of faculty throughout implementation).”

The Reaffirmation Committee’s guidance concludes by recommending that we “broaden the
sample beyond Paideia Scholars for assessing program success…(by) (i)nclud(ing) a more
representative depiction of performance by the entire student population.” We will respond to
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this guidance by assessing the performance of all students in Paideia, from the approximately
180 in the initial rollout year, to the entire student body in the fifth year of implementation.

Section Three below describes our methods of assessment of the civic engagement and
intercultural learning components of Paideia.

Section One

Portfolio Assessment of Paideia Student Learning Using Rubric-Derived Aggregate
Measures
We will analyze student learning in Paideia through scored, rubric-based assessment of student
portfolios. In this section we define, at a macro level, the criteria for determining how the
success of the QEP will be assessed, including the identification of targets for reporting the
aggregation of student learning outcome attainment. In this section we demonstrate how
theme-based student learning outcomes will be assessed in the Paideia course clusters and in
team-taught seminars by articulating a framework for assessment of student learning outcomes
at the QEP program level through the use of an integrated learning rubric. This section
describes the approach we have taken to the initial rollout year program. We will use similar
methods and approaches as we work to full implementation of Paideia.

I.

Theme or Cluster Student Learning Outcomes

Faculty have defined three thematic areas for the initial implementation of University-wide
interdisciplinary teaching and learning:
1.

Taking the Pulse of Global Health

2.

Representing Gender: Do We Know It When We See It?

3.

Mediterranean Mingling: Diversity and Cultural Intercourse
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In faculty development workshops on December 7 and 10, 2012, faculty identified student
learning outcomes for each cluster or theme:

1.

Taking the Pulse of Global Health
A.

Students will demonstrate an understanding of the major factors that lead

to health and healthcare disparities within and across nations.
B.

Students will demonstrate an understanding of policies and practices at

different levels (governmental, institutional, communal and individual) that could
or that do improve health and healthcare outcomes.
C.

Students will demonstrate an understanding of how health is defined and

how different factors (such as culture, age and sex) influence our notions of
health.

2. Representing Gender: Do We Know It When We See It?
A.

Students will analyze how gender and sex vary across space, place and

time.
B.

Students will demonstrate an understanding of why the world is gendered

and sexed.
C.

Students will demonstrate an understanding of the consequences of a

gendered and sexed world.

3. Mediterranean Mingling: Diversity and Cultural Intercourse
A.

Students will demonstrate an understanding of how migration and

exchange create confluence and conflict in the Mediterranean world.
B.

Students will demonstrate an understanding of the cultures and traditions

that comprise the Mediterranean world.
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II.

Program-Level Student Learning Outcomes

We have identified three program-level student learning outcomes. The development of these
outcomes is described in detail in our original QEP document submitted to the on-site
committee in advance of its visit. The program-level student learning outcomes are based in the
work of Veronica Boix Mansilla and Elizabeth Dawes Duraising as described in “Targeted
Assessment of Students’ Interdisciplinary Work: An Empirically Grounded Framework
Proposed,” in The Journal of Higher Education, Vol. 78, No. 2, March/April 2007.

1.

Students will demonstrate the ability to evaluate, explicate and/or analyze the

theme or problem of cluster courses using an appropriate major idea, concept or
methodology grounded in the relevant discipline.
2.

Students will demonstrate the ability to evaluate, explicate and/or analyze the

theme or problem of the team-taught, interdisciplinary seminar using appropriate major
ideas, concepts or methodologies grounded in at least two of the relevant cluster course
and seminar disciplines.
3.

Students will demonstrate the ability to evaluate changes in their own learning

(relating to the theme or problem) over time, recognizing complex contextual factors
such as (for example) working with ambiguity, dealing with frustration, considering
ethical issues, etc., and addressing (when applicable) learning through civic engagement
and intercultural experiences.

III.

Portfolio Scoring Rubric

Portfolio scoring rubrics for each of the three initial roll-out cluster themes/problems address
both faculty identified cluster student learning outcomes and program-level student learning
outcomes, attaching scores to different levels of attainment. Cluster course and seminar
faculty will score student portfolios based on rubric analysis of portfolio artifacts. The QEP
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Assessment Committee will annually review and evaluate completed portfolios randomly
selected from across clusters. During the initial rollout year and beginning years of universitywide implementation, the QEP Assessment Committee will monitor implementation of the
portfolio-based assessment process. By the due date of the SACS COC Fifth-Year Interim
Report, we will be able to report program success based on complete portfolios of student work
and on-going faculty assessment of that work. The findings of the QEP Assessment
Committee will be reviewed by the university-wide Academic Assessment Committee and
reported to the university community. Both committees will analyze the data and make
recommendations to Paideia co-directors, cluster faculty, cluster coordinators and seminar
faculty regarding possible means of improvement of the assessment process and possible
means of improvement of cluster courses, seminars and student learning.

IV.

Portfolio Contents

Portfolios for each student will contain:
1.

For each cluster course, an assignment that substantively addresses one or

more of the cluster student learning outcomes and which illustrates the student’s ability
to apply disciplinary methods, tools, or theories to explication of the cluster student
learning outcome(s).
2.

For the seminar, an assignment that substantively addresses the cluster student

learning outcomes and which illustrates the student’s ability to apply methods, tools, or
theories from at least two disciplines to explication of the cluster student learning
outcome(s).
3.

For the seminar, an assignment that demonstrates the student’s ability to

evaluate changes in his/her own learning (relating to the theme or problem) over time,
recognizing complex contextual factors such as (for example) working with ambiguity,
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dealing with frustration, considering ethical issues, etc. This assignment may be
separate or may be combined with item #2 above.

V.

Aggregate Scores and Targets

Rubric-based analysis of student portfolios results in scores that may be aggregated by cluster
theme or problem and for Paideia as a whole. Possible scoring ranges from 5 (exemplary) to 1
(developing). As a beginning overall target score, we will adopt 3 (competent). As we gain
experience in course clusters, seminars and use of the scoring rubric, we will adjust target
scores as appropriate.

VI.

Syllabi and Faculty Development

We acknowledge the need to be explicit about the assignments intended for inclusion in
portfolios, about how students will keep portfolios and about how faculty will assess and score
the portfolios. Scoring rubrics, assignments and expectations will be included in course syllabi.
Cluster course and seminar faculty will engage in focused training on the scoring of student
portfolios.

VII.

Applicability of Aggregate Scores

Scores may be used to evaluate student learning related to:
1.

The specific theme or problem-related student learning outcomes only.

2.

The program learning objectives only.

3.

The combined specific theme or problem-related student learning outcomes and

the program learning objectives.

Scored, rubric-based portfolio assessment is authentic assessment that also provides for
aggregation of scores at the theme or problem (cluster) and at the Paideia program level.
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VIII.

Portfolio Scoring Rubrics

Immediately following please see the portfolio scoring rubrics for the cluster themes:
Taking the Pulse of Global Health
Mediterranean Mingling: Diversity and Cultural Intercourse
Representing Gender: Do We Know It When We See It
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Portfolio Scoring Rubric – Taking the Pulse of Global Health
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Outcome

Exemplary (5)

Competent (3)

Developing (1)

Students will demonstrate
an understanding of the
major factors that lead to
health and health care
disparities within and across
nations.

Student critically analyzes
the consequences of health
and health care disparities
within and/or across
nations.

Student evaluates and
provides examples of
factors that contribute to
health and health care
disparities within the nation.

Student recognizes the
factors that contribute to
health and health care
disparities.

Students will demonstrate
an understanding of policies
and practices at different
levels (governmental,
institutional, communal and
individual) that could or that
do improve health and
healthcare outcomes.

Student critically analyzes
the impact that policies and
practices have on health
and health care, and how
they can be implemented or
improved.

Student evaluates the
relationship of policies and
practices affecting health
and health care between or
among 2 or 3 of the
following: governmental,
institutional, communal or
individual levels.

Student identifies the
policies and practices
affecting health and health
care at least in one of the
following: governmental,
institutional, communal or
individual levels.

Students will demonstrate
an understanding of how
health is defined and how
different factors (such as
culture, age and sex)
influence our notions of
health.

Student critically analyzes
and understands how the
different factors interact to
influence our notion of
health.

Student evaluates how
different factors affect our
definition of health.

Student simplistically
defines health.

Students will demonstrate
the ability to evaluate,
explicate and/or analyze the
theme or problem of the
cluster course using an
appropriate major idea,
concept or methodology

Student synthesizes
knowledge and draws
conclusions by combining
examples, facts or theories
in ways that significantly
evaluate, explicate and/or
analyze an aspect of the

Student uses examples,
facts or theories to
meaningfully address the
cluster theme or problem.

Student fulfills assignment
by presenting examples,
facts or theories relating to
the cluster theme or
problem.

Score

Outcome

Exemplary (5)

Competent (3)

Developing (1)
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grounded in the relevant
discipline.

cluster theme or problem.

Students will demonstrate
the ability to evaluate,
explicate and/or analyze the
theme or problem of the
seminar using appropriate
major ideas, concepts or
methodologies grounded in
at least two of the relevant
cluster course and seminar
disciplines.

Student adapts and applies
skills, abilities, theories or
methodologies gained in at
least two disciplines to
solve difficult problems or
explore complex issues in
original ways.

Student adapts and applies
skills, abilities, theories or
methodologies gained in at
least two disciplines to
solve problems or explore
issues.

Student uses, in a basic
way, skills, abilities theories
or methodologies gained in
at least two disciplines in
discussing problems or
issues.

Students will demonstrate
the ability to evaluate
changes in their own
learning (relating to the
theme or problem) over
time.

Student meaningfully
synthesizes connections
among experiences to
deepen understanding of
the student’s own learning
recognizing complex
contextual factors such as
(for example) working with
ambiguity, dealing with
frustration, considering
ethical issues, etc., and
addressing (when
applicable) learning through
civic engagement and
intercultural experiences.

Student effectively selects
and develops examples of
experiences drawn from a
variety of contexts to
illuminate aspects of the
student’s own learning.

Student identifies
connections among life
experiences and academic
knowledges in describing
the student’s own learning.

Major components of this rubric are quoted or adapted from the AAC&U Integrative Learning VALUE Rubric.

Score

Portfolio Scoring Rubric – Mediterranean Mingling: Diversity and Cultural Intercourse

Outcome

Exemplary (5)

Competent (3)

Developing (1)

Student synthesizes
knowledge and draws
conclusions by illustrating
examples of the impact of
migration and exchange on
occurrences in the
Mediterranean world.

Student uses examples,
facts or theories to illustrate
the impact of migration and
exchange on occurrences in
the Mediterranean world.

Student uses superficial
examples, facts or theories
to illustrate the impact of
migration and exchange on
occurrences in the
Mediterranean world.

Students will demonstrate
an understanding of the
cultures and traditions that
comprise the Mediterranean
world.

Student identifies and
analyzes profound and
plentiful connections across
numerous cultures and
traditions of the
Mediterranean world.

Student identifies
connections across two or
more cultures and traditions
of the Mediterranean world.

Student identifies superficial
examples of traditions and
cultures of one part of the
Mediterranean world.

Students will demonstrate
the ability to evaluate,
explicate and/or analyze the
theme or problem of the
cluster course using an
appropriate major idea,
concept or methodology
grounded in the relevant
discipline.

Student synthesizes
knowledge and draws
conclusions by combining
examples, facts or theories
in ways that significantly
evaluate, explicate and/or
analyze an aspect of the
cluster theme or problem.

Student uses examples,
facts or theories to
meaningfully address the
cluster theme or problem.

Student fulfills assignment
by presenting examples,
facts or theories relating to
the cluster theme or
problem.

Students will demonstrate
the ability to evaluate,
explicate and/or analyze the
theme or problem of the
seminar using appropriate
major ideas, concepts or

Student adapts and applies
skills, abilities, theories or
methodologies gained in at
least two disciplines to solve
difficult problems or explore
complex issues in original

Student adapts and applies
skills, abilities, theories or
methodologies gained in at
least two disciplines to solve
problems or explore issues.

Student uses, in a basic
way, skills, abilities theories
or methodologies gained in
at least two disciplines in
discussing problems or
issues.
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Students will demonstrate
an understanding of how
migration and exchange
create confluence and
conflict in the Mediterranean
world.

Score

Outcome

Exemplary (5)
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methodologies grounded in
at least two of the relevant
cluster course and seminar
disciplines.

ways.

Students will demonstrate
the ability to evaluate
changes in their own
learning (relating to the
theme or problem) over
time.

Student meaningfully
synthesizes connections
among experiences to
deepen understanding of
the student’s own learning
recognizing complex
contextual factors such as
(for example) working with
ambiguity, dealing with
frustration, considering
ethical issues, etc., and
addressing (when
applicable) learning through
civic engagement and
intercultural experiences.

Competent (3)

Student effectively selects
and develops examples of
experiences drawn from a
variety of contexts to
illuminate aspects of the
student’s own learning.

Developing (1)

Student identifies
connections among life
experiences and academic
knowledges in describing
the student’s own learning.

Major components of this rubric are quoted or adapted from the AAC&U Integrative Learning VALUE Rubric

Score

Portfolio Scoring Rubric – Representing Gender: Do We Know It When We See It?
Outcome

Exemplary (5)

Competent (3)

Developing (1)
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Students will analyze how
gender and sex vary across
space, place and time.

Student situates analysis
in historical, geographic,
and cultural context.

Student offers some
analysis based on
historical, geographic, and
cultural context.

Student recognizes
historical, geographic, and
cultural context.

Students will demonstrate an
understanding of why the world
is gendered and sexed.

Student carries out critical
analysis and application of
causal relationships that
impact gender and sex.

Student evaluates causal
relationships that impact
gender and sex.

Student identifies causal
relationships that impact
gender and sex.

Students will demonstrate an
understanding of the
consequences of a gendered
and sexed world.

Student asks critical
questions and presents
reasoned analysis based
on an understanding of the
consequences of a
gendered and sexed world.

Student offers some
analysis based on an
understanding of the
consequences of a
gendered and sexed
world.

Student recognizes the
consequences of a
gendered and sexed
world.

Students will demonstrate the
ability to evaluate, explicate
and/or analyze the theme or
problem of the cluster course
using an appropriate major
idea, concept or methodology
grounded in the relevant
discipline.

Student synthesizes
knowledge and draws
conclusions by combining
examples, facts or theories
in ways that significantly
evaluate, explicate and/or
analyze an aspect of the
cluster theme or problem.

Student uses examples,
facts or theories to
meaningfully address the
cluster theme or problem.

Student fulfills assignment
by presenting examples,
facts or theories relating
to the cluster theme or
problem.

Students will demonstrate the
ability to evaluate, explicate
and/or analyze the theme or
problem of the seminar using
appropriate major ideas,

Student adapts and
applies skills, abilities,
theories or methodologies
gained in at least two
disciplines to solve difficult

Student adapts and
applies skills, abilities,
theories or methodologies
gained in at least two
disciplines to solve

Student uses, in a basic
way, skills, abilities
theories or methodologies
gained in at least two
disciplines in discussing

Score

Outcome

Exemplary (5)

Competent (3)

Developing (1)
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concepts or methodologies
grounded in at least two of the
relevant cluster course and
seminar disciplines.

problems or explore
complex issues in original
ways.

problems or explore
issues.

problems or issues.

Students will demonstrate the
ability to evaluate changes in
their own learning (relating to
the theme or problem) over
time.

Student meaningfully
synthesizes connections
among experiences to
deepen understanding of
the student’s own learning
recognizing complex
contextual factors such as
(for example) working with
ambiguity, dealing with
frustration, considering
ethical issues, etc., and
addressing (when
applicable) learning
through civic engagement
and intercultural
experiences.

Student effectively selects
and develops examples of
experiences drawn from a
variety of contexts to
illuminate aspects of the
student’s own learning.

Student identifies
connections among life
experiences and
academic knowledges in
describing the student’s
own learning.

Major components of this rubric are quoted or adapted from the AAC&U Integrative Learning VALUE Rubric.

Score

Section Two

Section Two defines, at the macro level, the specific criteria for determining how the success of
the QEP will be assessed, including the identification of pertinent external markers of success
for determining how the success of the QEP will be assessed through institution-wide measures
of assessment (CLA and NSSE are suggested by the Committee) and institution-wide indicators
of program success (e.g., survey of new students to determine that Paideia was a reason for
enrolling; expanding geographical representation of students outside of Texas due to
distinctiveness Paideia provides; oversubscription of faculty throughout implementation).

I.

CLA

The Reaffirmation Committee suggests the CLA as a possible measure of the success of
Paideia. We considered the Committee’s suggestion at some length. We concluded that while
the CLA is a thoughtfully constructed assessment of student learning, the results are not useful
in a diagnostic sense if an institution is generally performing at a high level. Results are useful
in terms of diagnosing institutional problems only if a score in a certain CLA category is quite
low, in which case the institution has clear grounds to conclude it has a problem in the particular
area of student learning. However, if CLA scores are generally high, and fluctuate only by a few
percentage points over the course of QEP implementation, the institution has no grounds for
meaningfully defining or addressing a particular problem area with student learning.
Southwestern University administers the CLA annually to first-year and senior students. We will
continue to monitor student performance on the CLA, but we do not anticipate that CLA results
will significantly vary from year to year, and, for that reason, conclude that the CLA is not an
appropriate assessment of Paideia.
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II.

NSSE

The National Survey of Student Engagement (NSSE) has been revised and reorganized for
2013. About 50% of NSSE questions have been either deleted, added or significantly revised.
In 2013, we will be able to track student engagement and peer group comparisons in the
following categories:
•

•

•

•

Academic Challenge
o

Higher-Order Learning

o

Learning Strategies

o

Quantitative Reasoning

o

Reflective and Integrative Learning

Learning with Peers
o

Collaborative Learning

o

Discussions with Diverse Others

Experiences with Faculty
o

Student-Faculty Interaction

o

Teaching Practices

Campus Environment
o

Quality of Interactions

o

Supportive Environment

In response to the recommendation of the SACS COC on-site committee, we will annually track
performance in Reflective and Integrative Learning within Southwestern and in comparison to
our peer institutions in the Associated Colleges of the South, the Colleges That Change Lives
group and our Carnegie peer institutions. Over the five-year course of the QEP preceding the
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SACS COC Fifth-Year Interim Report, we would expect to see increasing scores of student
engagement in the Reflective and Integrative Learning category.

The Reflective and Integrated Learning engagement indicator is comprised of the following
questions:
How often have you:
•

Combined ideas from different courses when completing assignments?

•

Connected your learning to societal problems or issues?

•

Included diverse perspectives (political, religious, racial/ethnic, gender, etc.) in
course discussions or assignments?

•

Examined the strengths and weaknesses of your own views on a topic or issue?

•

Tried to better understand someone else's views by imagining how an issue looks
from his or her perspective?

III.

•

Learned something that changed the way you understand an issue or concept?

•

Connected ideas from your courses to your prior experiences and knowledge?

CIRP and Academic Aspirations Orientation Questionnaire for First-Year and Transfer

Students
Southwestern University annually administers the Cooperative Institutional Research Program
(CIRP) Freshman Survey during Orientation Week to entering first-year students. This survey
tracks various attributes and demographic descriptors of the entering class including (as the
Reaffirmation Committee suggests) where the student came from. We will supplement the
CIRP Freshman Survey with an instrument we have constructed in response to the
Reaffirmation Committee’s guidance. This instrument, the “Academic Aspirations Orientation
Questionnaire for First-Year and Transfer Students,” focuses on the reasons the student chose
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to attend Southwestern and particularly on the influence of Paideia on that decision. The
questionnaire is attached in Appendix A.

As the Committee also recommends, we will of course continue to track faculty interest and
commitment to participation in Paideia, including faculty subscription and oversubscription to
teaching in cluster courses and seminars.

Section Three

Section Three describes the assessment of the civic engagement and intercultural learning
components of the QEP.

I.

Civic Engagement

During the initial rollout year of the QEP and in each subsequent year, we have made a
commitment to include a civic engagement component in up to three courses within each theme
or problem-based cluster. The director of the Office of Civic Engagement will work with cluster
coordinators and faculty to plan and implement this part of the cluster courses. At the
conclusion of the courses with civic engagement components, students will complete the
“Community-Engaged Learning Course Survey” attached in Appendix B. This survey collects
crucial information about student perceptions and experiences and includes a narrative
reflection by the student on how civic engagement contributed to the student’s understanding of
the cluster theme. Survey results will be utilized and reviewed by participating faculty, cluster
coordinators, the QEP Assessment Committee and the university-wide Academic Assessment
Committee. Both committees will analyze the data and make recommendations to Paideia codirectors, cluster faculty, cluster coordinators, seminar faculty and the Office of Civic
Engagement regarding possible means of improvement of the assessment process and

32

possible means of improvement of civic engagement experiences as they relate to cluster
courses, seminars and student learning.

II.

Intercultural Learning

This QEP provides $100,000 per year to fund student intercultural learning experiences to a
limit of $2,500 per student on a financial need and competitive basis. As a condition of
receiving this funding, students agree to participation in a one-time orientation seminar prior to
departure for study abroad and to a seminar upon returning. The purpose of this seminar on
return is to provide structured opportunity for student reflection. As part of the seminar, students
will complete the survey in Appendix C. This survey collects crucial information about student
perceptions and experiences and includes a narrative reflection by the student on how the
intercultural learning experience contributed to the student’s understanding of the cluster theme.
Survey results will be utilized and reviewed by participating faculty, cluster coordinators, the
QEP Assessment Committee and the university-wide Academic Assessment Committee. Both
committees will analyze the data and make recommendations to Paideia co-directors, cluster
faculty, cluster coordinators, seminar faculty and the Office of Intercultural Learning regarding
possible means of improvement of the assessment process and possible means of
improvement of intercultural learning experiences as they relate to cluster courses, seminars
and student learning.
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APPENDIX A. Academic Aspirations Orientation Questionnaire
First-Year and Transfer Students
Southwestern University

1) Please rank 1-5 with 1 being the most important reason you decided to attend SU. If the
particular item had no influence on your attending SU, please mark the item(s) “NA” (not
applicable).
_____ academic interests
_____ personal reasons (friends, parents, close to home, etc.)
_____ athletics
_____ Paideia
_____ attractive financial aid package

2) If none of the above apply what is the main reason you decided to attend SU?

3) I have decided on a major.
1. Strongly agree
2. Agree
3. Neither Agree nor disagree
4. Disagree
5. Strongly disagree

4) I want to explore a little before deciding on a major.
1. Strongly agree
2. Agree
3. Neither Agree nor disagree

34

4. Disagree
5. Strongly disagree

5) I am very interested in Paideia (interdisciplinary study).
1. Strongly agree
2. Agree
3. Neither Agree nor disagree
4. Disagree
5. Strongly disagree

6) I am very interested in study abroad (intercultural learning).
1. Strongly agree
2. Agree
3. Neither Agree nor disagree
4. Disagree
5. Strongly disagree

7)

I am very interested in civic engagement (service learning).
1. Strongly agree
2. Agree
3. Neither Agree nor disagree
4. Disagree
5. Strongly disagree
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8)

I have an understanding of Paideia.
1. Strongly agree
2. Agree
3. Neither Agree nor disagree
4. Disagree
5. Strongly disagree

9) If Paideia was a factor in deciding to attend SU – or if you know a lot about Paideia- how
did you learn about it? (Check all that apply.)
a. On Southwestern’s website
b. Via Facebook or other social media
c. Through Southwestern’s admissions brochures
d. From talking to an SU admissions counselor
e. Through a campus visit
f.

From a friend

g. From an SU faculty member
h. Other – please be specific:

10) I have heard about Paideia but could use more information about it.
1. Strongly agree
2. Agree
3. Neither Agree nor disagree
4. Disagree
5. Strongly disagree
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APPENDIX B. Community-Engaged Learning Course Survey
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Community-Engaged Learning Course Survey
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Community-Engaged Learning Course Survey
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Community-Engaged Learning Course Survey
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Community-Engaged Learning Course Survey
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Community-Engaged Learning Course Survey
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Community-Engaged Learning Course Survey
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APPENDIX C. Study Abroad Evaluation
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SOUTHWESTERN UNIVERSITY – STUDY ABROAD EVALUATION
*

Required

Full Name *

Majors *

Projected Graduation Date (Month, Year) *

Term of study (fall/spring/summer, year) *

Program/University Name *
(please enter as much information as possible on your program)

Location of your program (City, Country) *

Contact information *
(Please put down your local address, phone number and preferred email address)
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Are you willing to share your experience with other Southwestern students?
Yes
No
What courses did you take?
(Title of the course, and brief explanation of the course if the title is not self-explanatory)

My courses abroad clearly connected to my cluster theme.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
I was able to take courses in multiple disciplines that related to my cluster theme (while abroad).
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
I clearly planned out how to incorporate study abroad into my overall degree, cluster
requirements, and cluster theme.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
Briefly list your motivation or reason for studying abroad.

Did the experience meet your expectations as listed above?
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Discuss the weaknesses and strengths of your academic program, including quality of
instruction.

Was the workload approximately equal to Southwestern? Less or more (how much)? Variable
by course (if so, which had more/less work)?

Was the rigor and intellectual quality of academic work approximately equal to Southwestern?
Less or more (how much)? Variable by course (if so, explain)?

Was the grading approximately equal to Southwestern? Easier or harder (how much)?
Variable by course (if so, which were easier/harder)?

Comment on the quality and attitude of students in the program.

Rate the Leadership and administration of your program on a scale from 1-5.
(1 is the lowest, 5 is the highest)
1
2
3
4
5
Rate the organization of your study abroad program on a scale of 1-5.
(1 is the lowest, 5 is the highest)
1
2
3
4
5
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Rate your program housing on a scale from 1-5.
(1 is the lowest, 5 is the highest)
1
2
3
4
5
Rate the possibilities for interaction with locals on a scale of 1-5.
(1 is the lowest, 5 is the highest)
1
2
3
4
5
Rate the cost of your program on a scale of 1-5.
(1 is the lowest, 5 is the highest)
1
2
3
4
5
Rate the food options of your program (cafeteria, cafes, grocery store, restaurants, etc.) on a
scale
from 1-5.
(1 is the lowest, 5 is the highest)
1
2
3
4
5
Discuss the weaknesses and strengths of the program other than academic –such as living
accommodations, food, cost, possibilities for interaction with locals, organization, and
leadership.

Did you have any humorous (or embarrassing) experiences with cultural (or linguistic)
difference? If so, what were they?

48

Rate the safety of your program location on a scale from 1-5.
(1 is the lowest, 5 is the highest)
1
2
3
4
5
What advice would you give another student thinking about studying in the same city relative to
crime and safety?

Was there anything misleading in the advertising of the program?

Would you recommend participation in this program to other Southwestern students?
Recommend with certain reservations? If so, what are they?

What types of technology and devices did you use while abroad?
(Check all that apply)
Smartphone
Tablet
Laptop
Desktop
Skype
Google Hangout
FaceTime
Blogging (WordPress, Blogspot, etc.)
Facebook
Other:
How did you use this technology (both abroad and back home)?
(Check all that apply)
Connect with family and friends back home while abroad
Connect with new U.S. friends after your return home
Connect with new international friends after your return home
To look up information for class, perform research
To look up foreign language/translation help
To research your host country before going abroad
Other:
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What were your favorite local foods and beverages?

Are there any special suggestions that you wish to pass on to other Southwestern students?

Students are made aware that studying abroad is an option, no matter their major.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
The Office of Intercultural Learning talked with me about my academic, personal, professional,
and financial needs and helped me select the best program for all of those needs.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
The Office of Intercultural Learning was available to answer any questions I had throughout the
process.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
The Office of Intercultural Learning fully explained the application process.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
The Office of Intercultural Learning fully explained how to complete the pre-departure forms.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
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I found the scholarship application process to be clear and simple.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
The Office of Intercultural Learning prepared me well for my study abroad experience.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
The Office of Intercultural Learning provided good information on living abroad and cultural
adjustments.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
The courses that I took at Southwestern prepared me well for my courses abroad.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
The Returning from Study Abroad seminar helped me to reflect on my experience abroad.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
The Returning from Study Abroad seminar helped me to verbalize my study abroad experience
in a way that is attractive for employers.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
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I learned that people have many different ways of doing things, and they can all be right.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
I found that my experience gave me a different perspective on the importance of and position of
the U.S.A. in global affairs.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
The other students in my courses helped to give me insight on local culture.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
I finished my program with a broader perspective on my major. I enjoyed viewing my area of
interest through the lens of the local culture.
(Please select how strongly you identify with this statement)
Strongly Agree
Agree
Neutral
Disagree
Strongly Disagree
In 250 words or more, discuss ways in which your Intercultural Learning experience contributed
to your understanding of your cluster theme.
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Other comments
(if any)

We would like to use some quotes from your evaluation on our website. We can include the
quotes without attributing them to you personally, or we can quote you. Do you give us
permission to use the information from your evaluation on our website? If so, do you want to be
quoted?
Yes, but do not mention me by name
Yes, and please attribute the quote to me
No, please do not use any of this information
Other:
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