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INTRODUCTION AND EXECUTIVE SUMMARY
The purpose of this Quality Enhancement Plan (QEP) is to introduce integrated, interdisciplinary
teaching and learning into Southwestern University’s curriculum through transformation of the
University’s Paideia Program.
We identified our QEP topic through a broad-based process that included many faculty,
students and staff. We received 165 proposals for possible QEP topics. A topic selection
committee composed of students, faculty and staff chose five topics for further exploration. We
appointed topic development teams composed of faculty, students and staff to write five-page
mini-proposals which were debated and discussed in multiple campus venues. We chose
interdisciplinary teaching and learning as our QEP topic and named a broadly representative
QEP Committee to develop the project. The QEP Committee consulted widely among faculty,
staff and students.
We introduced the current Paideia Program in academic year 2003-2004. We designed the
program to encourage students to make connections across disciplines, to promote civic
engagement and intercultural learning experiences, and to form Paideia cohorts to give students
an intellectual and social “home” within the University. From eighty to one hundred sophomore
level students entered Paideia each year. Each Paideia professor met with a group of up to ten
students twice a month in a Paideia Seminar for one to two hours to discuss aspects of the
program and students’ lives. The Paideia cohorts often engaged in common reading and
discussion. Students and faculty participated in a civic engagement project. Students received
funds toward expenses of an intercultural learning experience. For their work in Paideia
students received one credit of upper-level elective credit (on a pass/fail basis) per semester of
participation. Paideia faculty received either credit for teaching a course or significant
compensation for their participation in the program.
A generous gift from the Robert and Ruby Priddy Charitable Trust enabled the creation of an
endowment to fund the program. Paideia introduced widespread civic engagement and
intercultural learning to Southwestern University and both activities were in the intent of the
Priddy gift. The idea of connectivity of academic, co-curricular and life experience was central
in the planning and philosophy of the program.
The Paideia Program made valuable contributions to teaching and learning at Southwestern,
but the program remained ancillary. When it was fully functioning, it involved about 240-280
students in a student body of about 1300. It involved about 25 faculty in a full-time faculty of
about 130. The actual connections made or attempted to be made among academic, cocurricular and life experiences were widely varied and were not assessed except anecdotally.
This QEP will transform the Paideia Program by including all students, all academic
departments and most faculty in theme or problem based cluster courses and in team-taught,
interdisciplinary theme or problem based seminars. The cluster courses and seminars will be
regular components of teaching and learning at Southwestern; they will all be four credit graded
classes; they will meet a variety of general education distribution requirements and some
requirements in majors. We will rigorously assess teaching and learning in the program through
analysis of student portfolios. The seminar will be a locus for truly interdisciplinary, integrative,
and reflective work. Civic engagement and intercultural learning will remain integral to the
transformed Paideia Program.
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IDENTIFICATION OF THE TOPIC
Selecting a Topic
Southwestern University began the process of selecting a QEP topic in August 2010 by inviting
topic proposals from faculty, staff and students. By the submission deadline of November 1,
2010, we received about 165 possible QEP topics grouped in the following categories:

QEP Topics Proposed by Category

Topic Grouping
Civic Engagement and Community Service
Information Literacy
Improving Writing
Global Awareness and Citizenship
Environment Literacy and Justice
Critical and Creative Thinking
Health and Wellness
Improving Advising and Student Information
First Year Experience
Interdisciplinary Teaching and Learning
Diversity
Athletics
Science and Mathematics
Financial Aid
Technology and Learning
Life Skills
Reading
Verbal Communication
Other Topics
Totals

Faculty
1
3
3
1
2
1
1
0
0
4
1
0
2
0
0
0
0
0
2

Students
8
2
5
7
0
6
11
17
8
5
3
2
2
2
1
1
2
1
25

Staff
5
4
2
4
0
0
4
10
6
4
1
0
0
0
4
6
2
2
7

Total by
Grouping
14
9
10
12
2
7
16
27
14
13
5
2
4
2
5
7
4
3
34

21

108

61

190

Note: We received about 165 separate proposals. Many proposals could be and were
grouped under multiple topic categories.

We encouraged topic proposals via numerous e-mails to faculty, students and staff, via two fullpage ads in the campus newspaper and via posters and mailings. We ran a drawing with a $250
prize to encourage student submissions and rewarded staff contributions with $5 gift cards. We
employed a student worker to assist with publicity; her primary focus was contacting and
speaking to student groups to solicit topic proposals. Students submitted 108 topic proposals;
faculty submitted 21; staff submitted 61.
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We formed a Topic Selection Committee:

QEP Topic Selection Committee
Name
Richard Anderson
Mark Bottorff
Gerald Brody
Reggie Byron
Gabe Chavez
Elaine Craddock
Lisa Hopkins
Phil Hopkins
Jim Hunt
Gary Logan
John McCann
Bryan Neighbors
Eileen Meyer Russell
Jaime Woody
Sarah Woolley

Description
Vice President for Fiscal Affairs
Associate Professor and Chair of Physics
Vice President for Student Life
Assistant Professor of Sociology; Social Science Division
Representative
Student, Student Congress Representative
Professor of Religion, Humanities Division Representative
Library Assistant, Cataloging, Chair, Staff Affairs Council
Associate Professor of Philosophy, Chair, Academic Affairs
Council
Provost and Dean of the Faculty
Associate Vice President for Finance
Associate Dean for Faculty Development and Academic
Assessment
Associate Professor of Psychology, Chair, Faculty Affairs Council
Associate Professor of Music, School of Fine Arts Representative
Associate Dean for Student Life
Student, Student Congress President

(Titles are as of the date of appointment of the Committee.)

In a meeting on November 5, 2010, the Topic Selection Committee selected five topics from the
approximately 165 submitted—Improving Advising, Interdisciplinary Teaching and Learning,
Numeracy and Quantitative Literacy, Diversity and Social Justice and Reading and Writing in
the Disciplines—and forwarded them to the Academic Affairs Council (AAC) for further action.
When considering a process to arrive at the QEP topic, we decided to utilize the same
structures in place for other major issues—the council system, Student Congress, and
academic divisions of the University.
Since AAC has curricular oversight and authority, it was the appropriate body to oversee QEP
final topic selection and approval. To ensure voting numbers for students and staff vis a vis
faculty, AAC augmented its membership with additional staff and students with voting rights on
issues relating to the QEP.

Pre-Proposal Writing Teams
In consultation with then AAC Chair Phil Hopkins, the Provost’s Office appointed writing teams
for each of the five possible QEP topics, and the writing teams completed short five-page preproposals and budgets by the deadline of January 28, 2011. The members of the writing teams
were:
Improving Advising—Julie Cowley (Associate VP for Academic Administration), Jaime
Woody (Associate Vice President for Student Life), Kim Murphy (Director of Academic
Success), Kerry Bruns (Faculty, Chemistry), Erin Bradley (Student; Student Congress
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Secretary), Mary Grace Neville (Faculty, Business), Grace Pyka (Assistant Director of
Alumni and Parent Relations)
Interdisciplinary Teaching and Learning—Michael Bray (Faculty, Philosophy), Jim Hunt
(Provost), David Gaines (Faculty, English; Paideia Director), Fumiko Futamura (Faculty,
Mathematics), Alison Kafer (Faculty, Feminist Studies), Lynne Brody (Dean of the Library),
Sarah Woolley (Student; President, Student Congress), Melissa Dison (Student)
Reading and Writing in the Disciplines—Carl Robertson (Faculty, Chinese), Elizabeth
Stockton (Faculty, English), Elisabeth Piedmont-Marton (Faculty, English; Director, Writing
Center), Larkin Tom (Director of Foundation Relations), Ben Pierce (Faculty, Biology), Jered
McKorkle (Student), Jase Carr (Student)
Diversity and Social Justice—Melissa Johnson (Faculty, Anthropology), Kamna Tripathi
(Student; Student Congress Member), Ken Mello (Faculty, Religion), Ron Swain (Senior
Advisor to the President), Reggie Byron (Faculty, Sociology), Mary Gonzalez (Assistant
Dean Multi-Cultural Affairs), Suzy Pukys (Director, Office of Civic Engagement), Cristopher
Ray (Student)
Numeracy and Quantitative Literacy—Mark Bottorff (Faculty, Physics), Alison Marr (Faculty,
Mathematics), Neal Mann (Alumnus; Technology Support Specialist), Matthew Wladyka
(Student)

Topic Ranking
The Provost’s Office e-mailed the pre-proposals to all faculty, students and staff. During
February 2011, the five QEP pre-proposals were debated and voted on in the University’s
Councils: Faculty Affairs, Student Affairs and Staff Affairs. The academic divisions (Humanities,
Social Sciences, Natural Sciences and the School of Fine Arts) discussed and voted on the preproposals. Student Congress held two university-wide student forums and discussed and voted
on the proposals.

University Bodies that Discussed and Ranked the Five QEP Topic Pre-Proposals
Name
Faculty Affairs
Council
Staff Affairs Council

Name
Student Affairs
Council

Function
Provides advice and planning on issues of faculty status, organization
and professional activities, proposes legislation to faculty as a whole.
Comprised of faculty, administrators, staff and student members.
Provides advice and planning on matters related to staff, especially
benefits and professional development. Comprised of faculty,
administrator, staff and student members.
Function
Provides advice and planning on matters regarding student life,
proposes legislation to faculty as a whole. Comprised of faculty,
administrator, staff and student members.
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Academic Affairs
Council

University Council
Student Congress
Humanities Division

Natural Sciences
Division
Social Sciences
Division

School of Fine Arts

Provides advice and planning on academic matters, proposes
legislation to faculty as a whole. Comprised of faculty, administrator,
staff and student members, with student membership augmented for
QEP consideration.
Plans and coordinates University activities, especially fiscal matters.
Comprised of faculty, administrator, staff and student members.
Provides a forum for student interests and concerns.
Provides advice on matters relating to the University from the point of
view of these departments: Communications Studies, English,
History, Modern Languages and Literatures, Religion, Philosophy
Provides advice on matters relating to the University from the point of
view of these departments: Biology, Chemistry and Biochemistry,
Kinesiology, Mathematics and Computer Science, Physics
Provides advice on matters relating to the University from the point of
view of these departments: Economics and Business, Education,
Exercise and Sports Studies, Political Science, Psychology,
Sociology and Anthropology
Provides advice on matters relating to the University from the point of
view of these departments: Art and Art History, Music, Theatre

We conducted a Survey Monkey poll to which we had 321 respondents. The following table
summarizes the pre-proposal topic rankings of these groups.
QEP Topic Ranking as of 2/19/11
Based on Pre-Proposals, (1 = First, 5 = Fifth)

Social Sciences
Division
School of Fine Arts
Humanities Division
Natural Sciences
Division
Student Congress
Faculty Affairs
Council**
Student Affairs
Council***
Staff Affairs
Council****
Survey*****

Improving
Advising

Interdisciplinary
Teaching and
Learning

Numeracy
and
Quantitative
Literacy

Diversity
and
Social
Justice

Reading
and Writing
in
Disciplines

4

3

1

2

5

3
4
2

2
1
1

5
5
3

4
3
5*

1
2
5*

2
N/A

1
N/A

3
N/A

4
N/A

5
N/A

2

1

3

4

5

1

---

---

---

---

1

2

5

4

3
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Improving
Advising

Interdisciplinary
Teaching and
Learning

Numeracy
and
Quantitative
Literacy

Diversity
and
Social
Justice

Reading
and Writing
in
Disciplines

*
**

Natural Sciences ranked both topics last.
The Faculty Affairs Council endorsed the conversations and rankings of the divisions
and school.
*** The Student Affairs Council endorsed the vote of Student Congress.
**** The Staff Affairs Council voted to rank Advising first and not to rank the remaining four
topics.
***** The SurveyMonkey survey had 321 respondents: 58 faculty; 63 staff; 200 students.
The Academic Affairs Council discussed each pre-proposal and topic over the course of two
two-hour meetings and selected Interdisciplinary Teaching and Learning as Southwestern
University’s QEP topic on March 5, 2011. The University Council, which oversees issues
affecting the entire university, approved the topic in its March meeting.
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PROCESS USED TO DEVELOP THE QEP
QEP Committee
In a March 25, 2011, meeting, AAC selected a committee to fully develop the QEP on
interdisciplinary teaching and learning and enlist support for the proposal. AAC appointed
Alison Kafer as chair of the committee.

QEP Committee
Name
Erin Bradley
Michael Bray
Jerry Brody
Dirk Early
Paul Gaffney
David Gaines
Alisa Gaunder
Jim Hunt
Alison Kafer
Joseph Kyle
Alison Marr
John McCann
Thomas Newman
Jimmy Smith
Kim Smith
Judy Sonnenberg

Description
Student, Student Congress Secretary
Associate Professor of Philosophy and Co-Chair of Environmental
Studies
Vice President, Student Life
Professor of Economics and Associate Dean, Brown College
Professor of Theater and Dean, Sarofim School
Associate Professor of English and Director, Paideia Program
Associate Professor and Chair of Political Science and International
Studies
Professor of Education, Provost and Dean of the Faculty
Associate Professor and Chair of Feminist Studies, Chair QEP
Committee
Student, King Creativity Award Recipient, Brown Scholar
Assistant Professor of Mathematics
Associate Dean, Faculty Development and Academic Assessment
Student, Residence Life Assistant, Kemper Scholar
Professor of Kinesiology
Associate Professor of Art History
Director, Counseling and Health Services

(Titles are as of the date of appointment of the Committee.)

The QEP Committee met during April and May of 2011, throughout the summer months, and
met on an accelerated schedule during fall and spring semesters of 2011-2012. The QEP
Committee formed subcommittees on civic engagement, intercultural learning, and curricular
structure. These subcommittees met in fall semester. Members of the QEP Committee
consulted with the academic divisions and the School of Fine Arts, with many departments, with
individual faculty and academic and student affairs staff and with students enrolled in Paideia
cohorts throughout the semester. Committee Chair Alison Kafer and Committee members
briefed AAC on the progress of QEP development. The faculty devoted most of its October
2011 faculty meeting to a discussion (led by faculty members of the QEP Committee) of work to
date on the QEP. The QEP Committee incorporated many community concerns that emerged
during this consultative process into a 20-page QEP document and budget.
The table below summarizes the QEP consultative process between topic selection and final
faculty approval of the 20-page QEP proposal and budget.
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Summary of Consultative Process and QEP Development
March 2011 through February 2012
Group (Who, What)
Academic Affairs Council
Academic Affairs Council
QEP Committee
QEP Committee
Members QEP Committee and
Paideia Staff
QEP Committee
Gaunder, K.Smith, Hunt, McCann
Kafer, Hunt, McCann
QEP Committee
International Studies Committee

Subject
Final Topic Selection
Appoints QEP Committee
Initial Discussions
Initial Discussions
Relationship QEP/Paideia

Initial Discussions
Initial Discussions of Clusters
QEP Strategy
QEP Planning
Discussion of QEP Led by
Gaunder and K.Smith
Political Science Department
Discussion of QEP Led by
Gaunder
Sarofim School of Fine Arts Faculty Discussion of QEP
Kafer, Hunt, McCann
QEP Timeline
Art History Program
Discussion of QEP Led by
K.Smith
Kafer, Hunt, McCann
QEP Discussion
Interdisciplinary Program Committee Discussion of QEP Led by
Gaunder, Kafer, K.Smith, Bray
Paideia Faculty
Discussion of QEP Led by
Gaines
Schrum, Kafer, Hunt,
Brief President Schrum on
QEP Progress
Kafer, Pukys
QEP Civic Engagement
Kafer, Hobgood-Oster
QEP Interdisciplinary
Programs
Kafer, J.Smith
QEP Natural Sciences
Kafer, Stockton
QEP, English, Civic
Engagement
Paideia Program Committee
Discussion of QEP Led by
Gaines
Interdisciplinary Program Committee Discussion of QEP
QEP Committee
QEP Planning
Paideia Faculty
Discussion of QEP Led by
Gaines
Kafer, Hunt, Gaffney, Hunt, McCann QEP Committee Strategy
QEP Committee
QEP Planning
Kafer, Hunt, McCann
QEP Committee Mtg Followup
Academic Affairs Council
Discussion of QEP
Kafer, Berroth
QEP and Languages
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Date
March 5, 2011
March 25, 2011
May 4, 2011
May 23,2011
June 1, 2011
June 7, 2011
June 20, 2011
July 7, 2011
July 25, 2011
August 18, 2011
August 18, 2011
August 19, 2011
August 25, 2011
August 25, 2011
September 7, 2011
September 8, 2011
September 8, 2011
September 16, 2011
September 23, 2011
September 23, 2011
September 23, 2011
September 26, 2011
September 28, 2011
September 28, 2011
September 29, 2011
September 29, 2011
October 4, 2011
October 5, 2011
October 5, 2011
October 7, 2011
October 7, 2011
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March 2011 through February 2012
Group (Who, What)
Department Chairs and faculty

Subject
QEP Discussion Led by Kafer
(two meetings)
Department Chairs and faculty
QEP Discussion Led by Kafer
Kafer, Hunt, McCann
Strategy for Department Chair
Mtg
Department and Program Chairs
QEP Discussion
QEP Committee
QEP Planning
Interdisciplinary Program Committee Discussion of QEP Led by
Kafer
Paideia Faculty
Discussion of QEP Led by
Gaines
Paideia Program Committee
Discussion of QEP Led by
Gaines
Sarofim School of Fine Arts Faculty Discussion of QEP Led by
Kafer and K.Smith
Individual Meetings with Fine Arts
Discussions of QEP with
Faculty Russell, Juhl, Bechtel,
K.Smith
Veerkamp, Howe, Hajovsky, Varner
Bradley, Kyle, Newman, Gaines,
Discussion of Outreach to
Kafer
Paideia Students
Sarofim School of Fine Arts Faculty Discussion of QEP Led by
Kafer and K.Smith
Kafer, Niemeyer, McCann
Chemistry Department and
QEP
Kafer, Hunt, McCann
QEP Strategy
Kafer, Cowley
QEP Civic Engagement
QEP Committee
QEP Planning
Social Sciences Division
Discussion of QEP Led By
Gaunder
Natural Sciences Division Meeting
Discussion of QEP Led by
J.Smith and Marr.
Sarofim School of Fine Arts Faculty Discussion of QEP Led by
K.Smith
Paideia Faculty
Discussion of QEP Led by
Gaines
Modern Languages and Literatures
Discussion with Gaunder and
Faculty
K.Smith
Mathematics Faculty
Discussion between J.Smith
and Chapman
Biology Faculty
Discussion between J.Smith
and Pierce
QEP Intercultural Subcommittee
Discussed QEP Intercultural
Component
Kafer, Pierce
QEP and Natural Sciences
QEP Civic Engagement
Discussed Civic Engagement
Subcommittee
Component
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Date
October 12, 2011
October 13, 2011
October 17, 2011
October 17, 2011
October 18, 2011
October 18, 2011
October 19, 2011
October 19, 2011
October 20, 2011
October-November

October 27, 2011
October 27, 2011
November 1, 2011
November 2, 2011
November 2, 2011
November 4, 2011
November 8, 2011
November 8, 2011
November 8, 2011
November 9, 2011
November 10, 2011
November 10, 2011
November 10, 2011
November 15, 2011
November 15, 2011
November 16, 2011
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March 2011 through February 2012
Group (Who, What)
Paideia Program Committee

Subject
Discussion of QEP Led by
Gaines
Biology Department
Discussion of QEP Led by
Kafer, Marr
QEP Committee
QEP Planning
Kafer, Pukys
QEP Civic Engagement
Search Committee for Director of
Discussion of civic
Civic Engagement Position
engagement component of
QEP
Kafer, Hunt, McCann
QEP Committee Follow-up
QEP Committee
QEP Planning
Kafer, Hunt, McCann
QEP Committee Follow-up
Paideia Faculty
Discussion of QEP Led by
Gaines
All Faculty
QEP Survey Monkey Survey
by Marr
QEP Curricular Structure
Discussed QEP Curricular
Subcommittee
Structure
Hunt, Schrum, Kafer, McCann, Tom, Discussion of Priddy
McKelvey
Endowment and QEP
Kafer, Brody, Hendrix
QEP and Library
QEP Civic Engagement
QEP Civic Engagement
Subcommittee
QEP Intercultural Subcommittee
Discussed Intercultural
Component
Kafer, Tom, McCann
Mellon Foundation QEP
Proposal
QEP Committee
QEP Planning
QEP Committee
QEP Planning
Kafer, Embree, McCann
Planning QEP Curriculum
Kafer, McCann
QEP Draft Document
Kafer, Hunt, McCann
QEP Strategy
QEP Committee
QEP Planning
QEP Committee
QEP Planning
Kafer, Gaines, Hunt, McCann
Paideia/QEP Transition
Budget
QEP Committee
QEP Planning
Paideia Program Committee
Discussion of QEP Led by
Gaines
QEP Committee
Strategy Academic Affairs
Council Meeting
All Faculty and Staff
Letter Supporting QEP to All
Faculty and Staff from
President Jake Schrum and
Provost Jim Hunt
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Date
November 16, 2011
November 17, 2011
November 18, 2011
November 18, 2011
November 18, 2011

November 19, 2011
November 29, 2011
November 30, 2011
November 30, 2011
November 30December 15, 2011
December 2, 2011
December 2, 2011
December 2, 2011
December 6, 2011
December 8, 2011
December 8, 2011
December 9, 2011
December 12, 2011
December 13, 2011
December 16, 2011
December 19, 2011
January 13, 2012
January 17, 2012
January 20, 2012
January 23, 2012
January 25, 2012
February 2, 2012
February 2, 2012
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March 2011 through February 2012
Group (Who, What)
Academic Affairs Council
Schrum, Hunt, Logan, McCann
University Council

Social Sciences Division
Humanities Division

Natural Sciences Division Meeting

Sarofim School of Fine Arts Faculty
Paideia Faculty
Campus Community

QEP Structure Subcommittee
QEP Committee
Kafer, Hunt, McCann
QEP Students
Faculty Meeting

Subject
QEP Discussion, Vote and
Approval
Discussion QEP/Paideia
Combined Budget
Discussion QEP/Paideia
Combined Budget, Vote,
Approval
Discussion of QEP Proposal
and Budget Led by Gaunder
Discussion of QEP Proposal
and Budget Led by Gaines,
Bray
Discussion of QEP Proposal
and Budget Led by J.Smith,
Marr
Discussion of QEP Led by
K.Smith
Discussion of QEP Led by
Gaines
“QEP Expands Paideia: New
Plan Will offer Program to All.”
Article by Student Kylie
Chesser in The Megaphone
Discussion of QEP Curricular
Structure
Discussion of QEP Budget
Discussion QEP Director
Position
Discussion with Students on
QEP Committee
Approval of QEP Proposal and
Budget

Date
February 3, 2012
February 9, 2012
February 14, 2012

February 14, 2012
February 14, 2012

February 14, 2012

February 14, 2012
February 15, 2012
February 17, 2012

February 21, 2012
February 23, 2012
February 23, 2012
February 28, 2012
February 28, 2012

President Jake B. Schrum and Provost Jim Hunt sent the following letter to the University
community on February 2, 2012:
Members of the Southwestern University Community,
Over the next few weeks, the QEP proposal, Transforming Paideia: Interdisciplinary,
Integrative, and Intentional Learning, will be considered for final approval by the
Academic Affairs Council, the University Council, and ultimately, by the faculty at their
meeting on February 28, 2012. As the proposal makes its way through the final stages
of this process, we wanted to share our thoughts with you.
First, we would like to commend Dr. Alison Kafer, Dr. John McCann, and all the
members of the QEP Committee for their outstanding work in creating a proposal
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through a process that was collaborative, consultative, and transparent – a process that
serves as a model for the development of future projects at Southwestern.
Second, we want to lend our enthusiastic support to the proposal itself. We believe the
proposal builds upon the best of what we have learned from the Paideia Program in its
current form and intentionally embeds the key elements of the program into our core
academic program in a significant manner. In doing so, the proposal brings into full
focus for our students the value of the interdisciplinary and integrative nature of a liberal
arts education and provides them with the space to engage in a meaningful “metadiscourse” regarding their learning across the disciplines with faculty and fellow
students. The Paideia Seminars and Clusters provide both faculty and students with the
opportunity to intentionally engage in making meaningful connections among their
learning experiences – one of the key components of the Paideia Program.
Third, we want to acknowledge that there is still work to be done in bringing this project
to fruition. While the QEP Committee and others have worked diligently to craft a
proposal that addresses the majority of the details regarding the program, we know that
other issues may arise as the proposal becomes a reality. To ensure that the proposal
does indeed lead to the implementation of a successfully “transformed Paideia,” we are
committed to providing the resources necessary to support this transformation through
funding from The Mellon Foundation (which we are likely to be granted this March) and
through appropriate support from the Paideia Endowment.
Finally, we would like to acknowledge the work of Dr. David Gaines and all the Paideia
Professors whose thoughtfulness, hard work, and innovative approaches to pedagogy in
the Paideia Program laid the foundation that made this transformation possible. Their
willingness to take risks in the exploration of new ways of teaching and learning serves
as an example and inspiration to all those who will carry forward with the transformation
of the program. We have asked David to continue to lead the current Paideia Program
until the last cohorts have graduated. We look forward to the current program’s
continued success under his leadership.
This proposal and the work that has gone into it have provided a focus and excitement
about our academic program that is much needed at this moment in Southwestern’s
history. It serves as a reminder of what we can imagine and create when we work
together to further the best interest of our students and their educational experience.
We thank everyone who has been a part of this process and look forward to working with
all of you in bringing this project to its fullest potential.
AAC approved a 20-page QEP proposal on Friday, February 3, 2012, and sent the proposal and
budget on to the University Council to review the budgetary ramifications of the QEP. The
University Council approved the QEP budget on February 14, 2012. The faculty as a whole
voted on and approved the QEP (by a vote of 71 approving, 6 not approving and 3 abstaining)
at the February 28, 2012, faculty meeting.
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Following faculty approval, the QEP Committee added the following members:

Added to Expanded QEP Committee
Name
Brady Kent
Adrienne Embree
Tisha Temple
Julie Cowley
Sarah Brackmann
Kim Murphy
Jaime Woody

Description
Student, Student Congress President
Associate Registrar
Director, Office of Intercultural Studies
Associate VP Academic Administration
Director, Office of Civic Engagement
Assistant Dean, Office of Academic Success
Dean of Students

(Titles are as the date of appointment to the Committee.)

In addition to expanding the QEP Committee we either continued or formed QEP
subcommittees to address particular aspects of the project: a subcommittee on structure to
define the cluster courses and seminars in terms of frequency and number of offerings per year;
a subcommittee on intercultural learning to determine how to best structure, fund and assess
this aspect of the QEP; a subcommittee on civic engagement to determine how to best structure
and assess this aspect of the QEP; a subcommittee on student life to discuss how to
incorporate residential life and student activities into the QEP; a subcommittee on student
learning outcomes and assessment to refine program-level outcomes and design assessment of
those student learning outcomes, and; a subcommittee to plan the year one introductory rollout
program.
The QEP Committee and subcommittees continued to meet through July 30, 2012, the “cut-off
point” for inclusion in this QEP document. The various meetings subsequent to the February
28, 2012, faculty approval of the 20-page QEP proposal are listed in the table below:

March 2012 through August 2012
Group (Who, What)
Conference Call, Kafer, Gaunder,
Hunt, McCann with Washington
Center for Improving the Quality of
Undergraduate Education
QEP Committee
Kafer, Bradley, Kyle
QEP Committee
QEP Committee
Academic Affairs Council
McCann, Ron Swain, Christine
Vasquez, Cindy Locke, Nancy

Subject
Discussion of QEP Faculty
Development

Date
March 8, 2012

Discussion of QEP
implementation plan
Mtg with students on QEP
Committee
Discussion of QEP
implementation plan
Discussion of QEP 2013-2014
rollout program
Presentation and discussion of
QEP implantation plan
Discussion of QEP internal
marketing

April 2, 2012

17

April 3, 2012
April 4, 2012
April 10, 2012
April 13, 2012
April 18, 2012
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March 2012 through August 2012
Group (Who, What)
Schutz
Rick McKelvey, Cindy Locke, Mary
Randers, Dave Voskuil, Hunt, John
Kotarski, Vasquez, McCann, Kafer
Ben Pierce (Biology), Erin Bradley,
Thomas Newman, Brady Kent,
Jimmy Smith (Kinesiology), Alison
Marr (Math), Sergio Costola
(Theatre), Adrienne Embree, Kim
Smith (Art History),
Alisa Gaunder (Political Science),
Alison Kafer (Feminist Studies),
Maria Todd (Biology), Katy Ross
(Spanish), Maria Cuevas (Biology),
Dirk Early (Economics), Therese
Shelton (Math), David Gaines
(English), Paul Gaffney, Laura
Hobgood-Oster (Religion), Michael
Bray (Philosophy), Mary Grace
Neville (Business), John McCann
Jerry Brody, Mike Leese, Jaime
Woody, Hunt, Kafer, McCann
Emily Northrup (Economics), Steve
Alexander (Physics), Rick Roemer
(Theatre), Phil Hopkins (Philosophy),
Molly Jensen (Religion), Laura
Hobgood-Oster (Religion), Ken Mello
(Religion), Lysane Fauvel
(Philosophy), Michael Bray
(Philosophy), Kim Smith (Art History),
Omar Rivera (Philosophy), Patrick
Hajovsky (Art History), Dirk Early
(Economics), Kathleen Juhl
(Theatre), Melissa Byrnes (History),
Erika Berroth (German), Dustin
Tahmakara (Communication
Studies), Francis Mathieu (French),
Michael Saenger (English), Star
Varner (Studio Art), Jim Hunt, Alison
Miller (Art History), Jimmy Smith
(Kinesiology), Therese Shelton
(Math), Julie Cowley, Alison Kafer
(Feminist Studies), Kelly Lessard,
Kim Murphy, Alisa Gaunder (Political
Science), Paul Gaffney, Alison Marr
(Math), Fumiko Futamura (Math),

Subject

Date

Discussion of QEP/Paideia
external marketing and student
recruitment
Discussion of QEP 2013-2014
rollout program with interested
faculty

April 19, 2012

Discussion of Student Life
Division’s role in QEP
Discussion of QEP 2013-2014
rollout program with interested
faculty

April 26, 2012
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April 19, 2012

May 1, 2012
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March 2012 through August 2012
Group (Who, What)
Elisabeth Piedmont-Marton (English),
Patrick Veerkamp (Studio Art), Erin
Crockett (Psychology), Sherry Adrian
(Education), Eric Selbin (Political
Science), Fay Guarraci (Psychology),
Eileen Cleere (English), Jim Kilfoyle
(English), Elaine Craddock
(Religion), Brenda Sendejo
(Anthropology), Carl Robertson
(Chinese), Christine Vasquez
Interested Faculty (25 faculty and
staff from lists above)

QEP Rollout Program Subcommittee
Locke, Kotarski, Randers, Hunt,
Kafer, Bray, McCann, Vasquez
QEP Intercultural Learning
Subcommittee
Brody, Woody, Hunt, Kafer, Vasquez
Kafer, McCann
QEP Rollout Subcommittee
QEP Committee, interested rollout
faculty, department chairs, student
life staff, President and Provost,
students, Academic Success, Civic
Engagement and Intercultural
Learning staff
McCann, Vasquez, Institutional
Advancement staff
Gaffney, Hunt, Bottorff, Adrian,
Asbury, Richards, Marble, Kafer,
McCann, Vasquez
QEP Intercultural Learning
Subcommittee
Kafer, McCann
Gaines, McCann
Gaines, Hunt, McCann
Woody, Cowley, Temple,
Brackmann, McCann
QEP Civic Engagement
Subcommittee
QEP Committee
Cowley, Hunt, McCann, Richards,
Adrian, Kafer

Subject

Date

Discussion of QEP 2013-2014
rollout program cluster and
seminar themes –
brainstorming session
Discussion of QEP 2013-2014
rollout program
QEP external marketing and
student recruitment
Discussion of intercultural
learning and QEP
Role of residential life in QEP
QEP Budget
Planning QEP rollout program
Two days of planning with Jean
MacGregor, faculty
development consultant. See
appendix for schedule of
meetings.

May 9, 2012

Discussion of QEP marketing

May 24, 2012

Discussion of QEP student
learning outcomes and
assessment
Discussion of QEP intercultural
learning
Discussion of QEP budget
Discussion of QEP budget
Discussion of QEP budget
Discussion of QEP themed
housing
Discussion of QEP civic
engagement
Discussion of QEP
Review QEP draft document

May 31, 2012
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May 9, 2012
May 10, 2012
May 14, 2012
May 17, 2012
May 17, 2012
May 18, 2012
May 21-22, 2012

June 5, 2012
June 5, 2012
June 5, 2012
June 6, 2012
June 11, 2012
June 12, 2012
June 13, 2012
June 25, 2012
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March 2012 through August 2012
Group (Who, What)
QEP Committee
QEP Committee
QEP Committee faculty members
Academic Assessment Committee
Locke, Swain, Vasquez, McCann
Cowley, Brackmann, Gaines, Hunt,
McCann
Gaunder, Kafer, McCann
QEP Rollout Subcommittee
QEP Rollout Subcommittee
QEP Committee
Academic Affairs Council

Subject
Review QEP draft document
Video conference with Marcy
Stoll re: QEP draft document
Discussion of QEP
Review and discuss QEP
assessment section
Discussion of QEP campus
awareness
Discussion of QEP/Paideia
budget
Discussion of QEP draft
document
Review and discussion of QEP
rollout proposals
Review and discussion of QEP
rollout proposals
Preparation for AAC Meeting
Review, discussion and final
approval of QEP document
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June 28, 2012
July 11, 2012
July 11, 2012
July 26, 2012
August 14, 2012
August 16, 2012
August 16, 2012
August 24, 2012
August 27, 2012
August 30, 2012
August 31, 2012
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LITERATURE REVIEW AND BEST PRACTICES
The purpose of this section on literature and best practices is to explain the progression of our
thinking as we developed the QEP transforming the Paideia Program and to locate the QEP in
the national picture of best practices.
In redefining and expanding the Paideia Program we began with the basic premise that
integrated teaching and learning - in the sense of making sense and constructing meaning from
a liberal arts education - is rooted in intentional practice. We expect our very best students to
integrate their learning across disciplines, to incorporate their civic engagement and intercultural
learning, and to apply that learning toward solution of significant problems. Generally, though,
we do not model this developmental process for students. To the contrary, we structure our
colleges and universities – and our approaches to knowledge - in departmental silos. We
expect our students to emerge from college greater than the sum of the parts of their education,
but do they? We think that our students should be able to integrate experience and classroom
learning into an interdisciplinary whole but we don’t do this ourselves. The purpose of this QEP
is to model interdisciplinary and integrative learning for students, faculty, staff and
administrators.

Rationale for the Original Paideia Program
We began the development of the QEP by critiquing Southwestern University’s Paideia Program
as it was and is, beginning with the program’s rationale and the philosophy behind it. Paideia is
from the Greek, meaning, in “an extended sense, the equivalent of the Latin humanitas (from
which ‘the humanities’), signifying the general learning that should be the possession of all
human beings.” 1 Southwestern’s Paideia Program, as described in a grant proposal 2 to the
Robert and Ruby Priddy Charitable Trust, proposed a view of education described by Mortimer
Adler in The Paideia Proposal. According to Adler, an effective, democratic education is
composed of three types of teaching and learning:
1. The teaching and acquisition of organized knowledge by means of didactic instruction,
lectures and responses, textbooks and other aids.
2. The teaching and development of intellectual skills – the skills of learning – by means of
coaching, exercises and supervised practice in reading, writing, speaking, listening,
calculating, problem solving, observing, measuring, estimating and exercising critical
judgment.
3. The teaching and learning of an enlarged understanding of ideas and values by means
of maieutic or Socratic questioning and active participation in the discussion of books
(not textbooks) and other works of art and involvement in artistic activities such as
music, drama, visual arts. 3

1

Mortimer Adler et al, The Paideia Proposal: An Educational Manifesto (New York: Touchstone, 1998),
frontspiece.
2
Southwestern University, “Proposal to the Robert and Ruby Priddy Charitable Trust,” Georgetown, Texas, March
2002.
3
Ibid., pg. 23.
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Adler’s work descends directly from John Dewey. In a frequently quoted passage, Dewey said:
Unless education has some frame of reference it is bound to be aimless, lacking a
unified objective. The necessity for a frame of reference must be admitted. There exists
in this country such a unified frame. It is called democracy. 4
Adler’s Paideia Proposal also links education and citizenship:
…(U)niversal suffrage and universal schooling are …inextricably bound together. The
one without the other is a perilous delusion. Suffrage without schooling produces
mobocracy, not democracy – not rule of law, not constitutional government by the people
as well as for them. 5
A key component of the original Paideia Program, civic engagement, or service learning, grew
naturally from Dewey’s insistence on the inseparability of learning and doing and on his belief
that education is a basis for participation in democratic civil society. 6 Intercultural learning,
another basis for the original program, acknowledges the complexity of global citizenship, and
the contribution to American society of diverse and diverging cultures.
The Paideia Program was designed to implement Adler’s three types of teaching and learning.
Students would accomplish the first two types of education (acquisition of organized knowledge
and development of intellectual skills) in the curriculum at large. The third type of education (an
enlarged understanding of ideas and values) would also occur in the greater curriculum, but
would be particularly addressed in a Paideia Seminar, which would serve as a locus for
connection of curricular, civic engagement and intercultural experiences for students. One
student described the experience this way:
Areas of learning now bleed into one another: I’ve tutored students in German using
grammar analysis techniques I learned in my Computer Programming Languages class;
I’ve used my collaborative research project in Computer Science as inspiration for my
Math Capstone project, which in turn is based on work I did in a class in Germany; and
I’ve even used my German studies as a means to delve into other academic areas such
as philosophy. As a result of my Paideia experience, I can no longer learn anything new
without seeing a connection between it and another aspect of my education. 7
James W. Hunt, Professor of Education and Provost at Southwestern, developed and wrote the
Paideia grant proposal to the Priddy Charitable Trust in conjunction with a faculty committee.
Hunt’s interest in the relationship between citizenship and education and his work with young
readers informed the development of the original Paideia Program. A key issue at all levels of
education is to help students toward self-knowledge and self-awareness within particular
contexts. This “knowing about knowing,” or metacognition, must also be taught and learned.

4

Quoted in Barbara Leigh Smith, Jean MacGregor, Roberta S. Matthews and Faith Gabelnick, Learning
Communities: Reforming Undergraduate Education (San Francisco: Jossey-Bass, 2004), pg. 24.
5
Adler, Paideia Proposal, pg. 3.
6
Janet Eyler and Dwight E. Giles, Jr., Where’s the Learning in Service-Learning? (San Francisco: Jossey-Bass,
1999), pgs. 7-8.
7
Southwestern University, Paideia booklet circa 2006.
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Cognition

Metacognition

High

Low

High

Low

“They know it and
they know that
they know it.”

“They know it
and they don’t
know that they
know it.”

“They don’t know
it and they know
that they don’t
know it.”

“They don’t
know and they
don’t know that
they don’t know
it.”

The original conception of the Paideia Program proposed that cognition and metacognition unite
through study, active learning and reflection. Small seminars would encourage students to
connect and reflect upon academic and life experiences, to meld the practical, theoretical and
experiential aspects of academic work, civic engagement and study abroad. At issue in
retrospect was whether this could be consistently accomplished in a one-credit, pass/fail
seminar meeting about two hours each month. And the answer was mixed. We remain
committed to the concept and philosophy of Paideia and to the principles of the gift of the Priddy
Charitable Trust: a commitment to the connectivity of practical, theoretical and experiential
knowledge through the seminar, civic engagement and intercultural learning. But we concluded
that the Paideia Seminar and the connective, synthetic work promised by Paideia needed to be
more fully integrated into the life of the University.
Southwestern, like most small liberal arts colleges, is a traditionally organized institution. Hiring
and curriculum are centered in the academic department. Most departments regard the
disciplinary major as their primary focus. Faculty are trained in graduate schools that are even
more centered in discipline-based departments. In such a context, faculty often have no
experience with interdisciplinary teaching and learning and tend to discount such approaches as
not being rigorous and lacking disciplinary depth. We did not consider reforming the general
curriculum. Our unspoken assessment was that such a task would be practically and politically
impossible given the faculty’s training and orientation and the structure of the University. But we
did want to retain key elements of the original Paideia Program; we wanted to introduce
thematic or problem-based interdisciplinary work; we wanted to create a space for intentional
synthesis and reflection.

QEP Development
We started by reading widely in the literature on learning communities. Much of this work
originated with a few key institutions in the late 1960s and early 1970s. One of these was The
Evergreen State College, a public, interdisciplinary, “alternative” institution in Olympia,
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Washington. A public service institute at Evergreen, the Washington Center for Improving the
Quality of Undergraduate Education, has focused since its founding in 1985 on promulgating
learning communities, first in Washington state, and subsequently nationwide. Barbara Smith,
Jean MacGregor 8, Roberta Matthews and Faith Gabelnick’s Learning Communities: Reforming
Undergraduate Education 9 is the best one volume introduction to the history, structure and
practice of learning communities. We particularly learned a lot from their chapter “Learning
Community Curricular Structures 10,” in which they discuss linked and clustered courses.
Chapters in Learning Communities and in Barbara Smith and John McCann’s (eds) Reinventing
Ourselves: Interdisciplinary Education, Collaborative Learning and Experimentation in Higher
Education 11 provided historical perspective and cautionary stories on the success and failure of
past efforts at integrative interdisciplinary programs in higher education. These accounts
highlight the difficulties of implementing interdisciplinary programs within strong disciplinary
contexts, emphasize that such programs require broad commitment from faculty, administration
and students, and caution that such efforts must be part of the core mission and curriculum of
an institution, not ancillary or simply added on to departmental major requirements. When
interdisciplinary efforts fail, the failure can usually be traced to lack of intellectual, structural or
financial commitment and to the interdisciplinary program not being fully integrated into a
fundamentally disciplinary institution. 12 Joseph Comprone summarizes the demise of Arizona
State University (ASU) West like this, “As I look back over my six years at ASU West, I can now
see that a major cause of low faculty morale, high political tension, and an unwillingness to
cooperate in the college derived from one structural difficulty. The College of Arts and Sciences
at ASU West, while it struggled to support intellectual and curricular interdisciplinary work,
attempted to build programs within a traditional departmental structure.” 13
The Cluster Program at the University of North Carolina College of Arts and Sciences also failed
due to lack of departmental support: to courses being infrequently offered, to poor availability of
faculty, and to poor management and administration of cluster course offerings. In 2010, a
review of this program stated, “The cluster program, though popular with faculty members, is
virtually moribund. Some courses have not been offered for two years, and infrequent offerings
of core courses prohibit students from completing, or worse, beginning the clusters. Students,
consequently, have walked away from this option; fewer than ten May 2010 graduates met the
supplemental education requirement by completing a cluster.” The report concluded, “Given the
myriad difficulties experienced by the cluster program, including irregular course offerings and

8

Smith and MacGregor were co-founders of the Washington Center.
Smith et al. Also see a previous book by Gabelnick, MacGregor, Matthews and Smith, Learning Communities:
Creating Connections Among Students, Faculty and Disciplines (San Francisco: Jossey-Bass, 1990), pgs. 19-37.
Also see Jodi Levine Laufgraben, Nancy Shapiro and Associates, Sustaining and Improving Learning Communities
(San Francisco: Jossey-Bass, 2004); Milton D. Cox and Laurie Richlin (eds.), New Directions for Teaching and
Learning Series, Building Faculty Learning Communities (San Francisco: Jossey-Bass, 2004); Sandra N. Hurd and
Ruth Federman Stein, (eds.) Building and Sustaining Learning Communities: The Syracuse University Experience
(Bolton, Massachusetts: Anker Publishing, 2004); Project Kaleidoscope, What Works in Facilitating
Interdisciplinary Learning in Science and Mathematics (Washington, D.C.: AAC&U, 2011).
10
Ibid.
11
Barbara Leigh Smith and John McCann (eds.), Reinventing Ourselves: Interdisciplinary Education, Collaborative
Learning and Experimentation in Higher Education (Bolton, Massachusetts: Anker Publishing, 2001).
12
See Joy Rosenzweig Kliewer, “The Innovative colleges and Universities of the 1960s and 1970s: Lessons from
Six Alternative Institutions,” in Smith and McCann (eds.), Reinventing Ourselves.
13
Joseph J. Comprone, “The Academic Department in a Multidisciplinary Context: An Argument for the
Administrative Holding Company Amidst Communities of Learners,” in Smith and McCann (eds.), Reinventing
Ourselves.
9
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the small number of students who have fulfilled their supplemental education requirement using
it, we recommend that this program be discontinued.” 14
Julie Thompson Klein, a prominent scholar of interdisciplinary teaching and learning, points to
additional “disincentives to interdisciplinarity:”
Organizational Structure and Administration
•
•
•

Discipline and department-based silos of budgetary and administrative
categories
Territoriality and turf battles over budget and ownership of curriculum
Ambiguous status of interdisciplinary programs

Procedures and Policies
•
•
•

Rigid and exclusionary degree requirements
Lack of guidelines for interdisciplinary hiring, tenure and promotion
Unfavorable policies for allocation of workload credit in interdisciplinary
teaching

Resources and Infrastructure
•
•
•
•
•

Inadequate funding and ongoing support for interdisciplinary units
Inadequate number of faculty lines for interdisciplinary studies
Ignorance of interdisciplinary literature and resources in national networks
Insufficient time for planning and implementing
Insufficient time to develop collaborative relationships in team teaching

Recognition, Reward and Incentives
•
•
•

Invisibility and marginality of interdisciplinary teaching, service and advising
Reliance on volunteerism and overload
Negative bias against interdisciplinary work 15

We have used Klein’s list of “disincentives” as a sort of checklist to help clarify our approach to
interdisciplinary teaching and learning:

Klein’s Disincentives

QEP Approach

Discipline and departmentbased silos of budgetary and
administrative categories

The QEP “Transforming Paideia” program has a dedicated,
endowed budget independent of departments and
administered by the Provost’s Office advised by a Universitywide faculty and staff committee.

14

A.T. Panter, “Review of the ‘Making Connections’ General Education Undergraduate Curriculum: Four-Year
Follow Up, Fall 2010,” Curriculum Review Steering Committee, Office of Undergraduate Curricula, University of
North Carolina, 2010, pgs. D-30 to D-31.
15
Julie Thompson Klein, Creating Interdisciplinary Campus Culture: A Model for Strength and Sustainability (San
Francisco: Jossey-Bass, 2010), pgs. 72-73. We have edited Klein’s list.
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Klein’s Disincentives

QEP Approach

Territoriality and turf battles
over budget and ownership of
curriculum

The program has an independent budget. The faculty as a
whole has approved the program curriculum which is
primarily located in the general education program to avoid
conflict with disciplinary majors.
Cluster courses and team-taught seminars fulfill general
education requirements and other University or disciplinary
requirements.
The cluster courses and team-taught seminars are part of the
University’s regular curriculum and requirements.
We will incorporate language into hiring announcements and
into tenure and promotion documents and policies.

Ambiguous status of
interdisciplinary programs
Rigid and exclusionary
degree requirements
Lack of guidelines for
interdisciplinary hiring, tenure
and promotion
Unfavorable policies for
allocation of workload credit
in interdisciplinary teaching
Inadequate funding and
ongoing support for
interdisciplinary units
Inadequate number of faculty
lines for interdisciplinary
studies
Ignorance of interdisciplinary
literature and resources in
national networks
Insufficient time for planning
and implementing

Insufficient time to develop
collaborative relationships in
team teaching
Invisibility and marginality of
interdisciplinary teaching,
service and advising
Reliance on volunteerism and
overload
Negative bias against
interdisciplinary work

Both cluster courses and seminars are part of normal faculty
workload. In some cases seminars may be taught and
compensated as overload.
The program has dedicated, endowed funding and dedicated
administrative support.
The program does not require additional faculty lines.

The faculty development component of this program is robust
and well-funded.
The faculty development component of this program provides
compensated faculty planning time and the endowed budget
and additional grant funds compensate cluster and seminar
leaders.
Collaboration occurs in intentional meetings throughout the
year and in the faculty development program.
The “Transforming Paideia” Program is an integral part of the
curriculum and of student advising.
The cluster courses do not add significantly to current
workload. The team-taught seminars will be taught as both
part of regular faculty loads and as overloads.
Southwestern University faculty seem eager to work more
closely with their colleagues.

Our thinking about theme or problem-based cluster courses and team-taught seminars on the
same themes or problems was influenced by the literature already cited on learning
communities and by current practice at a number of institutions. Here are a few examples of the
many similar programs throughout the United States:
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Institution
Rollins College
Baruch College

Elmhurst College

University of La Verne

Portland State University

Clark University

University of California, Los
Angeles (UCLA)

University of North Carolina
(UNC), Asheville

Theme or Problem-Based Cluster Courses and TeamTaught Interdisciplinary Seminars
The Rollins Honors Degree Program requires four teamtaught thematic seminars. 16
Baruch College’s Chase Seminars invite outstanding
students in the fall semester freshman learning community to
participate in this interdisciplinary, team-taught seminar,
which serves as a possible entry point to the Honors
Program. 17
Elmhurst College’s Honors Program includes a team-taught
interdisciplinary seminar focusing on complex contemporary
issues. 18
The University of La Verne’s Interdisciplinary Honors
Seminars are team-taught courses taught by faculty from two
different disciplines and focusing on topics of interest. 19
Portland State’s Sophomore Inquiry and Cluster Courses are
thematically linked courses open to sophomores and
above. 20
Clark University Program of Liberal Studies Cluster Courses
are two thematically linked courses fulfilling distribution
requirements. 21
UCLA’s Freshman General Education Clusters are year-long,
interdisciplinary, thematically centered learning communities
featuring 120 to 200 students, three to four faculty and three
to six graduate student instructors. 22
UNC Asheville’s Integrative Liberal Studies Topical Course
Clusters investigate topics from “the perspective of multiple
disciplines.” Students take at least three courses in the
cluster. 23

16

Rollins College, Honors Degree Program Description, accessed May16, 2012,
http://www.rollins.edu/catalogue/curriculum/honors_degree_program.html.
17
Baruch College, Chase interdisciplinary Seminars, accessed May 16, 2012,
http://www.baruch.cuny.edu/wsas/academics/ChaseInterdisciplinarySeminars.htm.
18
Elmhurst College, Honors Curriculum, accessed May 16, 2012, http://public.elmhurst.edu/honors/2087997.html.
19
University of La Verne, Honors Program, accessed May 16, 2012, http://laverne.edu/academics/artssciences/honors-program/seminars.
20
Portland State University, Sophomore Inquiry and Cluster Courses, accessed May 16, 2012,
http://pdx.edu/unst/sophomore-inquiry-and-cluster-courses.
21
Clark University, Registrar, PLS Course Options, accessed May 16, 2012,
http://www.clarku.edu/offices/registrar/courses/plsclusters.cfm.
22
UCLA, Freshman Clusters, accessed May 16, 2012, http://www.college.ucla.edu/ge/clusters/. For a report on this
program see UCLA, Office of Undergraduate Evaluation and Research, Division of Undergraduate Education, “Four
Years Later: Reflections on Freshman Cluster Experiences,” July 20, 2007, at:
http://www.college.ucla.edu/ge/clusters/reports/fouryearslater.pdf.
23
UNC Ashville, Integrative Liberal Studies Topical Course Clusters, accessed May 16, 2012,
http://ils.unca.edu/faculty/topical-clusters.
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Institution
James Madison University
(JMU)
Bellevue University

Theme or Problem-Based Cluster Courses and TeamTaught Interdisciplinary Seminars
JMU’s University Studies Program offers five thematically
linked course clusters fulfilling general education
requirements. 24
Bellevue University’s general education course clusters are
linked to particular topics and problems. 25

There are many more examples in the literature, ranging from fully implemented learning
communities, encompassing the entire curriculum – or a great part of it – at The Evergreen
State College, Skagit Valley College 26 and La Guardia Community College – to less
comprehensively implemented but highly effective learning communities – such as those at
Seattle Central and North Seattle Community Colleges – to the types of thematically linked, or
clustered, courses and interdisciplinary team-taught seminars described in the table above and
in this QEP proposal.
Smith et al. list the “critical factors that promote sustainable learning communities.” These are
the “best practices” to ensuring the success of learning communities:
Institutional readiness. There must be a critical mass of faculty interested in learning
communities, a leadership group at the institution supporting the idea of learning
communities and prepared to support implementation, and an opening in the curriculum
where the learning community program can be focused – for example in the general
education or a first-year program.

24

James Madison University, General Education: The Human Community Requirements Checklist, accessed May
16, 2012, http://www.jmu.edu/gened/wm_library/Checklist_2012_2013.pdf.
25
Bellevue University, College of Arts and Sciences, Cluster Courses, accessed May 16, 2012,
http://www.bellevue.edu/undergraduate/earn-credit/course-clusters.aspx.
26
“At Skagit Valley College, students completing transfer degrees must complete three Integrative Learning
Experiences (Learning Communities and/or Integrative Experiences). Two must be Learning Communities (LCs);
the third can be another LC or an Integrative Experience (IE). Learning Communities ("LCs") intentionally combine
courses to explore connections between areas of study and to foster deeper, more meaningful learning relationships
among faculty and students. For example, a math course might be combined with a reading course to show how the
skills and knowledge used in the study of one subject help to understand the other. An Earth Science course might
be combined with an Ethnic Studies course to explore the relationships between the geology of a particular place
and the people who have inhabited that place over time. While there are many different kinds of Learning
Communities offered by over 500 colleges and universities in the US and Canada, at Skagit Valley College, when
students enroll in a learning community, they register for each of the paired courses (called "co-enrollment"), which
usually (not always) have been scheduled to meet for a single block of time. Assignments and classroom activities
are designed to reinforce the learning in each course and to help students understand how the concepts and skills of
the two subject areas are connected. Often, students will complete assignments that receive credit in both classes.
For the most part, being in a Learning Community is like taking a single, "expanded" course. Integrative
Experiences (IEs) are curricular (course) or co-curricular experiences designed by faculty in which students
demonstrate their ability to integrate information, concepts, analytical frameworks, and/or skills from two or more
areas of inquiry in a purposeful project or experience. (See also Learning Into Action for information about how
some LIA projects can be proposed as Integrative Experiences.)” Accessed 6/24/12 from
http://www.skagit.edu/directory.asp_Q_pagenumber_E_363.
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A collaborative leadership group. Successful programs require the building of strong
collaborative leadership teams. Leadership needs to expand if the program is to be
sustained. Working collaboratively across the lines of departments and status,
academic and student affairs, often requires new skills and practices.
Faculty involvement and faculty support. Broad faculty involvement is critical to these
programs. Restructuring reward systems to support teaching and innovation is
necessary to ensure long-term faculty involvement. Faculty development support is
needed, especially for team-taught and team-planned programs. Many institutions are
underinvesting in faculty development.
Funding and other resources. Financial support is necessary to obtain administrative
support, fund planning time, get the effort going, and eventually sustain the effort, but the
scale of financial support varies enormously from institution to institution. The source of
funding may include institutional budgets from a variety of places or grant funding.
Eventually, though, grant funding needs to be replaced with institutional funding.
Assessment as a strategy for program development. Assessment can be a powerful tool
for learning community development, especially if it is used to improve practice. It needs
to be a central element of all learning community programs.
Commitment. Persistence, patience, and commitment to a long-term vision are crucial in
sustaining learning communities. Resilience in the face of periodic setbacks helps
maintain the emotional energy to stay with the effort. Personal passion and commitment
are the key ingredients in most of these programs. 27
William H. Newell points to intellectual best practices in constructing interdisciplinary and
integrative learning:
Interdisciplinarians are aware of at least four techniques for creating common ground:
redefinition, extension, organization, and transformation. (Repko 28 discusses them in
detail and provides examples of their use in different fields, so I provide only a cursory
review of them here.)
1. Redefinition. Disciplines are notorious for jargon, but even when they use the same
term, it has a different penumbra of meaning because of the different intellectual
contexts. We need to identify the kernel of meaning that two concepts have in common
and their precise areas of overlap.
2. Extension. Common ground can be created by extending a concept from one discipline
into the domain of another discipline. In recent years, for example, the concept of
sustainability has been extended from the environment to include economic activity and
indigenous cultures, creating common ground among advocates for the environment,
economic development, and indigenous peoples.
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Smith et al., Learning Communities: Reforming Undergraduate Education, pgs. 329-330.
In Allen F. Repko, Interdisciplinary Research: Process and Theory (Thousand Oaks, CA: Sage Publications,
2008). Also see Allen F. Repko, William H. Newell and Rick Szostak, Case Studies in Interdisciplinary Research
(Thousand Oaks, CA: Sage Publications, 2012).
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3. Organization. Factors that are the focus of one discipline can be seen not as competing
with the factors studied by another discipline to explain a situation, but as constraining,
complementing, or reinforcing them. Or, they can be placed along a continuum, as when
Boulding (1981) saw that benevolent behavior studied by sociologists and malevolent
behavior studied by political scientists can be placed along a continuum of otherregarding behavior (positive and negative), with the self-regarding behavior studied by
economists at the midpoint.
4. Transformation. Instead of treating diametrically opposed views as axiomatic
assumptions (e.g., human behavior results from the exercise of free will versus it is
determined internally by genes or externally by environment), treat them as endogenous
continuous variables (e.g., ask how much freedom people have in a particular situation).
Interdisciplinarians have also identified a series of best practices related to the construction
of a more comprehensive understanding:
•
•
•
•
•
•
•

Assume every perspective that has stood the test of time has a kernel of truth to it.
Find what is useful in each of the perspectives you dislike and what is problematic
about each one you like.
Create commonalities instead of making compromises.
Find overlooked connections between ideas from different perspectives.
Embrace contradiction, asking in what sense a situation can be "both."
Engage in shuttle diplomacy, going back and forth between theories, and between
theory and empirical evidence.
Seek an understanding that is responsive to each of the contributing perspectives
but not dominated by any one of them. 29

To date, we have met Smith’s criteria, and addressed Klein’s disincentives, although our ongoing commitment remains to be tested. Newell’s criteria, which point to the need for
intellectually open, generous and inclusive approaches, will be important guides to our thinking,
intellectual progress and behavior as we implement this QEP project. As the program

develops, particularly beyond the years of the QEP, we expect to require additional
support for building and strengthening the program and for responding to new needs as
they arise. This support will include strong on-going commitment from University
faculty, staff and leadership through the University budget, consistent departmental
commitment to staffing the program, strengthening University-wide and particularly
departmental commitment to general education, and flexibility from leadership, staff and
faculty in formative assessment and improvement of the program.

Team Teaching
Our faculty development efforts will focus on many of the areas discussed in this document:
planning of theme-based course clusters and team taught seminars, implementation of
curriculum, civic engagement and intercultural learning, assessment and other topics. We are
particularly concerned to prepare our faculty for team teaching. Currently, teaching at
Southwestern and at most institutions is a largely individualistic and solitary activity. Teaching is
29

William H. Newell, “Educating for a Complex World: Integrative Learning and Interdisciplinary Studies,” Liberal
Studies, Fall 2010, Vol. 6, No. 4.
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rarely assessed except by student evaluations of faculty teaching. We want to present and
implement team-teaching as teachers co-learning with students. We hope that faculty will
model aspects of the learning process for students as faculty and students together cope with
different disciplinary approaches to a theme or problem. We believe that faculty will embrace
team-teaching as both intellectually and socially engaging and that relationships developed in
this endeavor will contribute to a stronger and more pleasant University community. In thinking
about team-teaching we have referred to many of the publications cited in this section and to the
two books cited below. 30

Civic Engagement and Intercultural Learning
We are most concerned with how students make meaning from their experiences with civic
engagement and intercultural learning. The experiences themselves must be authentic, more
than simple volunteerism on the one hand, and more than tourism on the other. When
structured in more intentional and reflective ways, these experiential programs promote the
institution’s interdisciplinary and integrative learning goals. We believe that the close attention
we have paid institutionally to civic engagement and intercultural learning has paid dividends in
ensuring that student experiences in these areas will be conducive to learning through the
familiar model of action-reflection-synthesis. The experiences themselves have been improved
over the past few years through the dedicated work of the Offices of Intercultural Learning and
Civic Engagement. Intercultural learning through study abroad has tended towards intensive,
semester-long engagements with curriculum in the second language. Civic engagement has
tended toward lengthier and more engaged participation in the work of community partners.
We believe, however, that in both areas we can do a better job in helping students to reflect
upon and arrive at new understandings by incorporating their experiences with course work and
other experiences outside the curriculum. To that end we have reviewed the literature 31 and
included opportunities for reflection and synthesis in the sections below on civic engagement
and intercultural learning.

Assessment
The literature on assessment is a minor industry in itself, and there are many sources from
which to choose. In assessing core competences and student learning outcomes in academic
departments and programs, we have found Trudy Banta’s work to be particularly useful due to
30
James L. Bess and Associates, Teaching Alone, Teaching Together: Transforming the Structure of Teams for
Teaching (San Francisco: Jossey-Bass, 2000); James R. Davis, Interdisciplinary Courses and Team Teaching: New
Arrangements for Learning (Westport, Connecticut: ACE/Oryx, 1995).
31
Dan W. Butin, Service-Learning in Theory and Practice: The Future of Community Engagement in Higher
Education (New York: Palgrave Macmillan, 2010); Janet Eyler and Dwight G. Giles, Jr., Where’s the Learning in
Service-Learning? (San Francisco: Jossey-Bass, 1999); Barbara Jacoby and Associates, Service-Learning in Higher
Education: Concepts and Practices (San Francisco: Jossey-Bass, 1996), and the later edition, Civic Engagement in
Higher Education: Concepts and Practices, 2009; J. Alison Bryant, Nicole Schonemann and Doug Karpa,
Integrating Service-Learning into the University Classroom (Sudbury, Massachusetts: Jones and Bartlett, 2011);
James a. Banks and Cherry A. McGee Banks, Multicultural Education: Issues and Perspectives: Issues and
Perspectives (Hoboken, New Jersey: John Wiley and Sons, 2010); Maurianne Adams, Lee Anne Bell and Pat
Griffin, Teaching for Diversity and Social Justice (New York: Routledge, 2007); Kevin Kecskes (ed.), Engaging
Departments: Moving Faculty Culture from Private to Public, Individual to Collective Focus for the Common Good
(Bolton, Massachusetts: Anker Publishing, 2006); Myron W. Lustig and Jolene Koester, Intercultural Competence:
Interpersonal Communication Across Cultures (Boston: Allyn and Bacon, 2003).
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her thoughtfulness, practicality and ability to clearly present complex material. 32 Julie
Thompson Klein, William H. Newell, Veronica Boix Mansilla and various publications of the
Washington Center for Improving the Quality of Undergraduate Education have helped in
important ways as we approached the assessment of interdisciplinary and integrative student
work. 33 The “Integrated Learning VALUE Rubric” of the Association of American Colleges and
Universities has also been helpful in clarifying our approach to assessment of this QEP project.
This rubric appears in the student learning outcomes and assessment section of this document.
In our approach to assessment of the QEP, we have drawn from what we have learned in
intensive assessment of student learning in our academic departments and programs. We
annually publish department and program assessment plans and periodically publish
departmental writing and capstone rubrics. These documents are listed below. 34
Our thinking on portfolio assessment of theme-based course clusters and team-taught seminars
was informed by several books listed below and by the learning communities and portfolio work
of LaGuardia Community College and the core competencies and portfolio work of Alverno
College, which we intend to visit during academic year 2012-2013. 35
32

See Trudy W. Banta, Elizabeth A. Jones and Karen E. Black, Designing Effective Assessment: Principles and
Profiles of Good Practice (San Francisco: Jossey-Bass, 2009); Trudy A. Banta and Associates, Building a
Scholarship of Assessment (San Francisco: Jossey-Bass, 2002); Catherine A. Palomba and Trudy W. Banta,
Assessment Essentials: Planning, Implementing and Improving Assessment in Higher Education, (San Francisco:
Jossey-Bass, 1999). We have also made use of Linda Suskie, Assessing Student Learning: A Common Sense Guide
(San Francisco: Jossey-Bass, 2009); Barbara E. Walvoord, Assessment Clear and Simple: A Practical Guide for
Institutions, Departments, and General Education (San Francisco: Jossey-Bass, 2004); Mary J. Allen, Assessing
General Education Programs (Bolton, Massachusetts: Anker Publishing, 2006). Our department chairs and faculty
have found this book useful – Dannelle D. Stevens and Antonia J. Levi, Introduction to Rubrics: An Assessment
Tool to Save Grading Time, Convey Effective Feedback and Promote Student Learning (Sterling, Virginia: Stylus,
2005).
33
Veronica Boix Mansilla, Liz Dawes Duraising, Christopher R. Wolfe and Carolyn Haynes, “Targeted Assessment
Rubric: An empirically grounded rubric for interdisciplinary writing,” Interdisciplinary Studies Project, Project
Zero, Harvard Graduate School of Education, undated; Emily Lardner and Gillies Malnarich, “Assessing Integrative
Learning: Insights from Washington Center’s National Project on Assessing Learning in Learning Communities,”
undated; Matthew Miller and Veronica Boix Mansilla, “Thinking Across Perspectives and Disciplines,”
Interdisciplinary Studies Project, Project Zero, Harvard Graduate School of Education, 2004; Diana Rhoten,
Veronica Boix Mansilla, Marc Chun and Julie Thompson Klein, “Interdisciplinary Education at Liberal Arts
Institutions,” Teagle Foundation White Paper, 2006; Elizabeth J.H. Spelt, Harm J.A. Biemans, Hilde Tobi, Pieternel
A. Luning and Martin Mulder, “Teaching and Learning in Interdisciplinary Higher Education: A Systemic Review,”
Educational Psychology Review, 2009; Veronica Boix Mansilla, “Assessing Student Work at Disciplinary
Crossroads,” Interdisciplinary Studies Project, Project Zero, Harvard Graduate School of Education, 2004; Lana
Ivanitskaya, Deborah Clark, George Montgomery and Ronald Primeau, “Interdisciplinary Learning: Process and
Outcomes,” Innovative Higher Education Review, Winter 2002; Newell, “Educating for a Complex World,”
previously cited; William S. Moore, “ ‘My Mind Exploded:’ Intellectual Development as a Critical Framework for
Understanding and Assessing Collaborative Learning,” from Assessment In and Of Collaborative Learning,
Washington Center Evaluation Committee, undated; Jean MacGregor (ed.), Doing Learning Community
Assessment: Five Campus Stories, National Learning Communities Project Monograph Series, Washington Center,
2003; Kathe Taylor, William S. Moore, Jean Macgregor and Jerri Lindblad, Learning Community Research and
Assessment: What We Know Now, National Learning Communities Project Monograph Series, Washington Center,
2003.
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Trudy Banta (ed.), Portfolio Assessment: Uses, Cases, Scoring and Impact (San Francisco: Jossey-Bass, 2003);
Tracy Penny Light, Helen L. Chen, John C. Ittelson, Documenting Learning with ePortfolios: A Guide for College
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Electronic Portfolios 2.0: Emergent Research on Implementation and Impact (Sterling, Virginia: Stylus, 2009);
John Zubizarreta (ed.), The Learning Portfolio: Reflective Practice for Improving Student Learning, San Francisco:
Jossey-Bass, 2009.
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ACTIONS TO BE IMPLEMENTED
Introduction
As we have previously described, and as the QEP title makes clear, the Paideia Program
featured prominently in our formulation of this QEP. Paideia is Southwestern’s distinctive
program. It is central in recruiting new students and in our self-definition. We rely on Paideia to
differentiate Southwestern from competing liberal arts colleges. The Paideia Program was
conceived by Jim Hunt, current provost at the University, and directed at its inception by
Stephanie Fabritius, now dean at Centre College, and since her departure by David Gaines,
Associate Professor of English at Southwestern. President Jake B. Schrum and the
development staff obtained $9 million in funding for Paideia based on a very generous matching
contribution from the Robert and Ruby Priddy Charitable Trust. An early publication described
the five components of the program:
•
•
•
•
•

Rigorous Academic Experiences
Intercultural Experiences
Collaborative Research and Creative Works
Leadership
Service Learning (now termed “Civic Engagement”)

These experiences comprised the Paideia seminar, led by a Paideia professor and consisting of
a cohort of students that stayed together from their sophomore through their senior years. The
seminars met about once every two weeks for one to two hours. Cohorts engaged in various
volunteer civic engagement projects. Paideia students completed various activities promoting
intercultural learning. In the seminars students were to connect their learning and experiences
across disciplines and to evaluate and discuss their intercultural and civic engagement
experiences. They were to engage in collaborative research and creative work. Students
received one credit per semester on a pass/fail basis for Paideia participation. At least in the
beginning years of the program, the intention was to eventually provide “Paideia for all.” A
Paideia promotional pamphlet stated, “Paideia will expand to include all students at
Southwestern.” About 240-280 students and 25-27 faculty per year participate in the program.
The Paideia Program has transformed Southwestern—or large portions of it—in significant
ways. Eight years ago our campus had a few isolated pockets of civic engagement—a sociology
course which provided data to community organizations, a chemistry course which worked on
water issues—but in general the Southwestern ethic was focused on ad hoc volunteer service
rather than efforts grounded in the curriculum. With the advent of Paideia, a Director of Civic
Engagement was hired, and her work has been transformational. In the most recent academic
year twenty-two courses with community-based learning objectives were offered. Study abroad
has seen similar changes. Always a popular option at Southwestern, about one in two of our
graduates studies abroad for credit. The numbers of those doing so has not significantly
changed, but the depth of the programs sought out by our students has increased. Students are
choosing experiences which offer substantive engagement with the host culture through work,
research and independent living situations. The abstract commitment of the Paideia Program to
more substantive learning experiences has borne real fruit.
The Paideia Seminars encourage dialogue across the disciplines. The one-hour, one credit
seminars are a continued conversation over the sophomore, junior and senior years among the
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same cohort of about ten students and one Paideia Professor (students are assigned to cohorts
by thematic interest rather than by their majors). The seminars provide a weekly or bi-weekly
forum where students can reflect on their academic careers, integrating the knowledge from
their courses with community-based learning and intercultural experiences. All Paideia Scholars
provide annual feedback on the program, and reviews on the seminar experience are mixed.
Some find it the single best element of their Southwestern experience, but both students and
faculty grapple with the nature of a one-credit course with many expectations attached to it. The
cohorts are expected to design and carry out group civic engagement projects, and these efforts
have similarly mixed results. Because they are not based within a conventional course structure,
Paideia civic engagement projects have sometimes devolved into the type of volunteerism the
program was designed to move beyond. Some cohorts gel better than others, and the threeyear commitment does not offer much flexibility. And even with the best of intentions, Paideia
creates some divisions among faculty and students since not all choose to participate or feel
able to participate in the program in its current form.
One final lesson of Paideia is that fostering a community where truly integrative interdisciplinary
learning is widespread requires structural curricular change and sustained collaborative work on
the part of faculty. While the Paideia Seminars demonstrate that our students are open to and
enjoy meeting with their peers from across the academic spectrum, the fact remains that a onecredit course led by a faculty member from one discipline does not necessarily lead to
interdisciplinary discussion or exploration. Our nine year experience with Paideia has helped us
ask hard questions about what curricular transformation entails. Our QEP project plans reflect
both a continuing commitment to interdisciplinarity and a more realistic assessment of the work
and evolution that must take place.
As their discussions evolved, the QEP Committee looked increasingly to a restructured Paideia
Program as the means to promote interdisciplinarity and integrative learning at Southwestern.
The goal of the Committee became to fully integrate Paideia into faculty teaching and student
learning while retaining and strengthening the distinctive foci of civic engagement, intercultural
learning and the cohort experience.
QEP, General Education and Integrative Learning
As educators in the liberal arts at Southwestern University, we assume that students can and do
integrate their experiences, academic and otherwise, through a kind of dialectic. They begin in
their first days of college, accumulate knowledge and experience, and build upon what they
started with until they leave us, having continually re-formed themselves through a process of
question and synthesis. We hope that they gain some broad conception of the liberal arts and
that they leave us transformed significantly in their ability to integrate and synthesize what they
have experienced in the classroom, in their daily lives, and in their co-curricular activities. We
state in our catalog:
At Southwestern University, we believe that the liberal arts must extend beyond a
prescribed set of courses and experiences to include all we do. In structuring the
academic curriculum, Southwestern University believes that all courses must contribute
in a vital way to a liberal arts education. A liberal arts approach to teaching and learning
requires that faculty in all disciplines provide courses that encourage students to
challenge their own assumptions about the world and to become individuals who are
capable of self-reflection and critical analysis and who are passionate about continued
learning throughout their lives. A liberal arts approach requires that individual courses be
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placed in the context of the discipline, in relationship to other disciplines, and in relation
to the liberal arts in general, such that students come to understand the essentially
integrative nature of the liberal arts.
Students who experience such a liberal arts education should become literate, informed
and critical persons capable of making the world more humane and just. To accomplish
this goal, students should gain in-depth knowledge of a discipline through engagement
in the rigorous study of a major field. Equally important, students should acquire a
breadth of knowledge across a range of disciplines that allows them to learn from a
variety of perspectives and that provides the opportunity to explore the ways in which
disciplines interact and intersect in the formation of knowledge.
This is a language of transformation. It calls for integration of knowledge. It is specifically
interdisciplinary in its intended effect. Yet we organize ourselves in disciplines. We administer
the disciplinary curriculum in departments. We ask our students to spend most of their academic
lives with us in majors that focus on learning in a particular, narrowly defined field, devoting
most of our effort to encouraging a level of mastery in a discipline. To balance this concentration
on disciplinary depth, we offer the breadth of a collection of general education distribution
requirements. At Southwestern, general education means that we require students to take two
courses in each academic division or school, sixteen credits of a second language and a FirstYear or Advanced-Entry Seminar. Currently, nowhere in the general education curriculum do
we explicitly ask students to integrate their academic experiences nor do we provide forums or
guidance in how to do that.
The QEP Committee believes that the integration of knowledge and experience has to be
explicitly taught, experienced and learned. Faculty must model the methods, theories and
practice of integration if students are to learn. We believe that the most practical way to do this
is to organize a portion of the general education program around broad themes or problems,
and to make those themes or problems explicit and central to our teaching and learning.
We think that interdisciplinarity is an integral component of a vibrant liberal arts community,
enabling students, faculty, and staff to make intellectual connections across disciplines.
Interdisciplinary education has many vocal advocates in the academic community at large, and
this support derives from an emerging consensus that the difficult political and social problems
of our era cannot be effectively addressed within the confines of a single discipline. Issues such
as religious conflict, immigration, public health, water quality, and financial stability all transcend
national borders and require the expertise and input of scholars working in the humanities, arts,
sciences and social sciences.
The QEP and Current Interdisciplinary Programs
Interdisciplinary teaching, learning, and research have played an integral role in Southwestern’s
growth as an institution, in large part through the development of its interdisciplinary programs—
Animal Behavior, Environmental Studies, Feminist Studies, International Studies, and Latin
American Studies. Each of these programs combines the resources of a number of departments
to create a major which educates through multiple perspectives. These interdisciplinary majors
are growing rapidly because students appreciate the opportunities they provide for working with
relevant real world issues. They carve out necessary spaces for students and faculty to explore
disciplinary, interdisciplinary, and anti-disciplinary questions and perspectives. Students
majoring and minoring in these programs have the opportunity to make the kinds of intellectual
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connections across disciplines we hope for the QEP program as a whole. Current
interdisciplinary programs serve as an obvious source for cluster courses and interdisciplinary
seminars.

Actions
Theme-Based Course Clusters
•
•
•
•
•
•
•
•

Clusters are courses organized around a theme or problem.
Clusters are initiated and developed by the faculty teaching within them.
Clusters make explicit and intentional the inherent interdisciplinarity of the liberal arts.
Clusters feature optional Paideia discussion groups based on cluster themes.
Students take three four-credit cluster courses.
Cluster courses partially satisfy distribution requirements and/or other requirements.
Course clusters are a regular part of the teaching load and curriculum.
Each cluster includes courses from at least 3 of the divisions/school; clusters will ideally
include both lower-level and upper-level courses as well as Intercultural Perspectives
(IP) or Social Justice (SJ) courses; courses with prerequisites can be included within a
cluster.

Theme-Based, Team-Taught Paideia Seminars
•
•
•
•

Four-credit Paideia Seminars are based on course cluster themes or problems.
Team teaching contributes to faculty development and models interdisciplinary inquiry
for students.
Paideia Seminars feature deep inquiry into complex interdisciplinary questions.
The QEP funds replacement costs for faculty teaching in Paideia Seminars.

Civic Engagement
•
•
•

The QEP funds the Office of Civic Engagement (OCE).
OCE works closely with departments to infuse civic engagement into selected courses.
Civic engagement is incorporated into selected course clusters and Paideia Seminars.

Intercultural Learning
•
•
•
•

The QEP provides a $100,000 need-based fund to assist student study abroad.
The fund is administered by the Director of the Office of Intercultural Learning, the QEP
Director, the Director of the Financial Aid Office and two additional people appointed by
the Provost.
Priority is given to students in programs integrating study abroad and to students with
academic plans incorporating intercultural learning.
Courses taken abroad can count as part of a student’s cluster.

Paideia Distinction
•

Students fulfilling all aspects of the program at a high level receive recognition at
graduation as Paideia Scholars.
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Faculty Development
•
•

Faculty development occurs in week-long summer seminars introducing key aspects of
interdisciplinary teaching and learning and providing program planning time.
Faculty receive course development funds to create interdisciplinary Paideia Seminars.

Introductory Rollout Program
•

In 2013-2014, we will implement a rollout program for 80-100 entering students.

Theme-Based Course Clusters
This project centers interdisciplinarity by making it an integral part of the University’s general
education curriculum. Following their First-Year Seminars, students will choose an
interdisciplinary theme—from among six initially offered—to guide their general education
program. Each theme will include a range of interconnected courses from across the general
education curriculum, and students will choose three courses from within their theme to make
up their Paideia Cluster. Themes will be capacious topics of general interest which adapt
themselves well to interdisciplinary inquiry. Faculty who choose to place their courses within a
theme will share their syllabi with their colleagues in the theme and will work together
throughout the year to create opportunities for their students to understand the connections
between their courses.
In preliminary discussions, faculty mentioned the following themes: Body Image, Art and
Technology, Whither Capitalism?, Trash, Environment and Social Justice, Human Health and
the Implications of Obesity. These discussions were very preliminary and we mention these
themes only as examples from early discussions. The development and selection of cluster
themes will be an important and on-going part of the QEP faculty development process.
This plan brings much more intentionality to Southwestern’s general education requirement,
while preserving its traditional function of introducing all students to broad lines of inquiry they
might not have pursued on their own. Clustered courses will enable participating faculty to
develop relationships with other faculty, to enrich their understanding of disciplinary and
interdisciplinary perspectives, and to experiment with team-teaching, collaborative teaching, and
creative new pedagogies and methodologies. Students will similarly benefit from the
interdisciplinary focus of the course clusters. By tracking shared questions across their three
courses, students will become more sophisticated about the methodologies, perspectives and
core assumptions of different disciplines. The parameters of their own disciplines will become
clearer and they will also begin to see the possibilities of methodologies and perspectives that
do not map onto any single discipline. They will learn to integrate multiple approaches and
perspectives to ask the complex questions that contemporary social and political problems
require for their solution.
This process will, like the curriculum as a whole, be faculty driven, within a context coordinated
by the QEP Director and the Paideia Advisory Committee. Themes for clustered courses will be
generated and developed by the faculty teaching within them. Our discussions with colleagues
thus far already suggest to us that this could be one of the most creatively engaging, exciting
and rewarding aspects of this proposal. What we envision is a process of making explicit and
intentional the kinds of connections students already make between our classes. In fostering
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interdisciplinary modes of thinking and creating for our students, we believe we will also be
fostering such thinking—and connections across the institution—amongst faculty.
Two points should be emphasized: 1) The focus here is on making explicit the kinds of
connections across disciplines that our best students already discover in their movement
through our courses. This means that clustered courses would be made up almost entirely of
courses we are already teaching. There is no expectation that faculty will develop new courses
to serve in clusters (though they will, of course, be able to do so) and changes to existing
courses can be small-scale (shifts in focus, examples used at certain moments, and so on). 2)
All clusters will draw on at least one course from three of the four divisions of the Brown College
and the Sarofim School of Fine Arts.
We intend the generation of themes or problems and course clusters to be driven by faculty and
student interest. We acknowledge, however, that organizing the required number of themes
and clusters in some years may be difficult. Should the number of faculty and student
originated themes fall short of curricular requirements, the Paideia Advisory Committee, the
QEP Director and the Provost will be responsible for ensuring that an adequate number of
themes and course clusters is available each year.

Paideia Team-Taught, Theme-Based Seminars
These 4-credit seminars, intended to be taken in the junior or senior year, will serve as the final
course in each student’s interdisciplinary general education program. They will serve as
integrative spaces for students to reflect on their clustered courses as well as explore how their
interdisciplinary experiences relate to their experiences within their home discipline(s). Each
seminar will be connected to one of the themed clusters.
The upper-level seminars, each enrolling approximately 20 students, will be team-taught by two
faculty members (making it possible, as desired, to meet as two smaller groups.) Each student
participant will have completed at least two courses in their theme-based course cluster before
enrolling in the seminar; the third cluster course may be taken concurrently with the seminar.
The Paideia Seminars will function as integrative spaces where students bring together and
distill the collective impact of their clustered courses. We encourage faculty teaching in the
seminars to work closely with librarians to develop resources that will facilitate this kind of
intentional reflection on disciplinary and interdisciplinary learning.
The QEP Committee envisions the team-taught, theme-based Paideia Seminar as an exciting
venue for faculty collaboration and student learning. We hope they will feature informed,
focused discussion and explicitly integrative activity based on the seminar theme. While we
recognize there will be occasions for more traditional lectures, we encourage active student and
faculty participation in joint reading, focused discussion and enthusiastic co-learning on the part
of faculty and student partners.
The QEP Committee recognizes that evaluation of faculty engaging in team teaching calls for
the university to address issues of student evaluation of teaching teams and incorporation of
these evaluations and of faculty collaborative work into promotion and tenure considerations.
We will pursue these issues through regular channels beginning with discussions in the Faculty
Affairs Council.
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Curricular Structure of Clusters and Seminars
The QEP Committee recommends the creation of six themes in the first full year of the new
interdisciplinary Paideia Program. Attached to each theme will be a cluster of courses offered
over a cohort’s first three years at SU. Students will be required to take (at least) three of the
clustered courses associated with their chosen theme. The culminating experience of the
interdisciplinary Paideia Program is a theme-based, team-taught interdisciplinary seminar (the
Paideia Seminar). Completion of, or enrollment in, three clustered courses related to their theme
is the prerequisite for the Paideia Seminar.
The Paideia Seminars and clustered courses will need multiple offerings over the course of a
cohort’s academic career in order to ensure sufficient flexibility to accommodate a student’s
major and other degree requirements. Consider the following time-line to help understand how a
student will move through the interdisciplinary Paideia Program. The chart below illustrates
cluster courses and Paideia Seminar available to a single student as he or she progresses at
Southwestern. The student would select three cluster courses and one seminar from the
courses and seminars available.

Year

Fall

Spring

1
2
3

First Year Seminar, Introduction to the themes
Clustered courses offered
Clustered courses offered

4

Paideia Seminar offered

Clustered courses offered
Clustered courses offered
Clustered courses offered /
Paideia Seminar offered
Paideia Seminar offered

Students will be introduced to the interdisciplinary themes during their first semester and could
start taking courses associated with those themes in their first year. To ensure students have
the option of double-counting all three of the clustered courses as part of their distribution
requirements, the set of course offerings should include courses across at least three of the
Divisions/SSFA. The list of courses in a cluster should include both upper and lower level
courses, many of which should not have a prerequisite; ideally it would also include courses
marked as IP (intercultural perspective course) or SJ (social justice course). For the first three
years of a theme, multiple clustered courses should be available each semester (see illustration
above). This should allow students sufficient opportunity to complete three courses associated
with their theme before enrollment in the Paideia Seminar. Starting with the spring semester of a
cohort’s junior year, each Paideia Seminar will be offered every semester.
To get a sense of how course and seminar offerings influence class size, the table below
describes the average class size of Paideia Seminars and the average number of students
taking each clustered course section as part of the Paideia requirements. Consider the first
column of numbers below. The first set assumes a cohort of students (an entering class) of 350
students. If six themes are offered, the average theme will have roughly 58 students. If each
theme offers three sections of the team-taught Paideia Seminar, the average seminar will have
roughly 20 students (20 student/2 faculty ratio). The lower panel indicates the average number
of students taking each course identified as part of a theme. For example, 8 distinct courses
offered 3 times or 12 courses offered twice would yield 24 course sections available to students
in that theme. With 24 sections being offered, on average 7.3 students would be taking that
course as part of the interdisciplinary program. Adding additional courses to the cluster makes it
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easier for students to navigate through the requirements. However, offering more courses
attached to a theme reduces the cohort experience of the students in that theme.
Expecting an increase in the student body, the following table also suggests how the average
number of students in the Paideia Seminars and clustered courses would change as the size of
the cohort increases. As cohort size grows, it may be advantageous to increase the number of
themes.
Cohort size

350

375

400

400

Themes
Seminars per
theme
Students per
seminar

6
3

6
3

6
3

7
3

19.4

20.8

22.2

19.0

Students
per section
7.3
6.5
5.8

Students
per section
7.8
6.9
6.3

Students
per section
8.3
7.4
6.7

Students
per section
7.1
6.3
5.7

Number of
sections of
clustered courses
24
27
30

Notes: Students per seminar is the average across the three offerings of the Paideia seminar and some variation
around that average should be expected. The number of sections of clustered courses is the number of distinct
courses multiplied by the number of times the course is taught over the life of the cohort. For example, 24 sections
could be 8 courses taught 3 times, 12 courses taught 2 times, or a number of other configurations.

We recognize that particular departments and programs with high levels of internally and
externally imposed requirements may face challenges to full participation in the QEP. The
Education Department, for example, must conform to State of Texas requirements that afford
the department and its students very little curricular flexibility. We are committed to working
closely with this department and others facing challenges to full participation in the QEP.
Transfer Students
Some transfer students come to Southwestern having satisfied their general education
requirements, and it would be counterproductive to require them to repeat those courses. For
students transferring in as juniors (those with 60 or more credits), the Advanced-Entry Seminar
(AES) will serve as their introduction to the Paideia Program and enable them to bypass the
three cluster courses and go directly to the Paideia Seminar. AES courses will be redeveloped
and revised to prepare transfer students for the theme-based, team-taught Paideia Seminars.
For transfer students with under 60 credits, the AES will count as one of the required three
cluster courses.
Advanced Placement (AP) Credit
All first year students regardless of the amount of AP credit will take three cluster courses.
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Maintaining the Cohort
We believe maintaining a cohort arrangement for Paideia to be a central, valuable feature of the
program. Students will form cohorts as they participate in the theme-based course clusters, the
team-taught, theme-based Paideia Seminars and the sophomore Civic Engagement House and
Intercultural Learning House (see below). This program also allows the development of faculty
working in conjunction with the student cohorts. We will strengthen the cohort experience further
by encouraging the formation of informal Paideia discussion groups associated with themebased course clusters. These will be regularly meeting groups convened by students and
interested faculty that use common experiences and readings to explore the theme of the
course cluster. These groups will meet periodically throughout the life of the theme-based
course cluster. The QEP program will provide every cluster with a small amount of funding to
host cohort-building events, including field trips, guest speakers, and group discussions or
gatherings.

Civic Engagement
Broadly conceptualized, civic engagement activities like community-based learning, communityengaged research, community involvement, and student activism support the liberal education
model. These activities educate the whole student and foster the development of active and
responsible students. Structured civic engagement that connects community identified needs
and includes guided student reflection, provides a delivery method for faculty to integrate
multiple perspectives and promote interdisciplinary learning.
Our experiences of the past eight years have taught us that civic engagement is most
consistently rewarding and meaningful when firmly grounded in the curriculum. The
reconfigured Paideia Program will offer intensive faculty development to encourage faculty and
departments to develop community-based learning and research components in their courses.
We encourage the development of clusters and seminars that include civic engagement and
explicitly link their themes to issues in the community. A broader faculty development initiative
will support civic engagement across the curriculum, and each year of the project the Director of
Civic Engagement will work with faculty to develop community-based learning and research in
their respective departments, clusters, or seminars that reflect best practices of civic
engagement pedagogy, as well as interdisciplinary and integrative teaching. The Director of
Civic Engagement and the Civic Engagement Coordinator will work closely with faculty and
community organizations to develop structured and ongoing partnerships that maximize both
student learning and community benefits. This is a focused effort to establish long-lived courses
featuring civic engagement in several courses, seminars, clusters, or departments in much the
same way that we as a campus are currently working to strengthen the teaching and learning of
writing in the disciplines. In addition, the QEP project will fund student teaching assistants who
will assist faculty members in the implementation of community-based learning and research, as
well as coordinate with community partner organizations. By providing more support for
community-based learning and research, including the kinds of faculty development necessary
to make such programs function effectively and with integrity, we will offer more of our students
enhanced opportunities to make connections between their work in and outside of the
classroom. Paideia clusters and seminars, sophomore residential opportunities (see below) and
engagement and reflection via public presentations (see below) will serve as additional
resources for students as they complete civic engagement experiences and as they reflect on
those experiences.
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Funding for Civic Engagement
In addition to funding a new Civic Engagement Coordinator and student teaching assistants, the
QEP project will provide operating funds for the Office of Civic Engagement.

Intercultural Learning
We recognize the inherent interdisciplinarity of intercultural learning and its importance to the
liberal arts, and we want to make these kinds of opportunities both more intentional and more
available to our students. Southwestern currently requires all students to achieve proficiency in
a foreign language and to take at least one “intercultural perspectives” (IP) course as part of
their general education; many students also engage in intercultural learning through their
coursework in both departments and existing interdisciplinary programs (such as International
Studies). As part of the QEP project, we will coordinate with the existing IP Committee and IP
faculty to develop more intentional language about what constitutes an “intercultural
perspectives” course, making our commitment to intercultural learning more transparent to our
students. We will also coordinate with language faculty to develop rubrics for the intercultural
learning that can occur through language acquisition. In order to facilitate this work in the
classroom, we will offer faculty development opportunities for those wanting to increase their
facility in intercultural teaching and learning, including how best to foster critical reflections from
students on what “intercultural learning” is and how it relates to our larger institutional
commitment to interdisciplinarity.
Intercultural Learning and the Paideia Theme-Based Clusters
Faculty developing course clusters will be encouraged to work with the Office of Intercultural
Learning in identifying study abroad programs that connect with their themes. Faculty will be
encouraged to include IP (courses meeting the “intercultural perspective” requirement) in course
clusters. It is our hope that Paideia clusters and seminars, funding for student study abroad and
intercultural experiences (see below), sophomore residential opportunities (see below) and
engagement and reflection via public presentations (see below) will serve as additional
resources for students as they select study abroad programs and as they reflect on their
intercultural learning experiences.
Sophomore Residential Communities
Beginning in 2014-2015, we will provide optional sophomore housing based on two foci
associated with the QEP: civic engagement and intercultural learning. The former will focus on
the theory and practice of civic engagement and will form on-going partnerships with local
community organizations. The Civic Engagement Hall (of about 25 students) will employ
Residential Assistants (RAs) who are interested in the field. The RAs will receive appropriate
training and will be advised by Sarah Brackmann, the Director of the Office of Civic Engagement
and the Dean of Students, Jaime Woody. The Intercultural Learning Hall (of about 25 students)
will employ Residential Assistants (RAs) who are interested in the field. The RAs will receive
appropriate training and will be advised by the Director of the Office of Intercultural Learning and
the Dean of Students, Jaime Woody. The Intercultural Learning Hall will explore the theory and
practice of study abroad and other intercultural experiences, will help students prepare for these
experiences and will present opportunities to explore other cultures through film, readings and
other means. Both residential experiences will contribute to maintaining Paideia cohorts and to
exploring themes of the program.

44

Southwestern University
Funding for Study Abroad and other Intercultural Experiences
We will provide a fund of approximately $100,000 to be co-administered by a committee
composed of the QEP Director, the Director of the Office of Intercultural Learning, the Director
of the Financial Aid Office and two additional members appointed by the Provost to support
student study abroad. Upon application, competitive awards will be made based on financial
need and academic relevance. Awards will be at the discretion and judgment of the committee.
Awards are intended to partially defray expenses. Like civic engagement, intercultural learning
is most effective when it is fully and explicitly integrated into the academic experience. Priority
will be given to students who are able to connect their proposed intercultural learning
experiences to their academic careers as a whole.
In consultation with the QEP Director and the Office of Intercultural Learning, and by prior
approval, courses taken while abroad can count as one of a student’s cluster courses.
Students receiving funding from the University for intercultural learning will be required to
complete readings on the subject provided by the Office of Intercultural Learning prior to leaving
for study abroad or engaging in other experiences. After completing their experiences all
students will have the opportunity to participate in an optional seminar conducted by the Office
of Intercultural Learning.
Presentations on Civic Engagement and Intercultural Learning
At Southwestern, From Every Voice: A Student Works Symposium is an annual event that
showcases student research and other projects via oral and poster presentations, exhibits and
performances. Students participating in significant civic engagement projects and in
intercultural learning projects for which they have received funding from the University will be
required to do presentations explaining and reflecting upon their experiences. This will provide
students with a structured opportunity for reflection in a public setting.

Recognition as Paideia Scholars
Students who complete the three theme-based cluster courses and the Paideia Seminar with an
average grade of at least 3.5 in those courses, who complete a significant civic engagement
project and an intercultural learning project approved by the QEP Director, who complete a
summative, synthetic, narrative evaluation of their Southwestern experience, and who
successfully complete a significant interdisciplinary project, performance or creative endeavor
approved by the QEP Director will receive recognition as a “Paideia Scholar.” The
interdisciplinary project might be a capstone project, a project accomplished in a course, a
performance, an art or multimedia project, an independent study project or another approved
project.

Faculty Development
In May 2012 we invited Ms. Jean MacGregor to campus to learn about Southwestern and our
vision for the QEP. Jean was a co-founder of the Washington Center for Improving the Quality
of Undergraduate Education and a national leader in the learning communities movement. She
is the author and co-author of numerous books and articles on many aspects of interdisciplinary
and integrative learning. Much of her writing is cited in this document. She spent two days with
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us and her report, cited below, is available to the on-site committee. 36 Ms. MacGregor found
the following faculty development needs associated with the QEP:
Foci for faculty development.
Integrative Learning: curriculum planning, teaching, and assessment. Faculty
members need to build a collective sense of what integrative work should look like in
the course clusters, and what constitutes not only “good work” but also, “enough
work” to justify course-membership in a cluster offering. Ideally, collaborating faculty
and staff (from advisement, the library, the center for civic engagement, as well as
individuals who plan speaker-series and arts events) should be included for at least
part of these meetings, to consider ways to support the clusters through advising,
student-projects, and co-curricular events.
Interdisciplinary Learning: curriculum planning, team-teaching, and assessment. It
would be helpful to tap the experiences of Southwestern faculty members who have
team-taught courses at Southwestern or at other institutions, to showcase a range of
approaches for what team-teaching can look like, and also to explore different
avenues of engaging in interdisciplinary study. Visits to campuses engaged in teamteaching and interdisciplinary studies will also be helpful in providing faculty with
tangible examples of curricular designs and alternative pedagogies.
Assignment design and assessment of student work in the above contexts: It is
assignments that students often take the most seriously in a class. Assignments that
require integrative and interdisciplinary work are often demanding but can be quite
generative. Ideally faculty development workshops could give participants
opportunities to read and view different types of student assignments and student
work. Some institutions have built a tradition of reading portfolios of student work, or
collections of student assignments, in order not only to assess the quality of student
thinking/learning in classes but also to generate new ideas for assignment design.
Classroom Assessment Techniques or “CATs”: Classroom assessment techniques
are informal strategies in which faculty can gather information from students about
their learning. The most commonly used CAT is the “1-minute paper,” where at the
end of class, students are asked to write a sentence or two about what stands out as
the most important point or concept presented or explored in class, and what is still
muddy for them. These short, ungraded, and often anonymous writings can give
faculty members essential information about students’ learning in class. There are
dozens of these techniques described in Angelo and Cross’s tome, Classroom
Assessment Techniques: A Handbook for College Teachers (Jossey-Bass, 1993). I
suggest this emphasis because it’s so powerful for faculty learning, especially when
they are making new moves in their classroom. These approaches can be introduced
in a two-hour workshop.
Facilitating collaborative learning: My interview with students revealed that while
some faculty members are quite skilled at facilitating small group discussions and
team projects, not all are. Since Southwestern has the privilege of small classes, it
has an opportunity to become outstanding at facilitating small group learning and the
development of high performance teams—something that the American workforce
has been asking higher education to embrace more seriously for the last 40 years.
36

Jean MacGregor, “Report to Southwestern University QEP Committee,” June 15, 2012.
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These approaches should be introduced in full-day workshops, to enable faculty to
explore best-practices with collaborative learning and also discuss ways to troubleshoot the inevitable challenges associated with small group dynamics.
Portfolios of student work: I’m aware that the grants Southwestern has received have
not funded the development of a student portfolio or e-portfolio initiative. However, I
would like to encourage you to consider asking students to keep some kind of
portfolio of their QEP related learning during their undergraduate career, and to
synthesize it in some way. Often, it is we, the faculty, who see the potential for
coherence, for “connecting the dots” as it were, but unless we explicitly ask students
to keep track of their dots, they may or may not get around to connecting them.
Longer-term planning for faculty development
As faculty move into delivery of the QEP program, they will quite likely identify the
most important foci for curriculum planning and pedagogical skills they want to
develop further. Convening faculty to reflect on their teaching and their sense of
student learning will usually surface additional arenas for further faculty learning that
cannot be identified at the outset. For example, when our Washington Center led two
NSF grants on reform calculus, the participating faculty (from 20+ institutions) began
by wanting just to examine and experiment with the new calculus texts. A year into
their adoption of them, they were ready to ask for special workshops on small-group
learning and on the use of graphing calculators. We could not have predicted this at
the start of the initiative. I imagine that some faculty development emphases as well
as curriculum planning institutes will be needed every year, but it would be a good
idea to dedicate resources for new, emergent needs as faculty members get deeper
into this work.
Scheduling of faculty development experiences.
I have only a rudimentary understanding of the culture, traditions, or calendar of
Southwestern’s existing faculty development program. My personal experience is that
faculty development occasions do not work well when they are tacked onto
everyone’s already-busy schedules or when faculty are distracted by other
responsibilities. From my Evergreen experience and visits to other campuses, it
seems the best times for faculty workshops are within the two-week period after
graduation in the spring, or within the one-week period before everyone is expected
to report back in the late summer, or a two-day period before the spring semester
begins in January.
My experience with faculty curriculum planning retreats is that the curriculum planning
often is more productive with 3+2 model rather than a week-long institute. That is,
faculty teams might begin planning in the spring in a 3-day workshop in which they
identify what additional thinking/planning they want to do over the summer. Then, the
teams get together again just before the fall term begins to hone their plans.
For about 20 years, Evergreen has had a tradition of summer faculty development
workshops called “Summer Institutes.” There are as many as 12-15 institutes at
Evergreen every summer which last from 2-5 days; some are taught or co-taught by
Evergreen faculty, while others have an external presenter. Student affairs staff
members are welcome at many of the summer institutes. Faculty members are
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compensated at the rate of about $125/day. These institutes have not only played an
important role in curriculum planning and the improvement of pedagogy and
assessment at Evergreen; they have been vital to community-building among newly
hired and more longstanding faculty.
Faculty participating in course clusters and interdisciplinary seminars will also participate in
faculty development. Our goal is to incrementally implement a faculty development program
beginning with faculty participating in cluster courses in the first two years of the project. We will
conduct workshops and provide planning time for these faculty over several days in fall and in
summer 2012-2013. The program will expand to include most Southwestern University faculty
as we near full implementation of course clusters and seminars in 2014-2015 and 2015-2016.

Rollout Program: Introductory Course Clusters and Team-Taught,
Interdisciplinary Seminars
When fully implemented in 2014-2015, the QEP Transforming Paideia Program will extend to all
students at Southwestern. In 2013-2014 we will introduce an initial rollout program open to
about 100 students on a voluntary basis. In June 2012, we invited proposals for theme-based
course clusters, of which we will implement three in 2013-2014, and for team-taught seminars,
which we will implement in 2015.

Information Sent to Faculty on 05-30-12
The following guidelines for developing cluster proposals were sent to all faculty.
Tips for Proposing Clusters
In developing the theme or problem that your cluster addresses, consider…
Think of the cluster as an opportunity for students to take an idea, problem, or question
that seems simple and straightforward but is actually quite complex. The goal is to give
students a theme or problem that they can return to over the course of the cluster, each
time with a different set of disciplinary and interdisciplinary methods, questions, or
perspectives.
The ideal cluster theme will provide occasions for students to explore how disciplinary
forms of knowledge and their interdisciplinary intersections can speak to contemporary
political, social or cultural problems. This does not mean all clustered courses need to be
contemporary in focus; rather, some courses may help students situate contemporary
problems in a larger historical, scientific, or cultural context.
Cluster themes/problems should be framed broadly enough to allow for different
disciplinary approaches within individual courses, while at the same time providing a
direction and focus for the more specific questions courses and seminars will pose. Be
sure your theme or problem is narrow enough that it can actually be addressed within
the cluster; in other words, please don’t propose something so broad that the cluster
could encompass any and everything. For example, “environmentalism” is likely too
broad, but “critical animal studies” or “mapping environmental justice” would be more
manageable.
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In thinking of cluster courses, consider…
Clusters for the rollout should be composed of already existing courses. Not only will this
more closely resemble the full program when it rolls out, it will also ease the work of the
Registrar’s Office.
Courses in the cluster are places for students to develop disciplinary knowledge that can
enrich their understanding of the cluster theme or problem. We are not asking faculty to
change their courses completely, or even to devote a set number of class periods to
“interdisciplinarity”; instead, think of cluster courses as places where students can apply
the concepts or skills learned in that course (e.g., mathematical formulas, sociological
theories, methods of analysis of art, etc.) to the cluster theme or problem.
Ideally, cluster courses will also facilitate student understanding of the construction,
assumptions, and parameters of their disciplines.
In thinking of team-taught interdisciplinary seminars, consider…
Seminars are sites of critical reflection and synthesis. Here students will engage with the
overarching questions of the theme or problem. Some faculty might find it useful to work
backwards from the seminar in constructing their theme: “What are the kinds of
conversations we want to have in the seminar? What are the kinds of questions we want
students to grapple with? What, then, are the disciplinary and interdisciplinary
perspectives our students will need to address those questions?”
In writing your proposal, consider…
In the paragraph describing your cluster, please frame the cluster’s purpose in language
that will be accessible to first-semester first-year students. The goal is to make your
overarching question or set of questions clear to students. (The descriptions of FYS
seminars offer a model for this kind of framing -http://www.southwestern.edu/academics/fys/summaries.php)
Think of extra-curricular programming—talks, performances, field trips, informal
discussion sessions—as opportunities for students to generate questions or experiences
that will help them thrive in the culminating interdisciplinary seminars. These kinds of
events can offer other ways for students to map the cluster’s overarching theme or
problem.
Criteria for Evaluating Rollout Proposals
Breadth of offerings in the cluster:
• Are multiple divisions and departments represented?
• Does the cluster include any courses designated as SJ and/or IP?
• Does the cluster include both upper- and lower-level courses?
• Are the cluster courses spread evenly across the time-frame of the cluster (i.e.,
the cluster courses aren’t all offered in the same semester)?
Integrity of theme:
• Is the theme expressed in language accessible to students?
• Does it address a coherent set of questions?
• Is it a topic that requires or is enriched by interdisciplinary approaches?
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Attention to cohort:
• What is the extent to which faculty are planning to collaborate on theme and
course development?
• Are cluster faculty thinking of possibilities for outside programming with students?
Completeness of proposal:
• Does it include a full slate of courses, including faculty teaching them?
• Does it include a tentative schedule for clustered courses and seminars?
Proposals will be vetted by the rollout subcommittee of the QEP Committee (Michael
Bray, Julie Cowley, Dirk Early, Adrienne Embree, Paul Gaffney, Alisa Gaunder, Jim
Hunt, Alison Kafer, Alison Marr, John McCann, Kim Murphy, Jimmy Smith, and Kim
Smith) and by the student members of the QEP Committee (Erin Bradley, Brady Kent,
Joey Kyle, and Thomas Newman).
Overview of the Rollout QEP Program
Cluster faculty:
• Faculty will attend faculty development workshops during the 2012-2013 school
year and the summer of 2013.
• We encourage cluster faculty to meet twice a semester over the course of the
cluster; some groups may choose to meet more often, or more often at certain
stages of the cluster development.
• Cluster faculty are also strongly encouraged to attend and participate in cluster
activities with students, such as talks, field trips, or discussion sessions.
Cluster coordinators:
• Propose themes and populate them with specific courses and specific faculty
(using the call for proposals form and directions);
• Work with participating faculty and departments on scheduling of cluster courses;
• Work with students in scheduling their seminars;
• Coordinate cluster activities with students (speakers, salons);
• Coordinate meetings with cluster faculty.
Course Development Programs:
• Each seminar will have up to $750 ($250 per semester) to fund field trips, host
speakers, buy supplies and equipment, etc.;
• Faculty teaching in the QEP program can apply for funding to attend conferences
and visit peer institutions with similar programs;
• Faculty participating in summer workshops to plan their cluster courses and
theme activities will receive $1000 stipends for a 5-day workshop;
• Faculty co-teaching interdisciplinary seminars will each receive $500 to plan and
develop their courses.
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Compensation and Faculty Load:
• Theme coordinators will receive a stipend totaling $2000 for the development of
the cluster ($1000 for the first year, $500 for the second and third years of the
cluster; if two faculty decide to co-coordinate, this funding will be divided between
them);
• Teaching cluster courses and team-teaching the interdisciplinary seminars are
considered part of a faculty member’s normal load;
• Both faculty teaching the interdisciplinary seminar can count that course as part
of their normal teaching load, and both of their home departments/programs will
get a course replacement;
• Participating in the QEP Rollout program counts as both teaching and service in
terms of tenure and promotion;
• Faculty may elect to teach the interdisciplinary seminar as an overload.
Students:
• Students (incoming first-years and sophomores) will apply for the rollout program
in the fall of 2013. The rollout program is voluntary for students.
•

Students entering with 59 credits or less will go through the full cluster;
Students entering with 60 credits or more will take only the team-taught seminar.

Call for Rollout QEP Proposals
The interdisciplinary committee invites proposals from faculty interested in teaching in
the rollout QEP program. A faculty member interested in proposing a theme must fill out
the attached form and submit it to the QEP Committee by August 20, 2012.
Each theme should have 1-2 coordinators who will serve as the liaison between the
faculty in their cluster and between the cluster and the QEP Committee. This coordinator
can be—but does not have to be—one of the faculty teaching the interdisciplinary
seminar in the theme.
Please do not submit proposals without first confirming the participation of all the faculty
you envision teaching in your theme; participating faculty should also be sure to
coordinate with their department or program chairs.
Cluster Courses:
• Each cluster must include courses from at least 3 of the divisions/school;
• Clusters will include both upper-level and lower-level courses (ideally a 2/1 ratio);
• Courses with prerequisites can be included within a cluster;
• Clusters can include both an upper-level course and its prerequisite;
• Each theme should offer 24 cluster sections over the three-year period:
(8 different courses offered 3 times is ideal, but it could also include 10 courses
offered twice and 4 courses offered once, or any other reasonable combination);
• Clusters will ideally include at least one course that also meets IP and/or SJ
criteria (to facilitate double- or triple-counting of courses);
• A course taken during study abroad can count as part of a cluster (arrangements
must be made with the cluster coordinator).
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Interdisciplinary Seminars:
• Seminars are team-taught by two faculty from different departments or, ideally,
from different divisions (i.e., sociology and theatre, or sociology and political
science, but not sociology and anthropology);
• The seminars associated with each theme must be offered 3 times, although not
necessarily by the same faculty each time;
• Seminar faculty can, but are not required to, teach other courses within a theme.
Rollout QEP Proposal Form
Theme Coordinator(s):
Theme Coordinator’s department/program:
Name of proposed theme:
Brief description of theme’s focus, scope, and/or purpose:
Question or set of questions your cluster as a whole will address:
List of courses in the theme, including faculty, proposed scheduling of courses, and any
other general education requirements (e.g., IP, SJ) these courses fulfill. Please mark (*)
all courses with prerequisites and list those prerequisites underneath the relevant
course; if the prerequisite is also included in the cluster, please note that, too:
Briefly describe the initial connections the cluster faculty see between these courses:
Briefly describe your plans, as an interdisciplinary cluster, to collaborate on the formation
and development of the theme. Explain, for example, your plans to share syllabi or
assignments; to attend each other’s courses; to meet during the semesters and/or over
the summer; etc.
Briefly describe your plans to foster and cultivate the cohort experience for students in
your theme. Explain, for example, your plans to host speakers; to hold monthly
discussion sections; to attend cultural events; to develop reading groups; etc.
Name of proposed interdisciplinary seminar, faculty teaching the course, and, if
applicable, proposed scheduling of courses (i.e., if the same two faculty aren’t teaching
the seminar each time):
Faculty participating in the cluster—as coordinators, as teachers of cluster courses,
and/or as teachers of the interdisciplinary seminar—will be expected to attend
workshops on interdisciplinary teaching and learning during the 2012-2013 academic
year as well as during the summer of 2013. Are you and your colleagues willing to
participate in this kind of faculty development activity?

Rollout Proposals Submitted
Faculty teams submitted four proposals for QEP rollout programs to begin in 2013-2014. Here
are short summaries of the proposals:
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The Mediterranean World: Multicultural Intersections
The Mediterranean is a site of intersections and complexity. Since it includes Southern
Europe, Northern Africa, the Middle East – the meeting place of three continents – the
cultural and historical complexity is both rich and relevant to various disciplines. A one of
the participating faculty members put it, it is not simply a “European pond.” Faculty from
the fine arts, humanities and social sciences all offer courses already that engage
various cultural and historical aspects of the Mediterranean: political science, religion,
philosophy, art history, theater, classics, history, Spanish, French. There are many
aspects to explore in terms of alternate understandings of belonging and identity,
colonial and post-colonial aspects of the modern period, reconsiderations of the “West,”
and contemporary sites of both peace and conflict.
The purpose of the theme is to challenge students (and faculty) to rethink assumptions
about the histories of Europe, Asia and Africa as they surround and move back and forth
across the Mediterranean Sea. While most of the courses deal with various "core"
aspects of Western culture, this grouping invites the consideration of interactions of
cultures, and the fuzzy boundaries between them.
Global Health: Health as a Global Challenge
We propose Global Health as the overarching theme of our rollout QEP. This is a broad
topic that seeks to address health and healthcare issues from a variety of perspectives
including Health As A Global Challenge, World Hunger, World Securities, Aging, Climate
Change and Health, Cancer, Stem Cell Research and STDs. The focus of our rollout
QEP will be Global Health: Health As A Global Challenge. It is clear that global health
issues require an interdisciplinary understanding of the scientific, economic, cultural and
social facets of the subject.
The overall purpose of the proposed QEP is to enhance the ability of our students to: a)
communicate (concisely and accurately) concepts/ideas/issues in Global Health from
one’s own discipline to an interdisciplinary audience and; b) to understand and debate
the same concepts/ideas/issues from a range of interdisciplinary perspectives.
Representing Gender
Representing Gender is a cluster of courses that will allow students meaningfully to
advance a set of related problems and specific line of inquiry across all four divisions of
the university: the humanities, the social sciences, the fine arts and the natural sciences
are all represented in our cluster. We will study how the study of gender – and the
relationship between gender and sexuality – plays out differently in different disciplines
and across the four divisions of the university: what does it mean to study gender and to
study sex in these different fields? For example, what does it mean to analyze questions
of gender and sexuality in an English class versus a psychology class? In a political
science class versus a mathematics class? In a sociology class versus a biology class?
In an art history class versus a religion class? In a psychology class versus a modern
languages course? Additionally, how does feminist theory and philosophy, masculinity
studies, and queer theory relate to – or depart from – these debates and discussions?
This cluster allows students to study gender and sexuality in places where they would
expect it to be a focus – such as in an “Introduction To Feminist Studies” course or a
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“Women and Politics” course – while also encouraging them to think about how gender
figures into areas of study where they don’t expect to find it – in a “Mathematical
Concepts” class, for example. Our cluster offers a wide variety of courses where gender
is foregrounded, where it is in the title of the course, but also includes courses that study
gender in terms of silences, erasures, and absences: while one course might emphasize
the contributions of women, another course will explore the history of math to analyze
the factors conditioning the lack of female contributors to Calculus. Students will also
have the opportunity to appreciate how the study of gender is integrated into some
disciplines while still seen as an interruption in others. Some courses will represent fields
where the study of gender has long been part of the self-understanding of the discipline.
But they will also learn to appreciate how the mainstream conventions and concepts of
other disciplines.
Embodied Knowledge
This cluster focuses on bodily concepts and practices, how they historically constitute
meaning, and how they continue to build meaning in the United States and in other
cultures. Courses encourage students to explore methods of habituating bodies toward
specific physical, mental, and/or spiritual goals within diverse cultural and social
contexts, and to investigate how representations of different bodies in various media
inform cultural values and practices. Students in this cluster will examine the notion of
‘self’ in terms of physical, cultural, social and/or religious constructions, including ablebodiedness and body-mind conditioning, and including notions of gender, sexuality, race
and ethnicity. Individual courses should emphasize one or another aspect of embodied
knowledge as outlined above, but in all courses, and especially in the junior/senior
seminar, students will be encouraged to contemplate how bodily practices make the
person, and to reflect upon how bodies cohere identity.
In meetings beginning August 24, 2012, the QEP Rollout Subcommittee will meet to discuss
these proposals and begin a process of discussion and negotiation with the coordinators of the
proposed rollout programs. We are very encouraged by the proposals we have received.
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DESIRED STUDENT LEARNING OUTCOMES AND
ASSESSMENT OF STUDENT LEARNING
We will assess student learning as a result of the QEP Paideia Program on three levels:
I. In the context of currently established university-wide student learning outcomes,
II. According to QEP Paideia program-level student learning outcomes, and
III. According to course-level QEP Paideia Program student learning outcomes.
Southwestern University’s university-wide desired student learning outcomes and core
competencies are:
SU graduates will demonstrate:
•
•
•
•

the ability to read and think critically;
the ability to write and speak cogently;
proficiency in a second language; and
the ability to apply disciplinary knowledge and skills in major projects or
other intentional and significant assignments.

SU graduates will develop significant proficiency in their chosen academic major
disciplines and will also demonstrate knowledge in the following areas:
•
•
•
•
•
•

reasoning mathematically, logically and/or symbolically;
critically interpreting and comparing cultures;
using scientific literacy and understanding of elements of the natural
environment to analyze social and/or scientific issues;
developing aesthetic awareness and engaging in creative activity;
analyzing the relationship between the individual and the social
environment; and
analyzing and understanding the knowledges and practices that define
human cultures and identities.

We assess the degree of achievement of these university-wide student learning outcomes using
several assessment mechanisms: The primary method of assessment is department and
program assessment plans, followed by correlation of course-level and university-wide learning
outcomes. Southwestern University also thoroughly assesses student achievement of
proficiency in a second language, student learning in First-Year Seminars and Advanced-Entry
Seminars, and assesses student achievement of selected learning outcomes using the National
Survey of Student Engagement (NSSE) and the Collegiate Learning Assessment (CLA).
Most of the University’s work on academic assessment occurs within and focuses upon
departments and programs. The primary evidence that students achieve university-wide core
competencies is contained in department and program assessment plans. The departmental
and program assessment plans constitute the University's richest source of data on teaching
and learning.
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Each assessment plan addresses the department mission statement, goals, and student
learning outcomes. Every student learning outcome is assessed annually and improvements
are made based on assessment results.
Department and program assessment plans vary according to discipline and level of
thoughtfulness and sophistication. The best plans reflect faculty discussions of effective
teaching and learning. For example, see Appendix B for the Art History program’s assessment
plan and for the Mathematics and Computer Science Department’s assessment plan together
with two of their grading rubrics.
Complete sets of department and program assessment plans from 2008-2009, 2009-2010 and
2010-2011 are available on demand, as are collected department and program writing and
capstone rubrics.

QEP Paideia program-level student learning outcomes
The theoretical framework we will adopt in assessing the QEP Transforming Paideia Program is
discussed in detail in Veronica Boix Mansilla and Elizabeth Dawes Duraising, “Targeted
Assessment of Students’ Interdisciplinary Work: An Empirically Grounded Framework
Proposed,” in The Journal of Higher Education, Vol. 78, No. 2, March/April 2007. We discuss
assessment of interdisciplinary programs and Boix Mansilla’s work in more detail in our
literature review.
Boix Mansilla and Duraising point to “three core dimensions of students’ interdisciplinary work:”
1. The degree to which student work is grounded in carefully selected and adequately
employed disciplinary insights – that is, disciplinary theories, findings, examples,
methods, validation criteria, genres, and forms of communication.
2. The degree to which disciplinary insights are clearly integrated so as to advance student
understanding - that is, using integrative devices such as conceptual frameworks,
graphic representations, models, metaphors, complex explanations, or solutions that
result in more complex, effective, empirically grounded or comprehensible accounts or
products.
3. The degree to which the work exhibits a clear sense of purpose, reflectiveness, and selfcritique - that is, framing problems in ways that invite interdisciplinary approaches and
exhibiting awareness of distinct disciplinary contributions, how the overall integration
“works,” and the limitations of the integration.
We have also examined and adopted the philosophy and language of the Association of
American College’s and Universities’ (AAC&U) “Integrative Learning VALUE Rubric.”
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Considering Boix Mansilla’s three criteria and the Integrative Learning Rubric, we have
formulated the following program-level student learning outcomes for the QEP Paideia Program:
1. Within theme-based cluster courses, students will demonstrate the ability to evaluate,
explicate and/or analyze the theme or problem of the cluster course using an appropriate
major idea, concept or methodology grounded in the relevant discipline.
2. Within the theme-based, interdisciplinary seminar, students will demonstrate the ability
to evaluate, explicate and/or analyze the theme or problem of the seminar using
appropriate major ideas, concepts or methodologies grounded in at least two of the
relevant cluster course and seminar disciplines.
3. In relation to the cluster and seminar theme or problem, students will demonstrate the
ability to evaluate changes in their own learning over time, recognizing complex
contextual factors such as (for example) working with ambiguity, dealing with frustration,
considering ethical issues, etc.
Assessment Mechanisms: Cluster Courses
In each of the three theme-based cluster courses preceding the theme-based team-taught
seminar, we will ask faculty to require, late in the semester, a paper, an embedded exam essay
question, a performance project or other assignment that requires students to use a major idea,
concept or methodology in the relevant discipline in evaluating, explicating or analyzing the
theme or problem of the cluster course. These assignments will be designed specifically to
relate disciplinary knowledge to cluster themes. Although they are much simpler and are basic
demonstrations of the application of disciplinary knowledge, these assignments prefigure the
capstone experiences in each discipline. We do not intend to be narrowly prescriptive regarding
the student work we will use for evaluation of student learning. We intend our program-level
student learning outcomes and proposed assessment mechanisms to guide faculty design of
course-level student learning outcomes and assessment mechanisms.
We believe, with Boix Mansilla, that facility with interdisciplinarity depends upon students’ ability
to apply disciplinary concepts, and the three assignments in the cluster courses are intended to
enable us to assess this ability. We will accumulate the three assignments in an electronic
portfolio.
Assessment Mechanisms: Team-Taught Seminars
In each of the theme-based team-taught seminars, we will ask faculty to require, late in the
semester, a paper, a performance project or other assignment that requires students to use
major ideas, concepts or methodologies from at least two of the disciplines represented in the
cluster and seminar in evaluating, explicating or analyzing the theme or problem of the cluster
courses and seminar. In this regard we will evaluate student learning guided by the
“Connections to Discipline” section of the AAC&U Integrative Learning VALUE rubric. The
superior student will,
in relation to the cluster and seminar theme or problem, create wholes out of multiple
parts (synthesize) or draw conclusions by combining examples, facts or theories from
the two disciplines represented in the seminar.
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We will ask faculty to structure these assignments so as to incorporate and require student
reflection and self-assessment as described in the AAC&U Rubric. In these assignments the
advanced student will reflect on the development of his/her own learning over time in regard to
the cluster and seminar theme or problem.
We will accumulate these assignments in an electronic portfolio.
Portfolio Assessment
We will form a QEP Student Learning Assessment Committee to assess student work in the
QEP program. The Committee will meet annually for two to three days. In assessing random
and representative samples of QEP Paideia student portfolios, we will ask these questions with
reference to Boix Mansilla’s three criteria and the AAC&U Rubric: 1) What level of ability does
the student show in applying disciplinary knowledge to the cluster course theme or problem? 2)
What level of ability does the student show in applying interdisciplinary knowledge to the cluster
course theme or problem? 3) What level of ability does the student show in reflecting upon his
or her learning in relation to the theme or problem? 4) According to the results we find, what
can we do to improve teaching and learning in the QEP program?
Paideia Scholar Assessment
By the time they graduate, students who earn distinction as Paideia Scholars will have
accomplished a great deal. They will have performed at a high level in the theme-based cluster
courses and the theme-based, team-taught seminars. They will have completed significant
intercultural learning and civic engagement experiences. They will have completed a major
project demonstrating an interdisciplinary approach to a theme or problem. In addition, we will
require a summative self-evaluation from these students which addresses and incorporates all
aspects of the AAC&U Integrative Learning VALUE Rubric. We will accumulate these artifacts
from cluster courses and seminars, the student’s interdisciplinary project and the cumulative
reflective statement in Paideia Scholar portfolios and assess the portfolio according to the
AAC&U Rubric. We will use conclusions from this assessment to improve teaching and learning
at Southwestern and to accumulate knowledge and descriptions of what we consider to be the
highest level of achievement within the Paideia Program.

QEP Paideia theme-based cluster courses and team-taught seminar
course-level student learning outcomes
Faculty will develop student learning outcomes for the theme-based cluster courses in the same
way they do for all courses. They will assess student learning in these courses and include that
assessment in their department and program assessment plans. Faculty will also develop
student learning outcomes for theme-based, team-taught seminars in accordance with Boix
Mansilla’s three criteria and with reference to the AAC&U Integrative Learning VALUE Rubric.
We will assess student learning according to the methods described above.
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QEP TIMELINE
When
Summer 2012

Fall 2012

Spring 2013

Summer 2013

Fall 2013

Action
Two-day visit with Jean McGregor, faculty
development consultant
Complete QEP document
Write and disseminate call for proposals
for rollout program
Review QEP draft with Marcy Stoll, SACS
Vice-President
Appoint QEP Director
Appoint Paideia Advisory Committee
Advertise and hire Civic Engagement
Coordinator position
Select rollout clusters/themes
Rollout faculty develop clusters, themes,
seminars for Fall 2013
Rollout faculty schedule Fall 2013
clustered courses
SACS on-site committee visit
Civic Engagement (CE) staff and student
teaching assistants work with faculty to
infuse CE into departmental courses
Paideia Advisory Committee meets
Call for proposals and select clusters and
seminars for 2014-15
Two-day faculty and staff development
workshops and planning time
Develop catalog language for rollout
program
Civic Engagement (CE) staff and student
teaching assistants work with faculty to
infuse CE into departmental courses
Paideia Advisory Committee meets
Implement electronic portfolio program
QEP Committee report to Academic
Affairs Council
Faculty and staff development workshops
and planning time
Faculty develop cluster courses, themes,
seminars for 2014-2015
Incoming first-years and sophomores
apply for rollout program
Offer rollout program cluster courses
Offer rollout course cluster enrichment
activities
Develop catalog language for fully
implemented QEP
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Responsible
John McCann
John McCann
Alison Kafer
QEP Committee
Jim Hunt
Jim Hunt
Julie Cowley, Sarah
Brackmann
QEP Rollout Implementation
Sub-Committee
Rollout faculty, QEP Director
Rollout faculty, QEP Director,
Adrienne Embree, Dirk Early
Ron Swain
Sarah Brackmann

QEP Director, John McCann
Paideia Advisory Committee,
QEP Director
John McCann
Rollout faculty, QEP Director,
Adrienne Embree, Dirk Early
Sarah Brackmann

QEP Director, John McCann
John McCann
QEP Director
John McCann
Faculty, QEP Director
Adrienne Embree
Rollout faculty, QEP Director
Rollout faculty, QEP Director
Rollout faculty, QEP Director
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When

Spring 2014

Summer 2014

Fall 2014

Action
Civic Engagement (CE) staff and student
teaching assistants work with faculty to
infuse CE into departmental courses
Paideia Advisory Committee meets
Collect student work in electronic
portfolios
QEP Committee report to Academic
Affairs Council
Call for proposals and select clusters and
seminars for 2015-16
Two-day faculty and staff development
workshops and planning time
Offer rollout program cluster courses
Offer rollout course cluster enrichment
activities
Submit catalog language for full QEP
Disseminate CFP for clusters/themes for
full QEP
Select clusters/themes for first year of full
QEP
Civic Engagement (CE) staff and student
teaching assistants work with faculty to
infuse CE into departmental courses
Review applications and award
intercultural learning (ICL) student grants
Paideia Advisory Committee meets
QEP Committee report to Academic
Affairs Council
Continue collecting student work in
electronic portfolios
Faculty and staff development workshops
and planning time
QEP Paideia assessment committee
meets to assess samples of student work
in electronic portfolios
Offer rollout program cluster courses
Offer rollout program course cluster
enrichment activities
Intro incoming first-year students to
themes and QEP curriculum
Launch regular program cluster courses
Begin sophomore civic engagement and
intercultural learning residential halls
Civic Engagement (CE) staff and student
teaching assistants work with faculty to
infuse CE into departmental courses
Review applications and award
intercultural learning student grants
Paideia Advisory Committee meets
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Responsible
Sarah Brackmann

QEP Director, John McCann
John McCann
QEP Director
Paideia Advisory Committee,
QEP Director
John McCann
Rollout faculty, QEP Director
Rollout faculty, QEP Director

QEP Director
QEP Director, Paideia
Advisory Committee
Sarah Brackmann

Tisha Temple, ICL Awards
Committee
John McCann, QEP Director
QEP Director
John McCann
John McCann
John McCann

Rollout faculty, QEP Director
Rollout faculty, QEP Director
Julie Cowley, First-Year
Seminar and AES faculty
Faculty, QEP Director
Jaime Woody, Sarah
Brackmann, Tisha Temple
Sarah Brackmann

Tisha Temple, ICL Awards
Committee
John McCann, QEP Director
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When

Spring 2015

Summer 2015

Fall 2015

Spring 2016

Action
QEP Committee report to Academic
Affairs Council
Continue collecting student work in
electronic portfolios
Call for proposals and select clusters and
seminars for 2016-17
Two-day faculty and staff development
workshops and planning time
Offer rollout program cluster courses
Offer rollout program course cluster
enrichment activities
Offer course clusters in regular program
First-year students and transfer students
register for course clusters for Fall 2015
Civic Engagement (CE) staff and student
teaching assistants work with faculty to
infuse CE into departmental courses
Review applications and award
intercultural learning student grants
QEP Committee report to Academic
Affairs Council
Paideia Advisory Committee meets
Continue collecting student work in
electronic portfolios
Faculty and staff development workshops
and planning time
QEP/Paideia assessment committee
meets to assess samples of student work
in electronic portfolios
Offer rollout program cluster courses
Offer rollout program Paideia seminars
Offer cluster courses in regular program
Offer rollout program and regular
program course cluster/theme enrichment
activities
Civic Engagement (CE) staff and student
teaching assistants work with faculty to
infuse CE into departmental courses
Review applications and award
intercultural learning student grants
QEP Committee report to Academic
Affairs Council
Paideia Advisory Committee meets
Continue collecting student work in
electronic portfolios
Call for proposals and select clusters and
seminars for 2017-18
Two-day faculty and staff development
workshops and planning time
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QEP Director
John McCann
Paideia Advisory Committee,
QEP Director
John McCann
Rollout faculty, QEP Director
Rollout faculty, QEP Director
Faculty, QEP Director
Andrienne Embree
Sarah Brackmann

Tisha Temple, ICL Awards
Committee
QEP Director
John McCann, QEP Director
John McCann
John McCann
John McCann

Rollout faculty, QEP Director
Rollout faculty, QEP Director
Faculty, QEP Director
Rollout faculty, faculty, QEP
Director
Sarah Brackmann

Tisha Temple, ICL Awards
Committee
QEP Director
John McCann, QEP Director
John McCann
Paideia Advisory Committee,
QEP Director
John McCann
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When

Summer 2016

Fall 2016

Spring 2017

Action
Offer last semester of rollout program
cluster courses
Offer rollout program Paideia seminars
Offer cluster courses in regular program
Offer rollout program and regular
program course cluster/theme enrichment
activities
Civic Engagement (CE) staff and student
teaching assistants work with faculty to
infuse CE into departmental courses
Review applications and award
intercultural learning student grants
QEP Committee report to Academic
Affairs Council
Paideia Advisory Committee meets
Continue collecting student work in
electronic portfolios
Faculty and staff development workshops
and planning time
QEP/Paideia assessment committee
meets to assess samples of student work
in electronic portfolios
Offer last semester of rollout program
Paideia seminars
Offer cluster courses in regular program
Offer first semester of regular program
Paideia seminars
Offer rollout program and regular
program course cluster/theme enrichment
activities
Civic Engagement (CE) staff and student
teaching assistants work with faculty to
infuse CE into departmental courses
Review applications and award
intercultural learning student grants
QEP Committee report to Academic
Affairs Council
Paideia Advisory Committee meets
Continue collecting student work in
electronic portfolios
Call for proposals and select clusters and
seminars for 2018-19
Two-day faculty and staff development
workshops and planning time
Offer regular program cluster courses
Offer regular program seminars
Offer regular program course
cluster/theme enrichment activities
Civic Engagement (CE) staff and student
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Rollout faculty, QEP Director
Rollout faculty, QEP Director
Faculty, QEP Director
Rollout faculty, faculty, QEP
Director
Sarah Brackmann

Tisha Temple, ICL Awards
Committee
QEP Director
John McCann, QEP Director
John McCann
John McCann
John McCann

Rollout faculty, QEP Director
Faculty, QEP Director
Tisha Temple, ICL Awards
Committee
Rollout faculty, faculty, QEP
Director
Sarah Brackmann

Tisha Temple, ICL Awards
Committee
QEP Director
John McCann, QEP Director
John McCann
Paideia Advisory Committee,
QEP Director
John McCann
Faculty, QEP Director
Faculty, QEP Director
Faculty, QEP Director
Sarah Brackmann
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When

Summer 2017

Fall 2017

Spring 2018

Summer 2018

Fall 2018

Action
teaching assistants work with faculty to
infuse CE into departmental courses
Review applications and award
intercultural learning student grants
QEP Committee report to Academic
Affairs Council
Paideia Advisory Committee meets
Faculty and staff development workshops
and planning time
QEP/Paideia assessment committee
meets to assess samples of student work
in electronic portfolios
Offer regular program cluster courses
Offer regular program Paideia seminars
Offer regular program course
cluster/theme enrichment activities
Civic Engagement (CE) staff and student
teaching assistants work with faculty to
infuse CE into departmental courses
Review applications and award
intercultural learning student grants
QEP Committee report to Academic
Affairs Council
Paideia Advisory Committee meets
Continue collecting student work in
electronic portfolios
Call for proposals and select clusters and
seminars for 2019-20
Two-day faculty and staff development
workshops and planning time
Offer regular program cluster courses
Offer regular program Paideia seminars
Offer regular program course
cluster/theme enrichment activities
Civic Engagement (CE) staff and student
teaching assistants work with faculty to
infuse CE into departmental courses
Review applications and award
intercultural learning student grants
Paideia Advisory Committee meets
Continue collecting student work in
electronic portfolios
Faculty and staff development workshops
and planning time
QEP/Paideia assessment committee
meets to assess samples of student work
in electronic portfolios
Continue all aspects of program
SACS five-year interim report due
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Tisha Temple, ICL Awards
Committee
QEP Director
John McCann, QEP Director
John McCann
John McCann

Faculty, QEP Director
Faculty, QEP Director
Faculty, QEP Director
Sarah Brackmann

Tisha Temple, ICL Awards
Committee
QEP Director
John McCann, QEP Director
John McCann
Paideia Advisory Committee,
QEP Director
John McCann
Faculty, QEP Director
Faculty, QEP Director
Faculty, QEP Director
Sarah Brackmann

Tisha Temple, ICL Awards
Committee
John McCann, QEP DIrector
John McCann
John McCann
John McCann

Southwestern University

TOTAL NUMBER OF CLUSTER COHORTS AND
SEMINARS RUNNING PER YEAR
2012-2013

2013-2014
3 clusters

2014-2015
3 clusters
6 clusters
9 Total
Cluster Cohorts

2015-2016
3 clusters
6 clusters
6 clusters
15 Total
Cluster
Cohorts
3 seminars (F)
3 seminars (S)

2016-2017
3 clusters (fall)
6 clusters
6 clusters
6 clusters
21 Total Cluster
Cohorts
9 seminars (F)
6 seminars (S)

2017-2018
6 clusters
6 clusters
6 clusters

2018-2019
6 clusters
6 clusters
6 clusters

18 Total
Cluster Cohorts

18 Total
Cluster Cohorts

12 seminars (F)
6 seminars (S)

12 seminars (F)
6 seminars (S)

2019-2020
6 clusters
6 clusters
6 clusters
18 Total
Cluster Cohorts
12 seminars (F)
6 seminars (S)

This table assumes that enrolment will grow to about 1500 students by 2017-18. Faculty may
have more than one general education course per cluster cohort. We use the term “cluster
cohort” to mean a group of students taking courses in a cluster. Each cluster might be
organized around a particular theme or problem. It is also possible that several clusters might
be organized around the same theme. We want to allow for faculty initiative in organizing
clusters around particular themes and problems, but we also want to allow for multiple clusters
organized around the same themes or problems.
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ORGANIZATIONAL STRUCTURE
Administration
Dr. James W. Hunt, Provost and Dean of the Faculty
Jim Hunt has overall responsibility for the QEP Transforming Paideia Project. He will delegate
responsibility for assessment and responsibility for faculty development to John McCann (see
below) and responsibility for coordinating faculty recruitment and program curriculum to the
QEP Director (see below).
Ms. Julie Cowley, Associate Vice President for Academic Administration
Julie Cowley directly supervises the directors of the Offices of Civic Engagement and
Intercultural Learning, who will be primarily responsible for those aspects of the QEP.
Dr. John McCann, Associate Dean for Faculty Development and Academic Assessment
John McCann is responsible for program assessment, assessment of student learning
outcomes and for QEP faculty development. He works in partnership with the QEP Director.
QEP Director
The QEP Director coordinates faculty recruitment for theme-based course clusters and teamtaught seminars through management of cluster and seminar coordinators. The Director is
primarily responsible for QEP curriculum. The Director works with the directors of the Offices of
Civic Engagement and Intercultural Learning to carry out those aspects of the QEP.
Mr. Jerry Brody, Vice President for Student Life
Jerry Brody directly supervises the Dean of Students, who oversees residential life at
Southwestern.
Ms. Jaime Woody, Dean of Students and Director of Residence Life
Jaime Woody is responsible for residential life. She works with residential assistants and the
directors of the Offices of Civic Engagement and Intercultural Learning on the operation and
programming for the Civic Engagement House and the Intercultural Learning House.
Ms. Tisha Temple, Director of the Office of Intercultural Learning
Tisha Temple directs the Office of Intercultural Learning. She is primarily responsible for
programming for the Intercultural Learning Hall. She co-administers the $100,000 QEP
intercultural learning fund.
Dr. Sarah Brackmann, Director of the Office of Civic Engagement
Sarah Brackmann directs the Office of Civic Engagement. She is primarily responsible for
programming for the Civic Engagement Hall. She is responsible for the department-based civic
engagement component of the QEP.
Paideia Advisory Committee
The Paideia Advisory Committee is made up primarily of members of the QEP Committee. The
Paideia Advisory Committee oversees and provides advice on the ongoing planning and
operation of the QEP Transforming Paideia Program.
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Organizational Chart
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RESOURCES
Human Resources
Key personnel responsible for QEP implementation are described in the “Organizational
Structure” section of this document (see above). In addition to these people, Southwestern
University faculty are directly responsible for designing curriculum and staffing of the QEP
cluster courses and seminars. The University supports faculty in this effort through an extensive
faculty development program (described above) and through either course credit or additional
compensation for teaching in seminar courses.

Physical Resources
No additional physical resources are needed.

Financial Resources
The primary, on-going funding for the QEP Paideia Program is the Paideia endowment,
currently totaling about $9 million. At a 5% endowment spending rate, the income will be about
$450,000 per year. A secondary source of funds is a four-year, $500,000 grant from the
Andrew W. Mellon Foundation. The Still Water Foundation has contributed $25,000 toward
faculty development for the QEP. Paideia endowment income, and the Mellon and Still Water
grant are budgeted as follows:
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Estimated Combined Budget
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APPENDIX B
Art History Program Assessment Plan
Academic Year: 2010-2011
Mission
The Art History program enables students to assess the complex meanings of visual culture,
including its ideological, historical, and political dimensions. The Art History major develops
students’ skills in visual literacy, contextual interpretation, written communication, critical
analysis, and historical research. It also provides an awareness of the basic theoretical models
of the discipline and the global diversity of artistic production. The major provides the basis for a
life of continued intellectual engagement with the history of art, regardless of future occupation,
but also prepares those who specifically plan on pursuing graduate study in the field.
1. Goal
To develop students’ ability to recognize, describe and analyze informational and formal
elements of works of art and their contexts.
Learning Outcome
1a. Students will recognize, describe and analyze the formal elements of works of art (i.e.
visual literacy).
Assessment Mechanisms
80% of students will
demonstrate good to
excellent proficiency as
evidenced by written formal
analyses.

Capstone research papers
will be rated good to
excellent in their use of
formal analysis by faculty.

Assessment Results
Fall 2010: 95% of students
demonstrated good to
excellent proficiency in this
area. Spring 2011: 93% of
students demonstrated good
to excellent proficiency in
this area.
Fall 2010: 100% of students
demonstrated good to
excellent proficiency in this
area. Spring 2011: 100% of
students demonstrated good
to excellent proficiency in
this area.

Program/Dept Improvement
Standard achieved. Will
continue to monitor.

Standard achieved. Will
continue to monitor.

1b. Students will be able to recognize, describe and analyze the informational elements of
works of art and their contexts.
Assessment Mechanisms

Assessment Results

80% of students in relevant
courses will be rated good or
excellent on written
responses requiring accurate
recognition of information

Fall 2010: 83% of students
demonstrated good to
excellent proficiency in this
area. Spring 2011: 89% of
students demonstrated good
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Program/Dept
Improvement
Standard achieved. Will
continue to monitor.

Southwestern University
about works of art, and the
cultural and contextual
historical/cultural issues.

to excellent proficiency in
this area.

1c. Students will be able to interpret works of art within their specific cultural and historical
contexts.
Assessment Mechanisms
80% of students in relevant
courses will be rated good
or excellent on written
responses requiring them to
describe the relationship of
art to its cultural and
historical context.
80% of students will
demonstrate good to
excellent proficiency as
evidenced by research
papers in which students
analyze works of art within
their historical context.
In capstone courses, 80% of
majors will be rated good or
excellent on by research
papers in which students
analyze works of art within
their historical context.

Assessment Results
Fall 2010: 89% of students
demonstrated good to
excellent proficiency in this
area. Spring 2011: 93% of
students demonstrated good
to excellent proficiency in
this area.
Fall 2010: 92% of students
demonstrated good to
excellent proficiency in this
area. Spring 2011: 95% of
students demonstrated good
to excellent proficiency in
this area.
Fall 2010: 100% of students
demonstrated good to
excellent proficiency in this
area. Spring 2011: 100% of
students demonstrated good
to excellent proficiency in
this area.

Program/Dept Improvement
Standard achieved. Will
continue to monitor.

Standard achieved. Will
continue to monitor.

Standard achieved. Will
continue to monitor.

1d. Students will communicate their ideas in written form effectively in a variety of contexts
Assessment Mechanisms

Assessment Results

80% of students will
demonstrate good to
excellent proficiency in
written communication on
short, non-research writing
exercises (e.g. formal
analyses, critical responses,
etc.). formal research papers
and essay question(s) on
final exams.

Fall 2010: 92% of students
demonstrated good to
excellent proficiency in this
area. Spring 2011: 91% of
students demonstrated good
to excellent proficiency in
this area.

Program/Dept
Improvement
Standard achieved. Will
continue to monitor.

1e. Students will communicate their ideas in oral form effectively in a variety of contexts.
Assessment Mechanisms
Capstone oral presentations
will be rated good to

Assessment Results
Fall 2010: 100% of students
demonstrated good to
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Program/Dept Improvement
This assessment
mechanism was added in

Southwestern University
excellent by faculty.

excellent proficiency in this
area. Spring 2011: 100% of
students demonstrated good
to excellent proficiency in
this area.

2010-2011 in order to
address the oral
component of our capstone
rubric. Standard achieved.
Will continue to monitor.

1f. Students will think critically and inventively about the history of art.
Assessment Mechanisms
By survey, 90% graduating
majors will agree/strongly
agree with statement: “I've
acquired the ability to think
critically and inventively
about art historical issues.”

Assessment Results
100% of May 2011 survey
respondents agreed or
strongly agreed with the
statement.

Program/Dept Improvement
100% response rate
achieved (5/5 graduates).
Standard achieved. Will
continue to monitor.

1g. Students will demonstrate the ability to conduct art historical research.
Assessment Mechanisms
In applicable courses 80%
of students will demonstrate
good to excellent proficiency
as evidenced by research
papers.

80% of students will
demonstrate proficiency in
creating an annotated
bibliography.

Assessment Results
Fall 2010: 90% of students
demonstrated good to
excellent proficiency in this
area. Spring 2011: 95% of
students demonstrated good
to excellent proficiency in
this area.
Fall 2010: 87% of students
demonsrated good to
excellent proficiency in this
area. Spring 2011: 88% of
students demonstrated good
to excellent proficiency in
this area.

Program/Dept Improvement
Standard achieved. Will
continue to monitor.

Standard achieved, but the
percentage of students
achieving proficiency is
several points lower this
year. Department will
discuss ways to sustain
high proficiency in this
area. Will continue to
monitor.

2. Goal
To provide an awareness of the basic theoretical models of the discipline.
Learning Outcome
2a. Students will become versed in the methodological and theoretical frameworks typically
used by art historians.
Assessment Mechanisms
In the Theories and Methods
course, 80% of students will
demonstrate good to
excellent proficiency as
evidenced by research

Assessment Results
This course is offered only in
the fall of odd-numbered
years. No data this year.
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Program/Dept Improvement
Course will be offered
again in fall 2011. Will
monitor at that time.

Southwestern University
papers.
In relevant courses, 80% of
students will demonstrate
good to excellent proficiency
as evidenced by essays.

Fall 2010: 90% of students
achieved good to excellent
proficiency in this area.
Spring 2011: 90% of
students demonstrated good
to excellent proficiency in
this area.

Standard achieved. Will
continue to monitor.

2b. Students will demonstrate the ability to read art history texts carefully and critically.
Assessment Mechanisms
In applicable introductory
courses, 80% of students
will demonstrate good to
excellent proficiency as
evidenced by exam essays
which specifically address
the arguments presented in
art history texts.

Assessment Results
Fall 2010: 83% of students
demonstrated good to
excellent proficiency in this
area. Spring 2011: 89% of
students demonstrated good
to excellent proficiency in
this area.

In capstone courses, 100%
of art history majors will
demonstrate good to
excellent proficiency as
evidenced by seminar
discussion and reading
responses.

Fall 2010: 100% of students
demonstrated good to
excellent proficiency in this
area. Spring 2011: 100% of
students demonstrated good
to excellent proficiency in
this area.

Program/Dept Improvement
Standard achieved, but the
percentage of students
achieving proficiency is
several points lower this
year. Department will
discuss ways to sustain
high proficiency in this
area. Will continue to
monitor.
Standard achieved. Will
continue to monitor.

3. Goal
To provide the basis for a life of continued intellectual engagement with the history of art.
Learning Outcome
3a. Students will demonstrate a level of preparedness that will allow them to succeed in
graduate school in art history and related fields.
Assessment Mechanisms
By survey, 80% of seniors
and recent graduates who
choose to apply to a
graduate program in art
history or related field will be
accepted.

Assessment Results
100% of seniors and recent
graduates met this goal.

By survey, 80% of alumni
who continued to graduate
school will agree or strongly
agree with the statement:
“My time at Southwestern as

Alumni survey was
distributed in April 2011 to
47 alumni (2000-2010
graduates). 23 responded
(48% response rate.) 100%

x

Program/Dept Improvement
One graduating major (out
of 5) applied and was
accepted to a graduate
program in Art History. Will
continue to monitor and
collect data about the
programs students are
entering.
Standard achieved. Will
continue to monitor.
(Alumni survey to be
distributed every 5 years).

Southwestern University
an Art History major
prepared me well for
graduate school.” (once
every three years, to be first
implemented in 2010).

of survey respondents
agreed or strongly agreed
with this statement.

3b. Students will demonstrate a commitment to continued learning and engagement with art
and its histories.
Assessment Mechanisms
By survey, 80% of
graduating majors will agree
or strongly agree with the
statement: “I feel my work in
the Art History major has
significantly enhanced my
understanding of and
interest in the history of art.”
By survey, 80% of alumni
will agree or strongly agree
with the statement: "Whether
for professional or personal
reasons, I continue to be
interested in and learn about
the history of art, and my Art
History degree from
Southwestern provided a
strong basis for this
continued engagement with
art and its history.”

Assessment Results
100% of May 2010 survey
respondents agreed or
strongly agreed with the
statement.

Program/Dept Improvement
100% response rate
achieved (5/5 graduates).
Standard achieved. Will
continue to monitor.

Alumni survey was
distributed in April 2011 to
47 alumni. (2000-2010
graduates.) 23 responded
(48% response rate.) 100%
of survey respondents
agreed or strongly agreed
with this statement.

Assessment mechanism
added in 2010-2011 to
provide additional data in
the area of continued
learning and engagement
with art and its histories.
Standard achieved. Will
continue to monitor.
(Alumni survey to be
distributed every 5 years).
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Mathematics and Computer Science Department Assessment Plan
Academic Year: 2010-2011
Mission
It is the purpose of the Mathematics and Computer Science Department to develop students’
concise and logical patterns of mathematical and algorithmic reasoning. The courses and
experiences offered by the Mathematics and Computer Science Department contribute to
students’ understanding of the liberal arts and sciences and prepare students for postgraduate
education and careers. Faculty in the department teach the breadth and depth of the
mathematical and computer sciences with rigorous academic standards and a commitment to
preparing students to be life-long learners.
1. Goal
To understand the fundamental principles, operations, and applications of the core content
in the mathematical and computer sciences.
Learning Outcome
1a. Mathematics and Computer Science majors will demonstrate mastery of fundamental
concepts in core areas. (Targeted Student Learning Outcomes (SLO’s) are included below.)
Assessment Mechanisms
The ETS Major Field Test
(MFT) measures content
mastery in selected fields of
study. Targets:
Southwestern University
students to rank in upper
50% based on average
scores. (Direct Measure)

Assessment Results
Math Fall 2010: SU average
score for 6 students was
158 (68th percentile for 300
institutions included in 20062010 data).
Computer Science Spring
2011: SU average score for
4 students was 169.5 (87th
percentile for 217 institutions
included in 2006-2010 data)
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Program/Dept Improvement
Met or exceeded all targets.
Improvements/Related
Developments: Calculus II,
Computer Science I, and
Computer Science II, Linear
Algebra and Computer
Organization were
previously modified to
include one-hour labs to
further strengthen core
mastery. Beginning in Fall
2011, Real Analysis I will
also include an additional
hour of contact time. The
department began offering a
second semester of
Analysis in alternating
spring semesters. In
response to earlier Alumni
surveys, the department has
increased the frequency of
our Probability course to
every year and increased its
emphasis on Mathematical
Statistics.

Southwestern University
Embedded exam questions
were used in selected
courses to assess student
mastery of targeted core
content. Reported data
reflects students meeting
the minimum standard on
each embedded exam
problem, as determined by
the supervising faculty
member. (Direct Measure)

Spring 2011 Statistics (4
sections reporting):
Targeted SLO: Students
should be able to perform
calculations involving the
normal distribution. Result:
72 of 89 students (80.9%)
met minimum standard on
corresponding final exam
problem.
Targeted SLO: Students
should be able to conduct a
test of hypothesis. Result:
66 of 89 students (74.2%)
met minimum standard on
corresponding final exam
problem.
Targeted SLO: Students
should be familiar with
measures of center and
spread.
Result: 76 of 89 students
(85.4%) met minimum
standard on corresponding
final exam problem.
Spring 2011 CS II:
Targeted SLO: Students
should learn how to use and
implement standard abstract
data types such as queues,
binary heap, stacks, and
binary search trees,
including both linked and
contiguous implementations,
as appropriate. Result: 4 of
10 students (40%) met
minimum standard on
corresponding final exam
problem.
Targeted SLO: Students
should learn how to analyze
the runtime and space
complexity of algorithms,
first informally, with an
introduction to more formal
analyses.
Result: 7 of 8 students

xiii

Improvements/Related
Developments: This is the
second year of rollout this
embedded exam question
assessment mechanism.
Next year the department
will consider adding target
levels of success to the
questions for these three
classes, and will consider
adding two more classes to
the list. We expect to
continue expanding this
activity.

Southwestern University
(87.5%) met minimum
standard on corresponding
final exam problem.
Targeted SLO: Students
should understand the
following sorting algorithms,
and their tradeoffs:
selection, insertion, heap,
merge, binary tree, quick.
Result: 6 of 9 students
(66.7%) met minimum
standard on corresponding
final exam problem.
Spring 2011 Linear Algebra:
Targeted SLO: Students
should be able to calculate
the inverse of a matrix and
use it to solve a system of
linear equations.
Result: 9 of 10 students
(90%) met minimum
standard on corresponding
final exam problem.
Targeted SLO: Students
should be able to determine
whether or not a subset of a
vector space is a subspace
of the vector space. Result:
6 of 10 students (60%) met
minimum standard on
corresponding final exam
problem.

Math Capstone students
will indicate confidence in
their mastery of core
content areas in a survey.
Target: 80% will respond

Targeted SLO: Students
should be able to be able to
determine if a set of vectors
in a vector space forms an
orthonormal basis for the
vector space.
Result: 9 of 10 students
(90%) met minimum
standard on corresponding
final exam problem.
Math Fall 2010 Capstone:
80%
(4 of 5) responded good or
excellent when asked to rate
their confidence in mastery

xiv

Target met.

Southwestern University
good or excellent. (Indirect
Measure)

of overall core content.

2. Goal
To demonstrate concise logical patterns of mathematical and algorithmic thinking.
Learning Outcome
2a. Students will demonstrate a facility with problem-solving skills.
Assessment Mechanisms
Capstone projects will be
rated by supervising faculty
as acceptable or better.
Target: 100% of those who
pass the course. (Direct
Measure)

Assessment Results
Math Fall 2010
Result: 5 of 5(100%) of
those who passed the
course had Capstone
projects rated as acceptable
or better by faculty. (See
Appendix A1)
Reasoning, ProblemSolving, Analysis
Result: 5 of 5 capstone
students were rated as
meeting the minimum
standard in this category.
Computer Science Spring
2011 Result: 2 of 2 (100%)
Capstone projects were
rated acceptable or better by
faculty advisor among the
students who passed the
course. One student failed
the course.(See Appendix
A2)
Students should be able to
apply widely recognized
computer science/software
engineering concepts to
practical problem, including
decomposition, analysis and
consideration of alternative
methodologies.
Result: 2 of 2 capstone
students that passed the
course were rated as
meeting the minimum
standard.One student failed
the course.
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Program/Dept Improvement
All targets met or exceeded.
Improvements/Related
Developments: Supervising
faculty reviewed and
appropriately updated our
capstone rubrics. (Capsone
Rubrics included in
Appendix A1 and A2.)

Southwestern University

Math Capstone students
will indicate confidence in
their problem-solving skills
in a survey by responding
good or excellent. Target
90% (Indirect Measure)

Students should exhibit a
level of work that is
appropriately challenging for
a senior computing major.
Result: 2 of 2 capstone
students that passed the
course were rated as
meeting the minimum
standard. One student failed
the course
Math Fall 2010 Capstone:
100% (4 of 4) respondents
rated their problem-solving
skills to be either good or
excellent

Target met.

2b. Students will be able to appropriately apply current technology in their fields.
Assessment Mechanisms
Math Capstone students
surveyed will indicate
confidence in their technical
skills in a survey by
responding good or
excellent. Target: 80%
(Indirect Measure)

Assessment Results
Math Fall 2010 Capstone: 3
of 4 respondents (75%)
indicated confidence in their
facility with appropriate
technology in the good to
excellent range.

Program/Dept Improvement
Target not met. Small
sample size contributed to
this.
Improvements/Related
Developments: Not all
students have had
opportunity to benefit from
the recent increased contact
time in Computer Science I
(required for all dept
majors).

3. Goal
To communicate the knowledge and skills of the discipline.
Learning Outcome
3a. Students will be able to communicate effectively and rigorously their understandings of
core knowledge and skills.
Assessment Mechanisms
Capstone students will
achieve a rating of
acceptable on the
written/oral presentation of
their capstone project by
the supervising faculty.
Target 100% of those who
pass the course. (Direct
Measure)

Assessment Results
Math Fall 2010 See
Appendix. Result: 5 of 5
(100%) achieved a rating of
acceptable or better on the
written/oral presentation of
their capstone project.
Mathematical
Communication. Result: 5 of
5 capstone students (100%)
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Program/Dept Improvement
Targets met.
Improvements/Related
Developments: Department
faculty engaged in
conversations spurred by
the University sponsored
event at the Fall Faculty
Conference on Student
Learning Outcomes,
Evaluating Critical Thinking,

Southwestern University
were rated as meeting the
minimum standard in this
category.
Mathematical terminology
and symbols, including
equations, diagrams,
graphs, tables, etc. Result:
5 of 5 capstone students
(100%) were rated as
meeting the minimum
standard in this category.
General Writing. Result: 5 of
5 capstone students (100%)
were rated as meeting the
minimum standard in this
category.
Computer Science Spring
2011.
Result: 2 of 2 students
(100%) that passed the
course achieved a rating of
acceptable or better on the
written/oral presentation of
their capstone project. One
student did not pass the
course. (See Appendix A2)

and Bloom's Taxonomy. In
the Math capstone, the
syllabus was modified and
more time spent in class to
describe the Writing
Attentive designation; an
additional smaller writing
assignment was assigned
early on with specific
emphasis on communication
of critical thinking.
Other: 3 students gave 2
presentations at the regional
Undergraduate Research
Meeting in Tyler, TX in
October.
5 students gave 4
presentations at the Texas
Section Meeting of the MAA;
one of these students was
recognized as an
Outstanding Speaker.
One student attended the
19th International Meshing
Roundtable in Chattanooga
TN, and presented his joint
research with a faculty
member.

Students should be able to
exhibit characteristics of
professional writing. Result:
2 of 2 capstone students
(100%) that passed the
course were rated as
meeting the minimum
standard in this category.
One student did not pass
the course.
4. Goal
To connect and deepen theoretical knowledge and practical experiences beyond the
standard curriculum.
Learning Outcome
4a. Students will have opportunities to engage in seminars and independent studies whose
content extends beyond the standard curriculum.
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Assessment Mechanisms
Each year, at least one
special topics seminar or
independent study will be
offered with a combined
total enrollment of at least 5
students. (Direct Measure)

Assessment Results
Fall 2010-Spring 2011: 1
Special Topics Seminar (8
students), 5 Independent
Studies (for various credit),
and 1 Rapid Application
section (programming
contest training with 3
students).

Program/Dept Improvement
Targets met.

4b. Top students will be able to deepen their knowledge and experience through major
collaborative projects with faculty (e.g., Faculty-Student Projects, Honors Thesis, Summer
Research).
Assessment Mechanisms
At least 10% of graduating
majors will have an
opportunity to engage in a
major collaborative project
with faculty. Those resulting
in honors theses
presentations will be rated
as acceptable by
supervising faculty. Target
100% (Direct Measure).

Assessment Results
Departmental information
indicates 1 of 9 of majors
(11%) graduating in 2011
had engaged in such a
major project. All Honors
presentations have been
rated acceptable or better.

Program/Dept Improvement
Targets met.

4c. Students will be able to demonstrate their knowledge and skills in regional or national
level mathematics and computer science competitions.
Assessment Mechanisms

Assessment Results

Each year, a group of majors
will successfully participate
in an appropriate contest
external to Southwestern.
(Direct and Indirect
Measures)

Fall 2010: 4 students (1
team) competed in the ACM
South Central Region
(Texas, Oklahoma,
Louisiana) of the
International Collegiate
Programming Contest
sponsored by IBM and ACM.
Our team placed 11th in the
Undergrad category.
Fall 2010: 3 students
competed in the highly
competitive Putnam
competition in Mathematics.
Spring 2011: 5 students
competed in the Calculus
Bowl at the Texas Section
meeting of the MAA at UT
Tyler. This team reached the
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Program/Dept
Improvement
Targets met.
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Students will demonstrate
the knowledge, skills, and
quality of work required for
entry into the Southwestern
University chapters of the
Honorary Societies in
Mathematics and Computer
Science, PME and UPE,
Target 2 new honors
inductees annually. (Direct
Measure)

finals.
PME: 2010-2011: 9 new
students inducted; 20092010: 7 new students
inducted.
UPE: 2010-2011: 4 new
students inducted; 20092010: 3 new students
inducted.

Target met.

5. Goal
To develop skills and knowledge required for postgraduate education and careers
Learning Outcome
5a. Students who excel in our programs will be adequately prepared to pursue graduate
studies or the next stage of their chosen career path.
Assessment Mechanisms
Graduates will either engage
in continuing education or
find full-time employment.
Target 75%. (Career
Services Post-Graduation
Survey) (Direct Measure)

Assessment Results
Majors earning PhD in last
10 yrs:
*Daniel Reynolds, PhD
(Math) Rice University ‘03
*Jennifer Wightman, PhD
(Math) Rice University‘05
*Michael Gagliardo, PhD
(Math) Universtiy of Texas
‘07
*Casey Douglas, PhD (Math)
Rice University ‘09
*Charles Lindsey, PhD
(Stat), Texas A&M University
‘10
Recent Majors in PhD
Programs:
*Jacob Schrum, (SU ’06)
currently a Comp. Sci. PhD
student at University of
Texas
*Hilari Tiedeman, (SU ’07)
currently a Math PhD
student at Southern
Methodist University
*Stephen Foster, (SU ’09)
admitted to Computer
Science PhD program at
UCSD
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Program/Dept Improvement
Target met.
Related Developments:
Continuing Support: The
Math and Computer
Science Clubs (through
association with the MAA
and ACM) provide
information about
postgraduate education
and careers.

Southwestern University

2010 Graduates: 85.7% are
employed. (14 students
graduated with a major in
Mathematics or Computer
Science or Computational
Math(8 Math, 5 CS, 1CM).
12 of these alumni are
employed and 1 is pursuing
advanced coursework. See
Note 1.)
2009 Graduates: 88.9% are
employed. (9 students
graduated with a major in
Mathematics or Computer
Science (7 Math, 2 CS). 8 of
these alumni are employed
and 1 is pursuing advanced
coursework. See Note 1.)
(Based on information from
Career Services.)
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Southwestern University
Fall 2010 Mathematics Capstone Rubric
Senior Seminar in Mathematical Modeling
Results of the Final Exam.
# students having a score of 70% or better
5 of 5 students -- formulating a mathematical model
5 of 5 students -- applying solution techniques to solve a model
Results of Rubric scoring of the Final Project Paper
Category, percentage for this
# students
mean
category
having a
score
score of 7
or better of
10
Mathematical
Communication: Reasoning,
Problem-Solving, Analysis:
weight of 50% of rubric
5 of 5
9.3
Mathematical Terminology
and symbols, including
equations, diagrams, graphs,
tables, etc.: 15%
5 of 5
9.4
General Writing: 10%

5 of 5

8.8
Level of Work: 10%

5 of 5

9.0

xxi

Description of average level
attained

Proficient = 8 or 9 points
Problem is clearly stated. Key
concepts are well explained and
mathematically correct. Good
evidence and analysis.
Proficient = 8 or 9 points
Appropriate use of mathematical
terminology and symbols.
Proficient = 8 or 9 points
Very good flow between
mathematical prose and
mathematical representations of
evidence. Clearly defined
structure with some clear
transitions and a logical
introduction, body, and
conclusion. Very good
organization and paragraph
structure. Only minor errors in
word choice, grammar, spelling,
or punctuation. Paper is suitable
for reading by other senior
mathematics majors; narrative is
clear.
Proficient = 8 or 9 points
Level of work is appropriately
challenging for a senior
mathematics major. Some
evidence of independent work.
Synthesis or application is
indicated. Student incorporated
instructor’s guidance.

Southwestern University
Appropriate Focus of
Mathematical Modeling: 10%
5 of 5

4 of 5

9.6

9.2

General format: Title page,
abstract, page numbers,
footnotes, margins,
bibliography, appendices if
appropriate, etc.: 5%

xxii

Proficient = 8 or 9 points
Very good focus. Very good
discussion of strengths and
weaknesses of model.
Proficient = 8 or 9 points
All elements appear, though
some may need improvement.

Southwestern University
Spring 2011 Computer Science Capstone Rubric
Three objectives from Software Engineering
3 students in class, numbers reported are number of students in each category.
Objective 1:
Be able to apply widely recognized computer science/software engineering concepts to practical
problem, including decomposition, analysis and consideration of alternative methodologies.
Midterm Question: Historically Software Engineering was seen to be the Waterfall
Development Process Method. Briefly describe it and describe how this morphed into
the spiral development model. Your text also discusses other variants of the waterfall model
including the rapid prototyping model, agile methods, incremental and iterative models. Choose
two of the models that improved on the waterfall model that might be good candidates for your
project. Defend your answer.
Results graded
on
Completeness

Distinguished

Proficient

2

1

Correctness of
response

2

1

Depth of analysis

2

1

Basic

Weak

Unsatisfactory

Summary: 3 of 3 students met the minimum standard in all three sub-categories for this
objective: completeness, correctness, and depth of analysis.
Objective 2:
Students should be able to exhibit characteristics of professional writing.
Midterm [Overall essay exam grading]: Each essay question is worth 10 points. I will
consider organization, grammar, correctness of citations in assessing the total grade.
Indicate the credibility of the source – university peer reviewed; print source available,
DOI, etc
Results graded
on
Organization/
Grammar/ Style
Quantity/Quality/
Attribution of
sources

Distinguished

Proficient

2

1

Basic

Weak

Unsatisfactory

3

Summary: 3 of 3 students met the minimum standard in the Organization/Grammar/Style subcategory, and 3 of 6 students met the minimum standard in the Quantity/Quality/Attribution of
sources sub-category, for this objective.
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Southwestern University
Objective 3: Student should exhibit a level of work that is appropriately challenging for a senior
computing major

Final Exam Question
Implementation [of Capstone Project}
a. What skills did you lack on beginning the project that would have made it easier
for you?
b. What skills did you have to learn to be able to contribute to the project?
c. What roles did you play in the implementation of the project?
d. What percentage of the implementation can be attributed to you? Describe
your actual work and contrast it to the contribution of the others on your team.
Justify your answer with concrete examples.
Results graded
on
Implementation
level of work

Distinguished

Proficient

2

Basic

Weak

Unsatisfactory
1

Summary: 2 of 3 students met the minimum standard for this objective
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